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Short summary

What are the links between
education and justice?

Globally, 1.4 billion people lack access to justice because of barriers
to remedies for their everyday legal problems. Social, climate and
transitional justice issues have intensified along with growing income
inequality. By one measure, the rule of law has been weakening in
more than half of countries. Part of a series exploring education's

interrelationships with other Sustainable Development Goals (SDGs), Of 2,257 peace
this paper explores how justice can be achieved in, for and through agreements signed
education systems, advocating for a stronger emphasis on education since 1990

in the quest to achieving people-centred, just societies.

With its moral and political purpose, education — formal, non-formal and
informal — is the primary mechanism to address fundamental questions
of fairness. It helps develop trust in justice institutions, is critical to

peace building, reduces vulnerability to rights violations, and develops
capabilities to meet legal needs. Education is also a key input in preventing
crime. Conversely, weaknesses in the justice system and experiences

of discrimination act as barriers to fulfilling the right to education.

Onl\/ 2.5%

explicitly mentioned
the right to education

Strong literacy skills are essential to navigate a legal system that, through
its language, is often biased to better serve those with more education.
But to build just societies, education systems also have to transformin
terms of curricula and pedagogy. To develop competencies for living together
and creating just societies, formal education needs to not only teach about
peace, violence, human rights and gender equality but also to help students
bring their own experiences into the classroom. To build agency and legal
empowerment, initiatives in formal and non-formal education deserve
more attention, including the work of community paralegals and other
grassroots actors. Institutional actors - judges, prosecutors, lawyers,
police and prison officers — need to meet people where they are: the
principles of professional education and training systems should go beyond
technical knowledge if justice systems are to become people-centred.

Since wars begin in the minds of men and

U n esco women, it is in the minds of men and women

that the defenses of peace must be constructed




About Namati

Namati is the leading global organization dedicated to legal empowerment, which is about taking law out of books and
courtrooms and combining it, instead, with the most precious asset communities have: their own people power. Namati
convenes the Grassroots Justice Network (GJN), the world's largest community of legal empowerment practitioners.

The GJN is a global community of more than 18,000 members across 190 countries, bringing together people working
to advance justice so they can connect, learn, and act together. GJN uses the legal empowerment approach to help
communities know, use, and shape the law, and to achieve lasting change in the face of injustice.
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KEY MESSAGES

JUSTICE IN EDUCATION

The right to education is often violated.

There are 273 million children, adolescents and youth who are out of school. Yet out-of-school rates are lower where
the rule of law is stronger.

Lack of birth registration can be used to exclude children from education. The births of one in five children under age 5
are unregistered globally and one in two in sub-Saharan Africa.

Many children live in conditions of extreme injustice. There are 3.3 million children in forced labour and 9 million in
forced marriage situations. Nearly half of the world's 12.4 million refugee children are out of school.

Children in detention are often forgotten. Some 260,000 children are in detention globally; they are disproportionately
from marginalized communities with limited access to education.

The ability to formally redress these injustices exists but there are major limitations.

The right to education is often not enforceable. A review for the 2017/8 GEM Report showed that while the right to
education was enshrined in 82% of national constitutions, it was only justiciable in 55% of countries.

Discrimination is widespread in education, but there are obstacles to recourse to justice. In 36 countries, 34% of adults
reported that race- and ethnicity-based discrimination was a problem. Yet in India, the University Grants Commission
Equity Regulations were blocked by the Supreme Court in 2026, and in the United States, 90% of discrimination
complaints were dismissed, when the Office for Civil Rights was weakened in 2025.

EDUCATION IN JUSTICE

Education is essential for building peaceful and tolerant societies.

Education is seen as fundamental for peace. In a survey of 15 countries, education was ranked the second
most important factor for peace. But of 2,257 peace agreements since 1990 involving more than 80 countries, only
2.5% mentioned the right to education.

Trust in institutions varies by education attainment. In a survey of 27 European countries, trust in judges and the rule of
law rose with more education.

Education reduces crime and helps break cycles of reoffending.

Early investment in education pays off. Early exposure to the Head Start programme in disadvantaged areas of the
U.S. state of North Carolina reduced adult conviction rates by 20%. A 10% rise in per pupil spending in an education district
cut youth arrests by 7.1 per 1,000 arrests in the population of 15- to 19-year-olds.

Schooling steers youth away from crime. In Sweden, each additional year of schooling decreased the likelihood of a
conviction for a violent crime by 10%, for property crime by 14% and for other crimes by almost 6%.

Education plays a key role for rehabilitation. Education in prisons reduces reoffending, yet one in four countries has no
dedicated rehabilitation strategy.

Many people lack the tools to address their justice problems.

Solutions to everyday justice problems remain out of reach. Around 1.4 billion people face barriers to obtaining just
remedies for legal problems, while 4.5 billion people lack legal tools like identity documents, land or housing tenure and
formal work arrangements.

Legal language can prevent understanding of rights and responsibilities. Less than half of respondents in Europe agreed
that local authorities provided legal information in simple formats. In sub-Saharan Africa, linguistic discrimination, low or
no literacy skills and the technical language of courts limit access to justice for the poor.




What is taught and how it is taught matter for fostering justice.

Teachers need support to effectively teach about justice.

Non-formal education is essential to empower citizens to know, use and shape the law.

Justice systems need more and better-trained professionals.

There are not enough data to show the links between justice and education.

Peace education is a tool for social reconciliation and transitional justice. An analysis of 90 peace education interventions found
significant improvements in conflict resolution skills. Colombia mandated peace education in all schools in 2014.

Legal education helps understand justice institutions, but few countries integrate it into the school curriculum.
Countries vary in requirements, learning objectives and practical knowledge expected from legal education. In Australia,
the topic of civics and citizenship in grades 7 to 10 covers the rule of law, presumption of innocence, burden of proof, fair
trial and legal representation.

A whole-school approach tackles relationships in the school and with the community based on participation, equity,
dialogue and respect. UNICEF's Rights Respecting Schools approach has had a positive impact on inclusivity and
attitudes toward diversity.

Tertiary education supports teaching about peace and human rights. An analysis of 178 peace-oriented education
programmes shows that lasting networks and connections contribute to conflict prevention and peacebuilding after
participants return home.

Teacher training is insufficient. In 12 European countries, only 50% of teachers had received training on human rights.
In Cote d'lvoire, two thirds said they needed more training to teach conflict history.

Structural barriers compound teachers’ difficulties. An analysis of 556 secondary school textbooks showed that social
movements were underemphasized in civics relative to history, suggesting they are seen more as part of a historical
record than of contemporary citizenship. Content is usually emphasized over practice. Teachers from Switzerland to
Uganda report lacking time to teach justice issues meaningfully.

Non-formal education interventions help disadvantaged populations. A meta-analysis of 199 intervention evaluations
found that almost half reported increased legal empowerment. Legal literacy interventions have helped women assert
their economic, social and political rights from Bangladesh to Ghana and Guatemala.

Public awareness is key in post-conflict and transitional justice settings. In South Africa, the Truth and Reconciliation
Commission public truth process included public education campaigns, such as televised broadcast hearings and radio
summaries.

Legal professional institutions help support public legal education efforts. Canadian law societies partnered to launch
Ours to Protect, a national education campaign designed to raise awareness about the importance of the rule of law.

There are not enough justice professionals, particularly in marginalized communities. There are 2.6 times more judges
and 2.3 times more prison officers per 100,000 people in high-income countries than in lower-middle-income countries.
One in five countries report major lawyer shortages in rural areas.

Education matters for the quality of justice. In 11 Latin American countries, Supreme Court judges with stronger
academic qualifications produced judicial decisions of better quality.

Police and prison officers need training to implement people-centred legal approaches. In Mexico, police officer
procedural justice training focused on legitimacy was effective, especially if their managers were also trained. In Norway,
a two-year prison officer academy focusing on rehabilitation training helped build trust and reduce recidivism.

Communities need capacity building to face crime. In the United States, for every 10 additional crime- and community-
focused non-profit organizations per 100,000 residents, murder rates reduced by 9%.

Support for community paralegals is vital: they play a key role in building people’s ability to address injustice. In India,
Kenya and Myanmar, after working with paralegals, 84% of people reported deeper legal knowledge, while S0% felt more
confident engaging with government officials.

In justice statistics: The Global Progress Report on SDG 16 highlights an inverse relationship between education level
and experiences of discrimination, but fewer than half of all countries provide disaggregated data by education level.

In education statistics: Learning assessments do not cover knowledge (e.g. on human rights) and competencies (e.g.
for justice) except in a handful of richer countries.
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iving in peaceful and just societies, with strong and

trusted institutions to safeguard human rights, is a
universal aspiration. Justice is central to the 2030 Agenda
for Sustainable Development and in particular Sustainable
Development Goal 16. Relationships between people,
communities and institutions are central to questions of
justice. As a human institution, justice systems remain
subject to the biased perceptions of the forces of law and
order, which can disadvantage marginalized populations
and reinforce societal inequality.

The rule of law underpins development, accountable
government and respect for fundamental rights (Botero
and Ponce, 2011). Yet, the rule of law has been in decline
in most countries for the past decade (World Justice
Project, 2025). There have been challenges in constraining
the powers of government and ensuring its openness,

as well as guaranteeing fundamental rights of freedom of
opinion, assembly and expression. Accessibility to justice
has been under strain. Lack of trust in justice system
institutions, such as the police, prosecution and judiciary,
is also common.

All over the world, people face everyday justice problems
that relate, among others, to employment, housing,
education, health and family life. In 4 out of 10 countries,
at least half of adults experienced a legal problem in

the two years prior to being surveyed. To address these
problems, individuals seeking justice need to access formal
justice institutions, such as courts and the police, but also
a broader range of bodies, including service delivery
institutions, regulatory and administrative agencies,

and ombudsman offices.

Engaging these systems is challenging. An estimated

1.4 billion people struggle to obtain just remedies for

legal problems due to low levels of legal capability,

barriers to accessing appropriate help, and poor-quality
justice and dispute resolution processes (World Justice
Project, 2023a), while 4.5 billion people lack legal tools like
identity documents, land or housing tenure, and formal
work arrangements that can help them to claim their rights
(World Justice Project, 2019).

People-centredness is required to meet the aspirational
goal of justice, a notion put forth by the Justice Action
Coalition (de Langen and Weston, 2023; Task Force

on Justice, 2019). Justice systems must be equitable
and reflect lived experiences and justice should not be
narrowly defined in criminal or institutional terms. Legal
empowerment — enabling individuals to understand,

use and shape the law to improve their lives - is a
foundational principle (Chitalkar and Moy, 2026; OECD,
2025a). Legally empowered citizens work with institutions
to improve performance and accountability. They also
organize to address the structural causes of injustice and
pursue systems change.

With its moral and political purpose (Box 1), education -
formal, non-formal or informal — is the primary mechanism
to address fundamental questions of fairness. It helps
build understanding of legal rights and law enforcement
institutions and prepares people to respond to injustice
and abuse of power, empowering them with tools to
demand access to justice, get appropriate legal aid and
shape fairer societal rules. Education also develops the
capacity of justice system professionals.

This report explores the interlinkages between

education and justice. It examines the latest evidence

and policy trends in formal and non-formal education
efforts, including professional capacity development.

It advocates for a systemic, people-centred and bottom-up
learning-based approach, drawing on perspectives

and data from the Grassroots Justice Network, several
institutional actors in the justice community, and the
education community. It concludes with recommendations
for strengthening linkages between education and justice
in policy, practice, monitoring and research.

JUSTICE AND EDUCATION ARE
INTERLINKED

Education increases knowledge of rights, institutions and
what constitutes a just society, and thereby can shape
values that support civic awareness, social responsibility
and coexistence. Training in legal, civic and conflict
mediation skills empowers individuals and helps them seek
redress. At the same time, trained professionals — such as
judges, lawyers, police officers and prison officers — who
understand the social contract they serve and help meet
people’s justice needs - are critical for the functioning of
justice systems (Figure 1).

In turn, strong justice systems play a role in ensuring
that the right to quality education is accessible for

all, offering a robust accountability mechanism. They
translate constitutional and international commitments
into enforceable rights to education and protect them,
influence whether education systems are discriminatory
or inclusive, and tackle violence against students

and teachers.




FIGURE 1.

Education and justice systems can together help build a fairer society
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The links between education and justice are far-reaching

-

Education has been recognized as a distinct sphere of justice (Walzer, 1983): an institution where questions of justice, rights and power
are experienced, learned, negotiated and renewed. This interdependence includes justice in education (fairness within education systems),
foreducation (education’s role as a lever for justice in society) and through education (processes that transform society towards greater

justice) (Table 1).

Philosophers have defined justice as a virtue that is nurtured through practice (Aristotle); through an emphasis on universal legal binding
rights (Kant); and through meaningful membership in family, civil and political life (Hegel). Perceptions and realities of justice are situated
in context, as they depend on religious, social and other norms.

Theories of justice emphasize different understandings and roles. For example, conservative justice aims to maintain respect for

established expectations and traditions, while transformational justice focuses on the need for change. Criminal justice focuses on the
investigation, prosecution and punishment of individuals, while civil justice focuses on resolving disputes and compensating victims of
wrongful actions (Daly, 2025; Solum, 2004).

Continued on the next page



Three paradigms of justice are viewed as critical in informing the development of social justice (Fraser, 2008). Distributive justice relates
to the economic, political and social distribution of benefits and burdens to society (Rawls, 1968). Recognitive justice focuses on the
relational dimension and highlights the importance of respect of identity and difference (Benhabib, 2002; Honneth, 2015). Representative
justice focuses on political inclusion and voice, i.e. ensuring the development of a minimum set of capabilities to participate in political,
social and economic life, or what people are capable of being and doing (Nussbaum, 2008; Sen, 1987).

TABLE 1.

Justice in, for and through education

Achieving...

Requires...

Distributive justice: Who
gets what?

Recognitive justice: Who
is respected?

Representative justice:

Who gets to decide?

Justice in Fairness within education = Achieve equitable funding, Foster belonging, Enable real opportunities
education systems (content, access,  resources and support inclusive curriculum, and meaningful
institutional practice) anti-racist and anti-sexist ~ participation
school cultures; mutual
recognition and respect
Justice for Education as a universal Achieve fair taxation, Value education and Promote accountable
education right and a public good infrastructure, access to teachers; resist narratives =~ governance; inclusive

Justice through
education

Agency to help tackle all
types of injustice

Source: GEM Report team based on Strand (2026).

services, decent pay

Enable capabilities and life
chances for all

that undervalue groups,
guarantee the right

to education, prevent
discrimination and
exclusion

Empower and recognize,
value identity, and
counter stereotypes
and long-standing
histories of injustice and
discrimination

framing of who education
serves and who
participates in education
system development

Promote civic voice,
agency, ability to
understand and assert
legal rights, think critically
and shape the rules

A stronger emphasis on the recognitive and representational dimensions of justice requires schools and learning environments that
are inclusive of diverse cultures, ethnicities, abilities and identities. It also requires putting the experiences of students at the centre,

especially their lived experience of injustice. In turn, this requires bringing to education a substantive dimension (demonstrating the power
of education to make a difference) and a political dimension (understanding who is entitled to justice, who justifies, by what means, and
on what grounds) to critically examine justice in education (Strand, 2026). A fair education system should support learners to make sense
of injustice around them and contribute new knowledge and actions to counter it (Balarin and Milligan, 2024).

Beyond social justice, environmental justice (justice for all living beings, focusing on the impact of climate change and loss of biodiversity),
transitional justice (processes and mechanisms associated with a society's attempt to come to terms with a legacy of large-scale past
abuses) and epistemic justice (equality in the ‘consumption, recognition and production of knowledges') are all critical aims of education
(Milligan et al., 2026).

These different paradigms must be bridged and placed in context to inform education policy and practice and orient them towards
individual rights and dignity. Schools can become microcosms in which young people learn to cooperate, communicate with each other,
experience justice and solve problems (Noddings, 2013; Nussbaum, 2009). Dialogue-based and emancipatory education pedagogy

can help develop critical awareness, activate agency and overcome structural inequality, power abuse and systematic oppression
(Freire, 2021).

Source: Strand (2026).




National policies and international frameworks
acknowledge the interrelationship between education and
justice. National priorities for improving justice outcomes
are reflected in voluntary national reviews submitted

by countries as part of the SDG follow-up process.

An analysis conducted for this report of reviews submitted
by more than 200 countries shows that they mainly focus
on legal aid, better access to justice services, protection of
vulnerable groups, and other reforms to further the rule of
law. They also cover oversight and complaint mechanisms,
links between formal and informal community justice
mechanisms, digitalization, administrative modernization
and capacity building.

Education appears in a few cases as a cross-cutting tool.
Training can support the implementation of access to
justice, with frequent mention of the need to train judges
and prosecutors, for example, to deliver child-friendly
justice, and to police and prison services on human

rights training. There are some references to the need to
understand people's rights and help them seek justice.
When formal education is discussed, it is usually in the
context of teaching about non-discrimination, awareness
of rights and rejection of violence. In some cases,
whole-of-government coordination features in child
protection and violence prevention frameworks which
explicitly refer to education authorities working alongside
the justice, interior, health and social sectors, framing
schools as part of a protective ecosystem.

The Organisation for Economic Co-operation and
Development (OECD) developed a People-Centred

Justice Framework which highlighted the importance of
strengthening people’s capabilities for justice through
national education systems, general literacy and
numeracy, and community-focused legal education

and information (OECD, 2021). Through viewing legal
understanding as a life skill, with lifelong opportunities
for all to develop and improve their capabilities, education
systems can provide ongoing, age-appropriate education
on key elements of laws, rights and responsibilities,

and the justice sector. People-centred justice requires that
individuals have the education, support and capabilities to
make informed decisions about their options and actions
to resolve their justice problems and participate in justice
processes (OECD, 2025a).

JUSTICE SYSTEMS HAVE THE POWER TO AFFECT
EDUCATION AND LEARNING

Justice systems can support the achievement of quality
education that is accessible to all. They can also support
youth and adults in conflict with the law to reintegrate
through education.

The right to education is not guaranteed in practice

The right to education for all, without discrimination,

is legally guaranteed by human rights instruments

with which ratifying countries have to comply.

The 1960 UNESCO Convention against Discrimination

in Education is the first legally binding international
instrument dedicated to the right to education and

has been ratified by 111 countries (UNESCO, 2026a).
Article 13 of the International Covenant on Economic,
Social and Cultural Rights, adopted by the UN General
Assembly in 1966, is the most comprehensive article

on the right to education. The Committee on Economic,
Social and Cultural Rights elaborated a framework for

the realization of all human rights, obligating states to
respect, protect and fulfil the right to education, making
education available, accessible, acceptable and adaptable
(UNESCO, 2025b). The number of countries that specify

12 years of compulsory education has increased from 44 in
1998 to 69 in 2023 (UNESCO, 2026c). The 2017/8 Global
Education Monitoring Report found that while 82% of
national constitutions contained a provision on the right to
education, the right was justiciable in only 55% of countries,
i.e. that the matter is capable of being decided by a court.
Of the countries that have incorporated the right to
education, at least 80 had adjudicated a violation (UNESCO,
2017b).

Having said that, over 273 million children, adolescents
and youth, or one in six, were out of school in 2024. Among
those of primary school age today, it is estimated that just
over one in two achieve minimum proficiency in reading,
undermining their potential to understand legal documents
and protect their rights. At least one in two adult women
in 18 sub-Saharan African countries cannot even read
(UNESCO, 2026b). Ratifying the Convention against
Discrimination in Education earlier than other countries

is not associated with progress in universalizing access

to education, for example, as represented by the
out-of-school rate of adolescents of lower secondary age
(Figure 2a). But the out-of-school rate is correlated with
measures of the rule of law (World Justice Project, 2025)
(Figure 2b) and of equal treatment and the absence of
discrimination (Figure 2c).



FIGURE 2.
Countries with a stronger rule of law have lower out-of-school rates
Out-of-school rate of adolescents of lower secondary school age and law-related indicators, 2023
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Lacking identity documents, land or housing tenure limits (Global Campaign for Equal Nationality Rights, 2024).

access to justice (Task Force on Justice, 2019) and to Stateless children are particularly vulnerable to losing access

education. Globally, 150 million children under 5, or around to public education at the transition into secondary school

2in 10, do not have a birth registration, with the rates risingto  (Institute on Statelessness and Inclusion, 2025). In the

22%in Central and Southern Asia, 49% in sub-Saharan Africa Dominican Republic, while birth registration does not impact

and 74% in Oceania (excluding Australia and New Zealand) entering schooling, it became a critical obstacle in graduating

(UNICEF, 2024b). Lack of documentation can impact from primary school among children of Haitian origin

transition to secondary school. In Cameroon, children need (Corbacho et al,, 2012). In Mayotte, an overseas territory of

a birth certificate to take part in the primary school leaving France, municipalities demand more documents than required

examination (Lo et al,, 2024). by the education code, delaying entry into school and adding
expenditures to migrant families of Comorian origin who live in

At least 4.4 million people in 101 countries are stateless informal settlements (Human Rights Watch, 2025a).

or lack national identity (UNHCR, 2025b). A lack of gender

equality in nationality laws in 24 countries denies women Children living in extreme conditions of injustice, such as

the ability to pass on their citizenship rights to their children modern slavery or fragile contexts, also face barriers to




education. Globally, it has been estimated that 3.3 million
children lived in situations of forced labour in 2021 and

9 million children in forced marriage (ILO et al., 2022), while
nearly half of 12.4 million school-age refugee children were
out of school in 2025 (UNHCR, 2025a). Attacks on students,
schools and teachers result in deaths and injuries, destruction
of school infrastructure, the flight of teachers due to unsafe
environments, and decline in attendance (GCPEA, 2025).

In 2026, a rocket attack on a girls’ primary school in Minab,
Islamic Republic of Iran, killed 168 people, mostly students
aged 7 to 12 (GCPEA, 2026).

Race- and ethnicity-based discrimination is another major
obstacle. Across 36 countries in 2024, an average of 35% of
adults reported that such discrimination was a big problemin
their country (Wike et al., 2025); in Colombia, France, Kenya,
Peru and Sri Lanka, at least 6 in 10 adults perceived that
(Figure 3). Some 63% of over 400,000 young people said that
discrimination was common in their schools, communities or
workplaces (UNICEF, 2022).

Discriminatory practices against marginalized groups have
been contested in courts. Roma children are historically
disadvantaged in Europe. In Czechia, Greece and Hungary,
litigation has led to judicial rulings that have brought significant
changes in policy and practice (Zimova, 2016). In Denmark,
growing up in ethnically segregated urban neighbourhoods

labelled as ghettos (Seemann, 2021} lowers educational
attainment (Lund et al., 2025). The Court of Justice of the
European Union argued that provisions of a proposed policy
known as the 'ghetto package’ violated the EU Race Equality
Directive principles (Open Society Justice Initiative, 2025).

In India, caste-based discrimination and exclusion persist in
education, despite constitutional guarantees and legislation.
Dalit students experience stereotypes and subtle and overt
discrimination, which reinforce stigma and social exclusion

in higher education institutions (Kumar, 2025). In 2026,

10 years following the highly publicized suicide of a Dalit PhD
student and activist after his suspension for campus protests,
the University Grants Commission Equity Regulations were
accepted, which also cover caste discrimination. However,

the Supreme Court blocked them following protests

by students from higher castes (Kuthar, 2026). In the

United Kingdom, Black students are more likely to be excluded
or suspended from school and to be educated in alternative
schools, such as pupil referral units. A study of the experiences
of racial discrimination and other adverse childhood
challenges showed that these impacted their mental
wellbeing (Stoll et al., 2025). In the United States, 4% of 12- to
18-year-old students recalled being called a hate-related
word referring to their race. Some 26% of Black students and
15% of Hispanic students reported that they thought their
bullying was related to their race (Irwin et al., 2024).

FIGURE 3.
Perceptions of discrimination vary but are high

Percentage of respondents who said that ethnicity-, race- or religion-based discrimination was a big problem in their country,

by source, 2024
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Litigation has led to a range of improvements

globally. In Colombia, the Constitutional Court found

that the Education Act, which allowed school fees,

was unconstitutional, leading to a national decree
establishing free primary and secondary education.

In Indonesia, the Constitutional Court ordered the
government to increase the national budget for education
in line with the 20% stipulated in the constitution and

the Law on National Education (Right to Education
Project, 2017).

In the United States, school funding litigation has been
extensively used as a tool to improve the equity and
adequacy of educational opportunities. Initially, the focus
was on reducing variation in educational spending across
districts but over time litigation shifted to whether
districts had adequate funding to meet state constitutional
obligations. An analysis of court-ordered finance reforms
between 1989 and 2010 found that seven years after
reform, the highest poverty quartile experienced a

12% increase in per pupil spending and an increase in
graduation rates by between 7 and 12 percentage points
(Candelaria and Shores, 2019). In the same period, finance
reforms also raised achievement in the lowest income
districts by about 0.1 of a standard deviation, closing about
one fifth of the gap with high-income districts (Lafortune
etal., 2016). However, a more recent analysis of 205 school
finance cases litigated in 48 of the 50 states between
1968 and 2021 found that states obliged to increase
spending did so in the short but not in the long term
(Hanushek and Joyce-Wirtz, 2023).

Civil society actors often provide the legal and technical
support required. In Buenos Aires, Argentina, the Civil
Association for Equality and Justice (ACI)) filed a legal
action on the rejection of children and adolescents

with disabilities in private schools and secured a court
agreement to implement measures to end these
discriminatory practices. In 2022, the Administrative and
Tax Court of the city ordered the government to implement
a public policy to reverse the discrimination. An agreement
was reached in 2024, after several rounds of negotiation,
to guide schools, support families during the registration
process, and monitor the effectiveness of the actions (ACIJ,
2024).

In the South African province of Limpopo, the High Court
ordered the provincial government to provide an accurate
and detailed list of schools using pit toilets and to provide
aplan to ensure safe and dignified sanitation to all schools.
The public interest law centre Section27 was expected to

receive progress reports every six months, and created
a tool to record progress made by the Department of
Education in improving toilets since the High Court order
in 2022, allowing for public monitoring of the progress
(Section27 and Centre for Child Law, 2025). Through

the #EndTheBookFamine campaign, BLIND SA and
Section27 took the government to court to challenge
the Copyright Act of 1978 and improve book supply for
blind or visually impaired people. A judgment confirmed
that limiting access to reading materials in accessible
formats was unconstitutional and the act was amended in
2025 (Section27, 2025).

Legal interventions have also tried to reduce stratification
with mixed results. In Chile, the 2015 Inclusion Law
established free education in all schools and eliminated
discrimination in student selection, prohibiting profit
making and family copayments in any publicly funded
school. The socioeconomic gap in accessing quality
schooling was reduced. However, parents have actively
litigated against the law, arguing that it violates

their constitutional rights to choose their children's
education (Carrasco, 2025; Cummings et al., 2025).

In India, the 2009 Right to Education Act entitled all
children between 6 and 14 years to free and compulsory
education. In 2012, the Supreme Court of India upheld
the constitutionality of Section 12(1)(c) of the Act, which
required all schools to accept 25% of their student intake
from disadvantaged groups. However, in 2014, the Court
held that the Act could not require private minority schools
to meet this quota. Analysis utilizing state-level variation
found that access had expanded for some marginalized
groups, but its impacts on segregation were weak or
non-existent (Edara, 2025).

In the United States, enforcement of federal and state
laws and policies is limiting public education content that
builds on critical race theory, which aimed to help learners
understand the foundations and maintenance of racism

in the legal system throughout history. This has impacted
how race can be discussed in primary, secondary and
tertiary education in history subjects and through book
bans (Ray and Gibbons, 2021). In 2025 at the Office for Civil
Rights within the Department of Education, which enforces
civil rights law and the prohibition of discrimination at

the federal level, about half of the institution’s staff were
placed on leave and 7 of its 12 regional offices were closed.
Roughly 90% of the over 7,000 resolved discrimination
complaints brought to the Office between March and
September were dismissed without full investigation (U.S.
GAO, 2026).
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Civil society organizations working to fulfil the right to education for the marginalized

Celeste Fernandez, AClJ, Argentina

Over a decade ago, the Civil Assaciation for Equality and Justice (Asociacién Civil por la Igualdad y la Justicia, ACIJ) began working with
communities in informal settlements in Buenos Aires where there were concentrated, multiple forms of human rights violations. Our
legal work on education emerged from this broader human rights advocacy. Children living in informal settlements in Buenos Aires lack
safe and reliable transportation. ACI) supported a legal challenge that resulted in a court order requiring the city government to ensure
transport access so children could reach their schools. In another case, ACI) demonstrated that schools in the wealthier northern districts
had significantly more places available than schools in the poorer southern areas. Our education work has now expanded to include
disability rights, tackled by a dedicated team focused on the rights of persons with disabilities and inclusive education.

A defining feature of our work is our emphasis on community participation and legal empowerment. We work with communities to
identify their priorities, help them demystify public budgets and have supported participatory data collection. Understanding how
public funds are allocated often empowers communities to demand accountability and equitable spending. Community members have
documented living conditions in informal settlements, producing evidence that challenged government claims about service provision.

Despite these successes, human rights organizations like ours face declining legitimacy and shrinking space for advocacy today.
Government narratives often question the role of civil society and frame social spending as excessive or inefficient. As we rethink our
strategies, we are connecting more deeply with communities and focusing even mare on initiatives that produce tangible improvements
in people’s lives. We have to acknowledge that many marginalized communities feel that participation has not meaningfully improved
their conditions, which can lead to disengagement - particularly among younger generations.

We need to engage in difficult public debates, including discussions about the effectiveness and efficiency of public institutions. Avoiding
these debates in the past has sometimes allowed opponents to frame the conversation in ways that undermine public institutions
entirely. Civil society must therefore address these issues directly while advocating for stronger, equitable public systems. We need

new alliances and broader coalitions - collaboration with universities, grass-roots organizations and the private sector is increasingly
necessary. Dialogue across political differences is also essential for rebuilding trust in democratic processes.

Ultimately, democracy is dependent on active citizenship. We realize that education systems play a critical role in shaping democratic
cultures and empowering citizens to participate meaningfully in public life. Looking ahead, we are exploring initiatives to strengthen
democratic participation and civic engagement, including projects in schools that aim to foster deliberation and develop new

generations of leaders.

Parental views vary substantially regarding what children
should be learning about race, gender and other issues.

In the Canadian province of Ontario, a parent challenged
the education district, demanding his child be withdrawn
from all lessons that were ‘false teaching’; the request
was declined on the basis that isolation was antithetical
to the competing legislative mandate and values favouring
inclusivity, equality and multiculturalism (Child Rights
International Network, 2016).

In 2024, a survey in the United States showed that 54% of
parents agreed that one should be able to opt out of teaching
on sexual orientation or gender identity (Pew Research
Center, 2024). In 2025, the Supreme Court ruled that parents
have to be provided an opt-out option for inclusive learning
related to sexual orientation and gender identity, arguing
itinfringes on parents’ rights to the free exercise of their
religion. Given limited resources, the decision may lead
schools to amend curricula and remove materials that are
deemed sensitive on religious grounds (Kim et al., 2025).

Conflict with the law limits education possibilities

Children in conflict with the law because they are accused
of or convicted of a criminal offence are guaranteed the
protection of their rights. But they are often found in police
custody, detention centres, prisons and other custodial
settings, in violation of treaties, norms and standards.
Globally, an estimated 259,000 of 5- to 17-year-old
children were in detention in 2024, which corresponds

to 15 per 100,000 children, reaching 25 in Latin America
and the Caribbean and 34 in Northern America (UNICEF,
2025a).

Children in conflict with the law are more likely to belong
to racial and ethnic minorities (Penal Reform International,
2025) and to have worse education outcomes. In the
United States, attending schools with higher suspension
rates leads to increased arrest and incarceration rates
(Bacher-Hicks et al., 2024). In the state of Georgia, Black
children accounted for 38% of students but over half

of school suspensions, expulsions and assignments to



disciplinary alternative schools. In 2022/3, only 5% of
incarcerated children who were educated in detention
facilities tested as proficient in end-of-grade assessments,
and 30% dropped out of school (Davis, 2024a). In the state
of Florida, which has the highest number of incarcerated
children, less than half of incarcerated grade 12 students
graduated with a secondary school diploma within a year
(Davis, 2024b). The number of children in deportation
facilities held against their will has increased by six

times since late 2023, leading to human rights violations
including education deprivation (Flagg and Hefernann,
2026).

Restorative justice requires conditions that help prisoners
reimagine their future. Prison staff need to shift to
support prisoner rehabilitation and programmes are
needed to improve education or vocational training to

ease reintegration. In 2024, three quarters of 62 countries
reported having some form of dedicated rehabilitation
strategy, model or regulatory framework (UNODC, 2025).
Globally, education is highlighted as a tool for rehabilitation
through the promotion of vocational and skills training
(UNESCO, 2021a).

In Estonia, juvenile offender rehabilitation focuses

on individualized, interprofessional and restorative
approaches to reduce recidivism, with programmes
covering behavioural therapy, family support, mentorship
and community service (Estonia Ministry of Justice and
Digital Affairs, 2024). In Ireland, a child-centred approach
was developed after the Youth Justice Action Plan was
adopted, which included the start of a detention campus
focused on rehabilitation, education and care rather

than punishment (Kilkelly and Bergin, 2021). In Georgia,
the Availability of Education for the Accused and Convicted
Persons Programme provides juvenile convicts with

the opportunity to study subjects under the national
curriculum and participate in graduation ceremonies and
national examinations (Georgia Government, 2020, 2024).
In the United Kingdom, a review of youth justice highlighted
that young offenders should serve their sentences in
secure schools instead of youth prisons, drawing on
educational and behavioural expertise to rehabilitate

and give children the skills to thrive upon release (Taylor,
2016). Analysis of children and young people in custodial
settings found that the setting itself was a barrier to
re-engagement with education (Shafi, 2020).

In Burkina Faso, the Centre for Education and Social
Reintegration provides training and engages with children

on human rights. A new code of ethics and child protection
policy was instituted in 2021, refocusing the mission on
education and social integration. A children's committee
was set up to enable their right to participation (Burkina
Faso Government 2023; IBCR, 2022). In Mauritius,

most prisons have educational centres and libraries.

The Mauritius Institute of Training and Development
offers accredited courses in three prisons (Mauritius
Government, 2024). Analysis of an open and distance
learning programme in a correction facility found that
completing the degree enabled former detainees to secure
employment (Gungea, 2025). Latin American countries,
including Argentina, Mexico and Peru have developed legal
bases for prison education (UNESCO, 2020b). In Malaysia,
integrated rehabilitation efforts and a vocational skills
certificate programme are offered in collaboration with
higher education institutions (Malaysia Government, 2025),
although essential education resources and structured
frameworks to facilitate inmates’ learning remain a
challenge (Rusli et al., 2024).

Commitments to prison education have generally not
been strongly embraced by national penal policymakers
(UNESCO, 2021). Analysis of education policies in

the 10 countries with the largest prison populations
(United States, China, Brazil, India, the Russian Federation,
Thailand, Tirkiye, Indonesia, Mexico and the

Islamic Republic of Iran) highlights that the right to
education is still to be ensured, due to challenges of
overpopulation, living conditions and varying educational
objectives (Barros Filho et al., 2023). In India, assessments
from the National Commission for Protection of Child
Rights found that nearly 40% of penal institutions lacked
any formal educational provision, while another 20% relied
on untrained volunteers or part-time staff without
pedagogical qualifications (Usha and Chaudhary, 2025).

In Indonesia, a review of juvenile correction facilities
showed that only 68% had access to education (Prayitno
etal., 2023).

Education in prison settings has a positive impact on
recidivism and, in some cases, a positive impact on
employment (Ellison et al., 2017; Magee, 2021; UNESCO,
2021a). In the United States, adult inmates who
participated in correctional education had a 43% lower
odds of recidivism compared to other inmates (Davis et al.,
2014). However, systematic analysis has found that the
impact on employment and re-offending are inconclusive
or diminished after controlling for pre-prison employment
(Newton et al., 2018; Nur and Nguyen, 2023).




Encouraging restorative engagement of youth and adults who have seen a life of crime
Caroline Njambi Njanja, Crime Si Poa, Kenya

Crime Si Poa (CSP) works at the intersection of prevention, rehabilitation and reintegration, focusing on youth and underserved communities

across Kenya. The organization operates through the two main pillars of prevention and reintegration and of legal support services. While the
first focuses on reducing crime and supporting individuals returning to society, the second empowers communities through legal awareness,
paralegal training and access to free legal aid, enabling individuals to better understand and navigate the justice system.

The communities we serve are often highly vulnerable, with many young people exposed to poverty, unemployment, limited education
and systemic inequalities. These conditions can lead to criminalization, sometimes for minor infractions such as loitering, particularly in
environments where corruption and limited opportunities persist. In response, we place strong emphasis on prevention, working closely
with schools as key entry points. Through partnerships with over 40 schools, we have supported the establishment of clubs that provide
life skills, raise awareness about crime and its consequences, and keep students constructively engaged. These efforts are complemented
by initiatives to keep children in schoal, including connecting families to bursaries and reinforcing parental accountability.

Legal empowerment is central to our work with communities, schools and prisons. We equip individuals with knowledge of their rights
and responsibilities, as well as practical guidance on what to do if arrested and how to navigate legal processes. This work is delivered
through trained community paralegals, with over 200 individuals trained to date, as well as through digital platforms such as webinars
and online content. For children in conflict with the law, we promote diversion and alternative measures to prevent unnecessary entry
into the formal justice system, while also providing legal representation when needed.

One of our innovative initiatives is the training of incarcerated individuals as paralegals. Through intensive training led by legal
professionals, participants gain the skills to represent themselves and assist others, leading to the establishment of legal support
centres within prisons and communities. To date, CSP has set up multiple such centres, creating spaces where individuals can access free
legal assistance.

This approach has produced tangible outcomes, including successful case resolutions and reduced sentences. It has also enabled formerly
incarcerated individuals to reintegrate into society with dignity, often becoming advocates and educators within their communities. In one
notable case, a former inmate trained as a paralegal now works to raise awareness about sexual and gender-based violence, using his
experience to educate and prevent harm. Individuals returning to their communities with legal training are often received positively, as their
knowledge is valued and their contributions recognized. Many are able to build livelihoods and continue providing legal support to others.

At the same time, CSP underscores the importance of education in all its forms. In addition to supporting access to formal education and
vocational training in prisons, legal literacy is a critical but an often-overlooked component. Many individuals come into conflict with the
law simply because they do not understand it, reinforcing the need to expand legal education to schools, universities and communities
using both traditional and digital approaches.

Despite these achievements, challenges remain. Resource constraints continue to limit the reach of both civil society and justice
institutions, while prisons often lack the digital tools needed to facilitate efficient legal processes. Delays and inefficiencies in the
justice system further complicate access to justice and broader socioeconomic issues frequently intersect with legal challenges.
Nevertheless, CSP's impact is evident, with thousands of community members reached through legal education and dozens supported
directly with legal services. Interest in CSP's model is increasing, both within Kenya and regionally, with plans underway to expand to
neighbouring countries.

Our vision is to ensure that more people understand the law, can exercise their rights and avoid unnecessary conflict with the justice
system. We know that when education is practical, accessible and rooted in lived realities, it becomes a powerful tool for advancing
justice, dignity and lasting social change.

In Ghana, prisons lack resources, equipment and skilled education was relevant for post-release employment
trainers, which undermines the potential of vocational needs but not for broader rehabilitation needs (Kakupa
training to achieve rehabilitation (Boateng et al., 2025). and Mulenga, 2021). In Zimbabwe, correctional institutions
In Malawi, education availability is inadequate in prisoner provide various academic programmes, but lack
rehabilitation centres (Kajawo and Johnson, 2023). Adult rehabilitation officers, proper funding and books, and suffer

male prisoners in Zambia reported that correctional facility from prison officers’ negative attitudes (Davira et al., 2025).
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EDUCATION IS KEY TO THE DEVELOPMENT OF JUST
AND PEACEFUL SOCIETIES

Education influences trust in justice institutions,
perceptions of peace and security needs, crime and
violence prevention, and enhances legal capacity.

Education influences trust and peace

Higher levels of education attainment are correlated
with lower prevalence of conflict and a higher probability
of peace (Institute for Economics & Peace and Global
Partnership for Education, 2024). They are also positively
associated with the intensity of non-violent protests and
negatively associated with violent protests (Sawyer and
Koratayev, 2022).

A survey of over 100,000 people in 15 countries found
that, in terms of government spending, they assigned
top priority to dealing with the reasons behind a conflict
and secondly to teaching peace and conflict resolution
in schools (International Alert et al., 2018). In Ethiopia,
asurvey of 6,700 adults regarding measures to enhance
security found that the most frequently mentioned
strategies were reducing poverty (55%), providing
education to youth (53%), improving the capacity of the
police (38%) and army (33%) and delivering essential
services (34%) (Pham et al., 2023).

When spending is framed as a trade-off, people with
more education are often more resistant to shifting

FIGURE &.

Trust in justice institutions varies slightly by education level
Percentage of respondents who reported trust in judges/magistrates and police, by education level, Europe, 2024
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money from social programmes to defence. Education is
generally linked to less support for unilateral intervention,
although context and proximity to conflict may influence
these associations. A survey in Jordan, Lebanon, Pakistan
and Turkiye found no statistically significant association
between education attainment and the belief that war is
necessary for obtaining justice (Shafig and Ross, 2010).

Peace agreements codify the terms of settlement between
some or all of the parties in conflict (Badanjak et al., 2025).
However, analysis of 2,257 peace agreements signed since
1990 involving more than 80 countries showed that only
190 agreements (8.4%) mentioned some socioeconomic
rights, of which 57 agreements (2.5%) explicitly mentioned
the right to education (Bell et al., 2026; Bell and Badanjak,
2019).

Trust in institutions varies by education attainment.

A survey of 64,000 people in Europe found that mistrust of
judges, magistrates and police was slightly lower among
individuals with post-secondary education than among
those with less education. In 15 of the 27 countries,
respondents with primary or lower secondary education
had the least amount of trust in judges (Figure 4).
Perceptions of fairness hinge on how people are treated
in everyday interactions. Accessible and responsive
processes are central to legitimacy (OECD, 2025a). Those
with more education are more likely to believe that

legal and justice systems will work in their best interest
(Bartholomaeus, 2025).
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Education improves legal capabilities

Legal capability — including knowing where to get advice
and information, obtaining appropriate expert help,

and having confidence in achieving a fair outcome -
shapes people’s ability to resolve justice problems and
access remedies (World Justice Project, 2019). In at least
70% of countries, people living in poverty experience more
legal problems than people not living in poverty. In nearly
all countries, people living in poverty are more likely to lack
proof of housing or land tenure ((World Justice Project,
2023b). Overall, in the average country 59% of those

with primary, 63% of those with secondary and 65% of
those with post-secondary education know where to get
information or advice to help resolve their legal problems
(Figure 5).

Less educated people are more likely to lack awareness
of their rights and knowledge of legal proceedings.

In the Australian state of Victoria, a survey testing
knowledge of legal rights across a range of civil law areas
of relevance to everyday life showed that practical legal

literacy (i.e. asking questions related to tasks ranging
from reading brochures to raising problems) was lowest
among non-native English speakers and those with the
lowest educational qualifications (Balmer et al., 2024).

In Bangladesh, illiterate women in the disadvantaged
river island, or char, areas are less able to understand
their rights and to be able to navigate the legal system
(Ahmmed, 2023). In Indonesia, more educated respondents
and those who had participated in formal or informal
legal education interventions had higher legal awareness
(Febrianty et al., 2025).

In Kenya, Malawi, South Africa, the United Republic of Tanzania,
Zambia and Zimbabwe, linguistic discrimination, lack of literacy
skills and the technical language of the courts limit access

to justice for children, women, the poor and the illiterate
(Kondowe and Svongoro, 2025). In Nigeria, of the surveyed
respondents in 2025, 13% believe that people abandon legal
approaches because legal processes are too complex and hard
to understand (HiiL, 2025).

FIGURE 5.

In most countries, more educated people are more likely to know where to get information or advice for legal needs
Percentage of adults who knew where to get information or advice for legal problems, by education level, selected countries, 2018 or latest
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More educated are mare informed
[secondary and abovel

Less educated are more informed

Note: Respondents agreed or strongly agreed with the statement 'l knew where

More educated are more informed
(post-secondary)

to get good information and advice about resolving the problem’ among

those who had at least one non-trivial justice problem in the previous twao years.

Source: World Justice Project Global Legal Needs Survey.




In the United Kingdom, results of two rounds of the Civil and
Social Justice Panel Survey in 2010 and 2012 showed that
59% of respondents had some knowledge of rights in three
areas of law tested — and only 34% in the case of common
consumer law. Respondents from vulnerable groups such

as less skilled workers and older people improved their
knowledge less between the two rounds. (Wintersteiger,
2015). A legal needs survey of over 28,000 people in England
and Wales found that knowledge about the legal system, legal
rights and legal responsibilities made it more likely to seek
professional advice, which in turn improves their perception of
getting a better outcome (Legal Service Board, 2020).

Traditional justice systems, which are more frequently
turned to by marginalized people due to ease of access and
familiarity, are also challenged as they are being integrated
into formal national systems. In Ethiopia, traditional social
courts operated by village elders are institutionalized

into the federal judicial structure at the grass-roots level.
However, many of the elders serving as judges lack reading
and writing fluency, knowledge of the law and adequate

FIGURE 6.

In Latin America, but not in sub-Saharan Africa, more educated people are more likely to resolve their legal problems
Resolution status of legal problems, by education level, Burkina Faso, Colombia, Honduras and Uganda, 2023-2024
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Source: Hague Institute for Innovation of Law dashboard based on Justice Needs and Satisfaction surveys.
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training (Deresso, 2023). In Somalia, the customary justice
system, Xeer, plays a central role in dispute resolution

but has faced substantial criticisms concerning its lack

of alignment with international human rights standards,
especially linked to women's exclusion from participation.
An analysis of 408 elders found that 36% had never
attended primary school, with most having completed
Qur'anic or madrassa education. Only 31% supported
allowing women to speak and give evidence in hearings
(Peterson and Zaki, 2023).

In Colombia and Honduras, but not in Burkina Faso and
Uganda, more educated adults are more likely to have
resolved or partially resolved legal problems than the

less educated (Figure 6). In Honduras, more educated
internally displaced people were more likely to engage with
local authaorities or private lawyers to deal with their legal
situation, while those with less education were more likely
to talk directly with the other party to resolve their legal
problem (HiiL, 2024).
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Education lowers crime rates

Education is a strong protective factor against
encountering crime and violence in life. Positive school
experiences and learning achievement have lifelong
protective effects against antisocial and criminal
behaviours. Conversely, early school problems and low
achievement are strong risk factors. Early interventions
are effective in reducing crime. In the US state of North
Carolina, exposure to the early childhood Head Start
programme led to a reduction in adult conviction rates by
1.3 percentage points in high poverty areas, a reduction of
about 20% (Anders et al., 2023).

Access to education can provide youth with viable work
opportunities, limiting their time to engage in crime in
challenging contexts. A comprehensive research review
of connections between crime and education shows
that education policies have served as effective crime
prevention tools in many settings around the world
(Machin and Sandi, 2025).

High-quality data from Scandinavia offer rich insights.

In Denmark, analysis of twins born between 1965 and
1982 in Denmark showed that completing upper secondary
education significantly lowered the probability of
conviction for property and violent crimes among men.
Education lowers crime earlier in life for children of less
educated parents (Bennett, 2018). In Finland, admission
to secondary school had a sizeable negative effect on

the propensity to commit crime for boys. The effects

are largest during the first five years after admission,
resulting in a reduction of the probability of ever
committing crime (Huttunen et al., 2023). In Sweden, each
additional year of schooling decreased the likelihood of a
conviction for a violent crime by 10%, for property crime
by 14% and for other crimes by almost 6% (Hjalmarsson
etal., 2015). A large-scale reform in Sweden to extend
vocational upper secondary education programmes from
two to three years led to a reduction in property crime.
The effect is mainly concentrated in the third year after
enrolment, suggesting that being in school reduces the
opportunities and inclinations to commit crime (Aslund

et al., 2018). A panel data analysis of 287 municipalities
from 1998 to 2010 showed that an opportunity to attend
post-secondary education led to lower unemployment

or inactivity rates and lower inclination to commit crimes
(Nordin, 2018).

In the United States, a 10% rise in real per-pupil spending
was associated with 7.1 fewer arrests per 1,000 in the
population aged 15 to 19, equivalent to an estimated
16% return in school spending due to the avoided costs
of deterred crimes (Noghanibehambari, 2022). Analysis

of state-level reform efforts to reduce dropout between
1980 and 2010 show that in the short term, being in school
incapacitates children from committing crime, and also
has a sustained crime-reducing effect (Bell et al., 2022).

In the state of Louisiana, a test-based promotion policy to
grade 9 shows that having to repeat 8th grade increases
the likelihood of being convicted of a crime by age 25 (Eren
et al.,, 2022). Quasi-experimental variation in public school
funding in the state of Michigan found that students who
were in primary schools with more funding were less likely
to be arrested in adulthood (Baron et al., 2024). College
expansion between 1974 and 2019 was associated with
lower arrest rates among individuals aged 18 to 22.

An additional two-year and four-year college in the county
of residence was associated with 7% and 13% reductions
in property crime rates, respectively, for this age group
(Noghanibehambari and Tavassoli, 2022).

FORMAL EDUCATION CAN HELP BUILD
INCLUSIVE AND JUST SOCIETIES

Formal education can build knowledge, values and
attitudes, for example on human rights, empathy and
peaceful coexistence. It can also provide learning to
envision just societies. Evidence assesses the impact
of different approaches, and how policy translates to
implementation and practice.

CURRICULA NEED TO PROMOTE UNDERSTANDING OF
JUSTICE

Sustainable Development Goal target 4.7 introduced

the concepts of civics and citizenship education, human
rights, peace and gender equality to the global education
agenda. The 2023 Recommendation on Education for
Peace, Human Rights and Sustainable Development is the
new global standard-setting instrument that lays out how
education should be used to bring about lasting peace and
foster human development through 14 guiding principles,
highlighting the need to acquire competencies such as
empathy, critical thinking, intercultural understanding and
environmental stewardship (UNESCO, 2024b).

Human rights education aims to help students understand,
protect and live by the principles of human rights,
decrease violence, and increase engagement and empathy
(UNESCO, 2023d). Success factors include clear goals and
objectives, teacher training and support, and interactive
and experiential learning methods (UNESCO, 2023d).

In India, analysis of a contextually relevant human rights
education programme delivered to poor children found
that creative approaches helped teachers, families

and students critique social inequalities (Bajaj, 2015).



In Georgia, secondary school students who went through
the One World in Schools human rights education
programme reported a high level of empowerment (Cintera
etal., 2018). In Kyrgyzstan, children's rights issues were
introduced in a subject (People and Society) from grade
5in 2018, supported by teacher professional development
that focuses on citizenship education, gender equality and
human rights (Kyrgyzstan Government, 2020). Globally
since 1970, the coverage of human rights themes in
secondary school textbooks has grown, especially by
discussing international rather than national issues (Meyer
et al., 2010), student-centredness, and students’ rights
and voice (Bromley et al., 2011).

Peace education is a tool for social reconciliation, historical
memory, inclusive institutions and transitional justice
(Ramirez-Barat and Duthie, 2015). Restorative practices
focus on communication, dialogue, problem-solving,
critical thinking, empathy, negotiation, peer mediation and
conflict resolution (Saleh et al.,, 2025; UNESCO, 2024a).

A meta-analysis across 90 peace education intervention
trials involving some 15,000 children found that, compared
to control groups, participants significantly improved
conflict resolution skills (Yu et al., 2026). The teaching of
recent history emerges as a key axis for institutionalizing
state policies of memory and non-repetition. Reports

from justice courts, truth commissions and reconciliation
commissions have been introduced and adapted for
teaching in schools (Bellino et al., 2017). In Canada,

in response to the Truth and Reconciliation Commission,
provinces revised curricula to include the history of
residential schools and the contributions of Indigenous
peoples (Wallace-Casey, 2022). In South Africa,

the government used education as a primary tool for
redress, introducing a national History and Life Orientation
curriculum focused on human rights and the Truth and
Reconciliation Commission. Programmes including

Facing the Past supported teachers to process their own
apartheid-era traumas to prevent transmitting resentment
in the classroom (Ndwandwe and Adigun, 2023).

Education for peace and rebuilding is particularly used in
post-conflict countries. In Cambodia, students in a peace
education programme came to understand low-ranking
perpetrators also as victims of the Khmer Rouge regime
(Manning and Paulson, 2024). In Colombia, the Catedra de
la Paz (Chair of Peace) course is mandatory throughout

all education levels since 2014 and part of the national
transitional justice strategy. Most stakeholders consider
the course to be a necessary and useful initiative to
advance more peaceful and active communities (Morales,
2021). Rwanda integrated peace and values education as a
cross-cutting theme from pre-primary through secondary
levels to address the legacy of the 1994 genocide against
the Tutsi (Buhigiro et al., 2024). Traditional practices such
as community-based courts, community services and
collective problem solving were incorporated into the
formal curriculum and school activities. In districts with
sustained, high-quality peace education, social cohesion
and intergroup trust improved compared to districts with
lower implementation quality (Bacha, 2025).

Education policy intentions are not always achieved in
classrooms

The extent to which objectives of human rights and

peace education are achieved is compromised by capacity
constraints, pedagogical complexity and political obstacles.

Capacity

Introducing human rights education in schools can be
difficult due to resistance in incorporating new areas into
already established curricula (Parker, 2018}, especially
when it overlaps with other related areas (e.g. citizenship,
peace, democracy intercultural education), which causes
confusion among teachers and questions about its
curricular status. In Mauritius, citizenship, values and
multicultural education are taught at the primary level,
while human rights education and life skills and values
are taught at the secondary level (Mauritius Government,
2024). Interviews showed that, while former government
officials believed students should be educated in civics
education at a young age, teachers questioned the utility
and pointed to an overloaded curriculum (Kaurooa and
Sookrajowa, 2021). In Enugu state, Nigeria, a survey of
170 social studies teachers found that human rights
teaching was difficult due to teachers’ limited knowledge
of human rights content and lack of engagement with
participatory pedagogies (Obiagu and Nwaubani,

2020). In Uganda, teachers highlight that overcrowded
classes and overloaded curricula limit the time to teach
justice-related issues in lower secondary schools (Milligan
et al,, 2026). Generally, teachers find it difficult to teach
some issues without support (Box 2).
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Teachers may struggle to tackle human rights issues in the classroom

Teacher preparedness is a critical factor for effective teaching. In 12 European countries, there was some correlation between the
incidence of grade 8 teacher training and the degree of confidence to teach citizen rights and responsibilities. Teachers in Croatia being
the least likely to be confident and the second least likely to have received training; teachers from Poland were the most likely to be
trained and confident in teaching (Figure 7).

Teacher knowledge of civics and human rights may often be lacking. ~ FIGURE 7. . ' '
In Bangladesh, one of the main reasons why schools have not isachariraining is coralated With more carfidencs: in
succeeded in implementing education for democratic citizenship, beaching citizenship rights and responsbilitias

. ] A ) ; Percentage of teachers who reported having attended
apart from its limited presence in the curriculum, is teachers' lack
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development opportunities (Fakir et al,, 2025). In India, primary and European countries, 2022

secondary school teachers do not fully understand human rights or

the legal framework that supports them (Gupta, 2018). In Nigeria,
teachers have insufficient knowledge and lack pedagogical strategies
to incorporate democratic citizenship and human rights into teaching
(Obiagu and Nwaubani, 2020). In the United States, while secondary
school graduation may require civic knowledge, some states do not
require future teachers to study it sufficiently in their preparation
programmes (Watkins, 2025).
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Teachers often find teaching civics and human rights a politically S
problematic area, even viewing it as contrary to national interests
and local culture. Citizenship education teachers in Japan feel
unprepared to teach human rights, especially when linked to political
conflict, migration, discrimination or cultural tensions (Hosoda,
2025). In Switzerland, while surveyed teachers were comfortable
with incorporating values-based education, many teachers found 0
human rights education a difficult concept to teach. They expressed
reseREtions n fcrmalizing i, noting that it may then be limited Source: Schulz et al. (2025) from the 2022 International Civics and

to only imparting knowledge or politicized; and cited the lack of Citizenship Study optional teacher questions.

resources and time for instruction to specifically devote to human

rights education (Rinaldi, 2017). In the United States, the politicization of civics education has created challenges for teachers, prompting
many to exclude the subject or self-censor (Learn, 2024; Perera and Tenpas, 2025).
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Teachers tend to avoid human rights vocabulary and place rights violations in other countries or in the past. In Denmark, Germany, the
Netherlands and the United Kingdom, human rights were mainly taught through events, such as the slave trade, the French Revolution,
the Holocaust and the Civil Rights Movement, or through human rights violations in the Global South, with limited focus on national and
local issues (Hahn, 2020). In Japan, the use of human rights terms has increased between 1970 and 2010. However, there is very limited
discussion of human rights issues related to three underprivileged groups in Japan: the Burakumin outcaste group, the Ainu ethnic group
and foreign residents (Lo, 2026). In Peru, teachers found it difficult to teach and avoided teaching about the armed conflict because of
fear of reprisals. As these issues are tackled superficially in classrooms, this led to simplistic rather than critical understandings of justice
(Milligan et al., 2026).

In India, Satyashodhak Shikshak Sabha (Truth-seeking Teachers' Association) is a grass-roots collective in Maharashtra state rooted
in anti-caste philosophy, which ran workshops in critical pedagogy to engage teachers in analysing texts and discussing ways to
teach history differently. It faced challenges engaging teachers who did not see themselves as bearing responsibility for such critical
engagement (GARJE, 2025).
Continued on the next page
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Teachers have varied opinions about teaching about violent pasts. Teacher surveys conducted in Céte d'Ivoire, the Democratic Republic of
the Congo and Kenya found that teachers strongly believed that schools were the ideal place to learn how to live with each other and
foster national reconciliation. However, in practice, Kenyan and Ivorian teachers felt uncomfortable teaching conflict histories directly
since they feared it would increase the politicization of ethnicity and make students relive trauma. In Céte d'lvoire, fewer than 25% of
teachers felt conflict history should be taught at the primary level, while 53% supported it at the lower secondary and 78% at the upper
secondary levels. In the Democratic Republic of Congo, in contrast, perhaps as a result of enduring tensions, most teachers in Bukavu and
Goma supported conflict history education, often starting as young as primary school (Kuppens and Nfundiko, 2025).

In C6te d'lvoire, more than two thirds of surveyed teachers believed that more professional development was needed to prepare teachers
to teach their country's conflict history and deal with traumatized children (Kuppens and Nfundiko, 2025). A survey of student teachers

in Finland found that student teachers believed democracy and human rights education needed to be more explicitly part of their
professional education and compulsory so that all teachers would have the same level of basic knowledge (Kasa et al., 2021). In Turkiye,
a survey of 632 teacher candidates and 47 faculty members found that most believed teacher competencies in human rights education
needed to improve, which would require an integration of curricular and extracurricular activities, social responsibility initiatives and visits

to relevant institutions (Abedi and Fer, 2023).

Pedagogy

There is often little clarity on how to develop critical
thinking capacity on human rights (Quennerstedt, 2022).
Content is often emphasized over practice. An analysis

of 71 articles found that most programmes focused on
providing knowledge about human rights norms and
principles (e.g. rights violations, legal instruments and
human rights history) but not as much about education
through or for human rights (Quennerstedt et al., 2025).
Identifying and work towards eliminating human rights
abuses receives less attention than teaching principles,
therefore schools may not provide learners with the tools
to identify when their own rights are violated and how

to challenge injustices (Lundy and Martinez Sainz, 2018).
In Cote d'lvoire, a course on education in human rights and
citizenship was introduced across all education levelsin
2012 to promote respect for ethics, fundamental freedoms
and the promotion of social justice for peace (Cote d'lvoire
Government, 2019). An assessment of its integration

in lower secondary schools based on teacher surveys,
focus groups and classroom observations found that
despite enthusiastic uptake, a lack of depth in the course
compromised the extent to which it could shift mentality
(Kuppens and Langer, 2018). In Nepal, human rights
education places low emphasis on local history, culture and
values (Sahani, 2024).

Textbook content analyses indicate that human

rights are not incorporated as a means for active
engagement. For example, an analysis of 556 secondary
school textbooks in 80 countries published between
1950 and 2011 showed that social movements were
underemphasized in secondary school civics and social

studies curricula, relative to history textbooks, suggesting
that such movements are seen as part of a historical
record rather than as part of contemporary, active
citizenship (Skinner and Bromley, 2019). In South Africa,
coverage of human rights issues is mostly presentin
history textbooks and limited to conveying knowledge
rather than instigating students to protect their rights;
while the more actively oriented life orientation course is
deprioritized and undervalued as a subject (Russell et al.,
2019). In Tiirkiye, an analysis of references to human rights
in textbooks used from 1950 to 2020 showed that they
opted for a depoliticized and decontextualized narrative
(Sen, 2023).

Teachers are reported to lack confidence in teaching

an issues-oriented curriculum in an open classroom
environment (Anderson, 2023). In Ireland, a survey

of 206 teachers found that civic, social and political
education had low status and received low prioritization

in classrooms. Part of the reason was that the
conceptualization of the subject was disconnected from its
realization, while teachers lacked agency to bridge these
gaps (0'Brien, 2024).

Politics

Ideally, peace education should be taughtin classrooms,
throughout schools and in collaboration with communities
and civil society organizations (Brooks and Hajir, 2020)

but this is challenging. In Lebanon, initiatives aimed at
increasing shared spaces for students from different
sectarian backgrounds following the 1975-90 civil war
faced significant implementation challenges, such as
resistance from political leaders who viewed reconciliation




education as threatening established power structures into classroom instruction and empower students to

(Al-Habbal, 2011). In Western Cape, South Africa, peace engage critically. Topics were depoliticized, focusing
education programmes are difficult to implement not on scientific knowledge on climate change or technical
only due to resource constraints, but also due to the daily knowledge on conflict. In Nepal, teachers presented ideas
reality of gang and domestic violence in the community, of justice using traditional lecturing methods, relying
which negatively influences the school environment primarily on textbooks. This superficial way of engaging
(Ndwandwe, 2024). with these issues made it difficult for students to grasp

the systemic and structural issues of justice that could
A review of policy, curricula and classroom implementation help promote analysis, reflection and critical thinking,
of teaching and learning about environmental, transitional and enable connections between knowledge and everyday
and social justice in Nepal, Peru and Uganda found that experiences (Milligan et al., 2026).
teachers lacked guidelines to translate policy intentions

Advancing pluralism
Nathalie Sirois, Global Centre for Pluralism, Canada

At the Global Centre for Pluralism, we work to understand what pluralism means in practice and to support people around the world who
areadvancing it in their own contexts. We understand pluralism as resting on two core pillars of reciprocal recognition and belonging.
Reciprocal recognition means acknowledging the dignity, experiences and contributions of different groups in society. Belonging goes further
than individual feelings of inclusion; it also means being meaningfully recognized within institutions and having real opportunities to shape
collective life.

For me, pluralism is about recognizing the value of human diversity while also acknowledging that all societies are diverse in different ways. It is
about creating the conditions in which people — across all dimensions of their identities — can participate fully and experience a genuine sense of
belonging. In education, this translates into ensuring that diverse histories, knowledge systems and ways of learning are reflected in schools.

We support and connect local initiatives. In one of my projects in Canada, we are supporting newcomer teachers to integrate into francophone
minority communities. We help teachers understand the local education context, adapt to teaching practices and build social connections in their
new environments. Our Centre also runs flagship initiatives such as the Global Pluralism Award, which recognizes individuals and organizations
demonstrating exceptional leadership in advancing pluralism globally. These initiatives highlight effective practices and create opportunities for
others to learn from them. One recent award recipient was the Slovak organization OMAMA, which supports Roma mothers in providing early
childhood interventions that help Roma children begin school on a stronger footing. We also developed a self-assessment tool for schools to
help educators reflect on how pluralistic their environments are and identify areas for growth. These tools are designed to support practical
institutional change and help translate pluralism from concept into action. Within the Centre, our education work is closely connected to other
programmes, including the Global Pluralism Monitor, which assesses the state of pluralism in more than 20 countries, as well as initiatives
related to peacebuilding and conflict. Our aim is to translate insights from this broader research into learning opportunities for educators

and leaders.

One of the key lessons is that advancing pluralism in education requires engaging not only students, but also the adults who shape educational
environments. We have increasingly focused on working with school leaders, principals and decision makers. | have seen how tensions can
arise when teachers attempt to implement more inclusive practices without alignment from leadership. In some cases, educators experience
significant stress when their efforts are not supported institutionally. This is why pluralistic leadership is so important. Leaders need to reflect
critically on whether institutional policies and practices support or undermine pluralism. While laws and frameworks matter, pluralism is not
only about compliance - it also requires ongoing reflection and a willingness to question established practices when they conflict with values of
recognition and belonging.

I have also learned that this work is deeply systemic. Changes in one part of an education system inevitably affect others, and initiatives cannot
be separated from broader social and historical contexts. In some cases, conversations about diversity and belonging take place in environments
shaped by conflict or trauma, which requires careful and sensitive engagement.

| have seen how educators and leaders who engage in this work often experience meaningful shifts in how they understand their roles and
responsibilities. Leaders who are trying to advance pluralism can often feel isolated, especially when challenging established norms. Building
supportive communities of practice helps them share experiences, learn from one another and maintain momentum for change.
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TEACHING JUSTICE REQUIRES practices (Jayasooriya, 2025). A whole-school approach to

TRANSFORMATIVE CHANGE integrating peace, justice and tolerance requires tackling
Transformative approaches for justice promote relationships within the school and with the community.
contestation, critical engagement and collective dialogue This sees schools teaching respect for human rights and
(Bajaj, 2018). They emphasize student participation peaceful conflict resolution, and modelling them through
(Box 3), analysis of real situations of rights violations, everyday practices of participation, equity, dialogue and

and consistency between the values taught and school respect (Arystanbek et al., 2026).

1 I

Students can feel disempowered by their lack of voice and influence

Human rights education should ideally be connected to students' context (Waldron and Oberman, 2016) and teach rights as everyday
experiences (Moody et al., 2024), including rights violations (Lundy and Martinez Sainz, 2018). However, teaching about human rights,
equality and justice can be difficult to reconcile with experiences of poverty or violence (Osler, 2020). Direct experiences with rights
violations can strain the use of human rights education.

Students’ experiences of learning about injustice can be superficial. A comparative analysis of Nepal, Peru and Uganda found that themes
of social, environmental and transitional justice were presented in a limited manner. In Nepal, content was presented as abstract notions
with little connection to learners’ experiences. Most students lacked basic knowledge of former political movements and conflicts and
lacked the opportunities to share their knowledge and ideas. In Peru, students lacked information and tools to discuss the armed conflict
(Milligan et al., 2026). Discussions with secondary school students in the Republic of Korea showed that they thought of human rights
almost entirely in terms of economic and political equality. Although they recognized the role of structural power and injustice, they
applied this understanding primarily to settings outside their country (Kim, 2019).

Students often focus on their personal sphere of influence. A study of young adolescents in Colombia, Ireland, Northern Ireland
{United Kingdom) and the United States found that, while they recognized the role of personal and institutional factors in violating and
protecting rights, their idea of influence focused primarily on their personal responsibilities, such as being charitable or volunteering,
using education and fair treatment of others (Barton, 2020).

Students often do not feel empowered to influence human rights issues after learning about them. In Guatemala, some students thought
collective action could force the government to act on its responsibilities, but other students felt that human rights abuses were part of

a culture of violence and were pessimistic about the possibility of change (Bellino, 2014, 2015). In Israel, interviews with students who
completed a human rights education unit in civic studies found that most of the students could name rights violations but were reluctant
to act on them due to communal norms, lack of trust in adults and institutional systems, and fear of the implications (Perry-Hazan et al.,
2024). An analysis of grade 7 and 8 students’ experiences in citizenship and human rights education in Tiirkiye found that students felt it
had little impact in empowering them to consider human rights as a key part of their lives (Cayir and Bagli, 2011).

An analysis of the schooling experiences of some 3,000 grade 10 students in England, United Kingdom, found that only 38% felt safe
expressing their views regarding social and political issues in schools. Less than half agreed that the history of people from their racial
or ethnic background was accurately taught, while 61% of Black African and Caribbean students and 55% of Asian students viewed the
unfair treatment of ‘people like me’ on the basis of colour, ethnicity, religion or nationality as a big problem in the country (Kitching and
Gholami, 2023).

Students often engage in collective activism (Abad and Conchas, 2025), notably in demanding an understanding of climate change from
a justice perspective: paying attention to how climate changes impact people differently, unevenly and disproportionately, and calling
for the resultant injustices to be redressed (Sultana, 2022). However, young people have highlighted that they are not meaningfully
engaged in decision-making processes, that the nature of learning about climate change is depoliticized and technical, and that tackling
climate change is urgent (Sloan Morgan et al., 2024). Youth climate justice activism is often viewed as an educational and empowering
opportunity not found in formal education (UNESCO and MECCE, 2024).




Innovative pedagogy can foster tolerance. The 1001 Nights
citizenship education programme, which combines videos
with classroom and take-home activities, grounded

in storytelling, critical thinking and a cross-platform
learning approach has been implemented at a large scale
in schools in Iraq, Pakistan and Tunisia, and for refugee
children in Jordan and Lebanon. Focus groups have found
that teachers observed increased cohesion and other
expressions of empathy and non-violence among children
of different nationalities and reduced hostility between
groups (Fisch, 2018).

The incidence of violence can be reduced with learning
approaches that consist of multiple components.

In Chile, school coexistence is increasingly integrated

into education quality frameworks and supported by the
Fund for Pedagogical Innovation in School Coexistence.
Mediation practices, community and network practices,
protocols and guidelines developed collaboratively

to promote school coexistence, and, to some extent,
incorporating school coexistence into the curriculum are
among the approaches explored (Berger et al., 2024).

A longitudinal analysis of school climate data between
2014 and 2022 showed significant improvements in school
violence among grade 4 students, especially in public
schools and those from a lower socioeconomic background
(Lopez et al., 2025). In Colombia, the Aulas en Paz (Classes
in Peace) programme combines a curriculum focused on
empathy, anger management and assertiveness with
workshops for parents of more aggressive children and
heterogeneous groups for extracurricular activities.

A two-year quasi-experimental evaluation in seven

public schools located in neighbourhoods with youth
gangs, drug cartels and community violence found that
teachers reported positive effects on behaviour and
reduced aggression, while students highlighted improved
assertiveness and less verbal victimization (Chaux

etal., 2017). In Peru, classroom discussions about the
importance of reporting violence, combined with an online
platform to report incidents, reduced school violence and
dropouts, increased test scores and eventually reduced
crime (Gunapooti et al., 2026).

In Sierra Leone, education and justice are seen as

two accelerators of national transformation, leading

to a central role for civic and human rights education
(Sierra Leone Government, 2021). The National Council on
Civic Education and Development, established in 2018,
reintroduced civic education with a focus on acceptance
of diversity, gender equity, peace, tolerance, resilience
and responsibility (Xu et al., 2020). Child-friendly versions
of Truth and Reconciliation Commission reports were
produced for students (Bond, 2022). In 2024, the Cotton

Tree National Civic Education Strategy (2024-2030)

was developed to reshape civic consciousness (UNESCO,
2025a). Developed in consultation with youth, women,
community leaders and civil society organizations, it aims
to educate citizens on their rights and responsibilities with
six pillars focusing on national participation and cohesion,
food security, health, digital literacy, climate awareness,
and inclusion and unity.

Conflict resolution programmes and peer mediation
innovations can help tackle school violence and bullying
constructively (Miranda-Medina et al., 2020). In Brazil,
schools that adopted mediation as a regular practice
observed a decrease in cases of violence and bullying,

in addition to increasing empathy among students.

An essential need was to train the teachers and principals,
since their resistance could compromise the process

(Dias et al., 2024). In Kaduna state, Nigeria, an evaluation
of the Urban Youth Vocational Training programme showed
that students in classrooms where Christian and Muslim
communities were represented were discriminated
against less than students in classrooms where there

was no intergroup contact (Scacco and Warren, 2018).
Socioemotional skills, such as self-esteem, a growth
mindset, self-control, trust and cooperation, can help
teach students to resolve conflicts in a non-violent
manner. In Switzerland, an evaluation of a two-year
classroom-based socioemotional learning programme
among 8-year-olds found that disruptive classroom
behaviour was reduced, while secondary school completion
and university enrolment rates had increased 10 years
later (Sorrenti et al., 2020).

International organizations have also promoted innovative
approaches. In the United Kingdom, UNICEF's 'Rights
Respecting' whole-school approach is active in over

5,000 schools, with comprehensive implementation

in 538 schools showing positive impacts on student
engagement, inclusivity, and attitudes toward diversity
(UNICEF, 2024a). Amnesty International’'s Human Rights
Friendly Schools approach is applied in 22 countries and
encourages human rights education through openness
and debate (Amnesty International, 2017). A small-scale
evaluation in Denmark and ltaly noted challenges including
limited teacher preparation and difficulty sustaining the
programme long-term (Larsen, 2012).

LEGAL EDUCATION DESERVES STRONGER PRIORITY
IN SCHOOL CURRICULA

The practical development of legal literacy, knowledge
of rights, institutions and due process, and competences
for deliberation and participation, is essential to navigate



everyday legal and administrative needs, and key to they require legal education, the specificity of learning

understanding law and justice institutions (OECD, 2025a). objectives and the extent of practical knowledge expected.
However, only a few countries have integrated such Typically, legal education is incorporated in a limited

public legal education or legal literacy and education manner in civics and citizenship education or social studies,
into the school curriculum, while implementation varies and in certain cases, through clubs or other extracurricular
widely. For instance, countries vary in the extent to which activities (Table 2).

TABLE 2.
Select examples of legal education in school curriculum

Curricular expectations

Australia The civics and citizenship subject (grades 7 to 10) includes content on concepts such as the rule of law,
presumption of innocence, burden of proof, fair trial, legal representation and types of law. The Rule of Law
Education Centre encourages active participation and teaching on the rule of law, providing resources such as case
studies, explainers, posters and videos to schools and teachers, and supports visits to courts and meetings with
judicial officers.

China Legal education is required in primary and secondary schools, with a focus on basic rules of conduct and legal
knowledge. Non-law majors in universities are expected to learn a basic course on the theory of law.

Finland As part of history and social studies, legal education is introduced in schools at the age of 10. In upper secondary
education, students are provided with a short introduction on how to participate in society. The aim is to develop
understanding of fundamental rights and obligations as per the constitution, the workings of the judicial system,
judicial power and police. In an advanced elective course ('Citizen law knowledge'), pupils are provided with a
deeper understanding of the judicial system and learn to handle the most common legal matters.

India Legal literacy clubs in secondary schools were introduced as an elective subject in grades 11 and 12 in 2013/14
and teach the historical evolution of the legal system, providing insights into civil and criminal law and procedures,
contracting, and dispute resolution mechanisms.

Ireland Civic, social and political education was introduced as a mandatory subject in 1997, which emphasized practical
engagement and action projects. After 2019, students are no longer assessed on this knowledge for junior
certification. The Irish courts services designed a module (‘'Let’s look at the law’) in consultation with teachers,
legal professionals and the coordinating mechanisms for civic, social and political education to simplify teaching of
the legal system.

Japan Legal issues are covered through several subjects (mainly in social studies) and special activities (e.g. classroom
discussions). In primary schools, the fundamental idea of law, decisions and rules, fundamental principles of
private law, the Constitution, and the function of the judiciary and significance of judicial participation are covered.
In 2018, a civic education reform introduced a mandatory subject (‘Public’) in the first year of secondary school,
which addresses legal issues.

Mongalia The secondary civics curriculum includes content related to accessing public services (e.g. police, courts),
submitting inquiries and complaints to administrative agencies, using financial and banking services, participating
in real estate and market activities, and integrating into the labour market.

New Zealand Legal issues are an optional part of the social studies curriculum and may be covered briefly in some classes.

Poland Civic education classes provide general information about the national legal structure, human and civil rights,
sources of law, and types of legal professionals. However, there is very little emphasis on how to practically
resolve justiciable problems of daily life.

Sweden In grades 4 to 6, pupils learn about rights, the judicial system and society's need for legislation, different laws and
sanctions, crime and its consequences on the individual, family and society. Legal education is quite extensive in
grades 7 to 9, as part of social studies, with emphasis on issues such as what constitutes discrimination under
law, the position and rights of minorities, the legal system, and the rule of law. Pupils also learn about consumer
knowledge, rights and obligations, and human rights organizations.

Tirkiye An elective course on law and justice has been developed by the Ministry of Justice and the Ministry of Education
for grades 7 to 9.

England, Public legal education is offered in citizenship education. At stage 3 (11 to 14 years), students are taught about

United Kingdom  the liberties enjoyed by citizens, the nature of rules and laws and the justice system, including the role of the
police. At stage 4 (15 to 16 years), students are taught about the power of the government, the role of citizens
and parliament, as well as human rights and international law.

Zambia Legal education is taught in clubs on human rights, child rights and crime but is not on the curriculum.

Note: A questionnaire developed by the Global Access to Justice Project utilized a common framework to guide data collection and develop national reports,
which included a description of the forms of legal education included in the school education curriculum (Global Access to Justice, 2020).

Source: Global Access to Justice national reports; ACARA (2026) and Rule of Law Education Centre (2025) (Australia); Cox (2017) (Mengolia); Department for
Education (2013} (England, United Kingdom).




Beyond the curriculum, legal education needs are often

met through specific programmes and initiatives in school
systems. In many countries, non-governmental and civil
society organizations, universities, courts and judicial bodies
provide a range of legal education activities. A prominent
example is the Street Law practice of university law students
delivering legal education to schools. Street Law was
founded in 1972 in the United States and has since been
adapted in more than 40 countries in Africa, Asia, Europe
and Latin America. Street Law programmes share three core
characteristics: teaching practical content about rights and
responsibilities; using interactive pedagogical strategies to
develop skills such as civic participation, argumentation and
communication; and connecting with the legal community
through the direct participation of experts and the
observation of law in action (Arbetman, 2018).

Evaluations in the United States have shown that hands-on
public legal education increases students’ interest in legal
careers and pathways to law school (Sylvester, 2026).

An evaluation of Street Law's inquiry-based approach

to develop students’ understanding of the rule of law

in the United States found that students were able to
make more connections between the content and their
own lives, were more engaged in lessons, and more likely
to discuss taking actions to improve their communities
(Rapaport et al., 2022). A deliberative discussion model
promotes highly structured conversations that help
teachers and students discuss contested political issues
and search for consensus. An independent evaluation in
the states of lllinois and Maryland found that students
overwhelmingly felt respected, with half of them reporting
exposure to perspectives that they had not considered
before, encouraging critical thinking without polarization
(Street Law Inc, 2025).

In Brazil, a university developed an Education for Justice clinic
to raise student awareness of their rights. Law students
taught law, justice and equality through playful activities

to simulate democratic conflict resolution, exchange
experiences and demystify the legal system (De Souza and
Puga, 2023). In Bulgaria, a handbook on civic education for
legal practitioners supported teachers in class. It was aligned
with the official civic education curriculum, but also included
new law-related lessons. It piloted a model of teams of
lawyers and teachers co-teaching the rule of law and justice,
corruption, contracts, and national and international law to
grade 11 and 12 students (Sofia Platform and Street Law Inc,
2023). In Uzbekistan, a programme developed by Street Law
and Tashkent State Law University enabled law students

to teach legal content to over 24,000 students per year in
190 secondary schools annually and has now expanded
nationwide (Street Law Inc, 2024).

Another approach involves mock trials in schools and
university competitions, often in association with local,
national or international courts. In Mexico, the Liga de
Ensefianza Judicial provides mock trial experiences to
students and professional development opportunities

to teachers (LANZA Judicial de Mexico, 2026). In South
Africa, the National Schools Moot Court Competition,

a collaboration between the South African Human

Rights Commission and the Department of Justice and
Constitutional Development, emphasizes an understanding
of the law and constitution (South Africa Department of
Justice and Constitutional Development, 2025). The Young
Citizens initiative in the United Kingdom involved almost
6,000 students from 380 schools in mock trial programmes
in 2024. Surveys show that 85% of participants felt more
capable of explaining how the law affects their lives and
91% reported a better understanding of their legal rights
and responsibilities. The Big Legal Lesson programme has
reached more than 300,000 young people since 2020.

In 2024, 93% of teachers agreed that participating in the
lesson gave their class a better understanding of the rule of
law and its application to their lives (Young Citizens, 2026).

National programmes have also promoted legal literacy

in schools with the support of justice system officials.

In Bhutan, the National Legal Institute engaged with school
law clubs in all 20 districts to teach issues of legal rights and
responsibilities, such as child justice, legal protection and
their role in upholding it, and the principles of due process
and restorative justice (Bhutan National Legal Institute,
2025). In Singapore, the Ministry of Law and the Ministry
of Education have conducted an annual school outreach
programme covering topics such as the rule of law and
human rights since 2015 (Singapore Government, 2023).

In Belgium, Avocat dans I'école (Lawyer in the School)
introduces young people to the world of justice and its

role in a democratic system. Lawyers can register to give
talks and workshops in schools, while students or teachers
can request a lawyer to visit their schools (Les Avocats du
Barreau de Charleroi, 2026). In Spain, the Educating in Justice
programme is promoted by the Communication Office of

the General Council of the Judiciary. It aims to develop public
secondary school students’ knowledge about how the justice
system operates through visits to judicial institutions and
judges' and magistrates’ engagement at schools (Poder
Judicial Espana, 2026).

In Argentina, the programme La Justicia va a la Escuela
(Justice Goes to School), promoted for over 25 years by the
Association of Magistrates and Officials of the National
Justice System, develops workshops and mock trials on
everyday legal issues and concludes with a mock oral trial at



the Court of Appeals (Argentina Association of Magistrates
and Officials of the National Justice System, 2025).

In Paraguay, the Educando en Justicia (Educating in justice)
programme led to the creation of the Justice Education
Secretariat in 2014, which is part of the Supreme Court of
Justice. Its programming includes guided tours of judicial
institutions and workshops for schools and universities
(Paraguay Supreme Court of Justice, 2016).

HIGHER EDUCATION INSTITUTIONS BUILD
CAPACITIES FOR JUSTICE

Higher education is pivotal for developing the capacity of the
national justice system, investing in research, and serving as
an exemplary environment for justice.

Global efforts to enhance human rights benefit from
university curricula (von Berg, 2023). Between 1968 and
2000, more than 140 universities in 59 countries established
academic chairs, research centres and programmes for
human rights (Suarez and Bromley, 2012). Peace-building
curricula have also been developed to target areas of peace
building, tackling peace, sustainability and conflict resolution.
An analysis of 178 peace- and conflict-oriented international
education programmes shows that lasting alumni networks
and connections help contribute to longer-term conflict
prevention and peacebuilding after participants return

home (Pugh and Ross, 2019). Transformative human rights
education in universities goes beyond content to include
reflection and participation through an experiential or
service component to the course. A radical educational
intervention with undergraduate students from law,
criminology, international relations, politics and sociology in
the United Kingdom found that students began to challenge
existing assumptions and tensions in their beliefs, norms
and values regarding marginalized groups (von Berg, 2023).

In Lebanon, after the 1975-1990 war, sectarian practices

in national politics were mirrored in university settings,
such as clubs. In recent years, Secular Clubs, a countrywide
movement of independent student associations advocating
for secularism, democracy and social justice has expanded
(Baunkjzer and Rohlfing, 2025). In Sierra Leone, higher
education institutions introduced peace, conflict and human
rights programmes, aiming to serve as neutral spaces for
training the professional workforce; however, the impact of
the curriculum is constrained by underfunding and affected
by the dominance of short-term project-based donor funding
(Moiwo, 2026).

Non-governmental organizations have worked to establish
human rights—focused programmes in university and
professional settings. For example, the Raoul Wallenberg

Institute has worked in various countries to promote

human rights: in Armenia to help national institutions shape
priorities, methodologies and outcomes (Ghulinyan, 2026); in
Belarus, between 2012 and 2020, to integrate human rights
and gender equality into the clinical legal education system,
developing hybrid curricula, legal clinic model curricula, and a
textbook on a human rights—based approach to educate

for human rights (Khvatsik, 2021); in Cambodia, to support
the development of human rights curricula, syllabi,

research and materials at universities; in China, to support
human rights education at universities (Sperfeldt, 2023),
policy-relevant research on disability and human rights,

and cooperation with key justice actors to strengthen the
human rights component as part of the professional training
of prosecutors (Ljungman and Sidel, 2016); and in Zimbabwe,
to strengthen clinical legal education and expand the number
of human rights experts (Moran and Mushayavanhu, 2023).

As a result of student demand, many universities have
pioneered curricula that promote social justice. Throughout
the United States, student protests, marches and boycotts
have led over time to the establishment of programmes on
women, gender (Guy-Sheftall, 2020) and race. Historically,
Black colleges and universities were central to the Civil Rights
Movement, training activists, organizers and leaders who
drove grass-roots campaigns against segregation and fought
for racial equality (Franklin, 2003). In recent years, there have
been efforts to reduce programmes on sexual orientation,
gender identity and race (Briscoe et al., 2025). In 2025,

a Department of Education directive sought to restrict
diversity, equity and inclusion efforts nationwide (Cooper,
2025). Some higher education institutions pushed back to
preserve their academic freedom to teach about and engage
in social justice issues. In a lawsuit filed by the American Civil
Liberties Union and other plaintiffs on behalf of the National
Education Institution, a district court invalidated the directive,
preventing the government from enforcing, relying on or
reviving it (Hinger and Bissonnette, 2026).

Around the world, there have historically been efforts
focused on transforming curricula, pedagogy and practices
that follow culturally dominant perspectives and interests,
for example, recognizing colonial historical narratives
(Zembylas, 2017). Some Asian countries have tried to bring
back local philosophies and knowledge to support indigenous
perspectives (Shahjahan et al., 2022). In India, there has
been a strong focus on caste-based discrimination and
violence, gender and sexual orientation rights, and regional
and minority rights, notably in response to the Citizenship
Amendment Act in 2019 (Singh et al., 2025).

As in other parts of Africa, many higher education institutions
in South Africa have placed a major emphasis on adding




Africa-centred content and assignments. The #FeesMustFall
protest movement of the 2010s framed barriers in access to
higher education as a legacy of apartheid and institutional
racism, emphasizing the need for equal access to higher
education for disadvantaged groups and for decolonizing
the university curricula. A related movement focused on
removing representations of Cecil Rhodes, a symbol of white
supremacy for many, from higher education institutions.
Students highlighted that reforms should not just be about
making the curriculum local or indigenous, but also focus on
how and who is teaching it (Gukurume and Maringira, 2022).
However, to this date, there has been limited progress in this
area, as topics such as African philosophy are still elective
courses rather than mainstreamed in the syllabus (Govender
and Naidoo, 2023; Metz, 2017).

Indigenous higher education institutions and programmes
supporting indigenous groups in other institutions have been
established. An analysis of 501 universities in 85 countries
found that one third had implemented some type of
indigenous-supportive features, such as history or culture
courses, research centres, and support for Indigenous
language preservation and access policies (D'Apice, 2025).

In Canada, higher education institutions incorporated
storytelling, land-based pedagogies and settler identity
issues in the curriculum. In Central and South America, there
has been an emphasis on strengthening partnerships with
indigenous communities and integrating sociopolitical issues
into the curriculum. However, many of the efforts have faced
considerable implementation challenges, such as superficial
additions rather than deep transformation, and tensions
with demands to standardize curricula (Ensunchoa, 2023;
Raffoul et al., 2022; Sefa Dei and Cacciavillani, 2024).

In high-income countries with a high degree of university
autonomy, student activism has also focused on university
policy and governance, demanding that university
authorities divest their assets from certain corporations
or stop collaborating with some governments, calling

for concrete actions against climate, peace and security
injustices. For example, fossil fuel divestment movements
rapidly expanded in the 2010s. Over 100 teaching
institutions have pledged to withdraw financial ties to the
hydrocarbon industry in some form (Shenkin et al., 2023).

NON-FORMAL EDUCATION STRENGTHENS
PEOPLE'S ABILITY TO ADVANCE JUSTICE

Non-formal education complements education delivered in
schools and universities, helping meet the needs of people

at different stages in their lives who may have significant
legal problems and face challenges in securing remedies.
Three broad types of intervention are covered here: those led

mainly by non-governmental organizations to empower more
marginalized populations; those related to the criminal justice
system and the prevention of crime; and those led by various
public organizations within the scope of their activities to
improve outreach and communications with citizens.

LEGAL EMPOWERMENT HAS BEEN A FOCUS OF NON-
FORMAL EDUCATION EFFORTS

Legal empowerment is the capacity to know, use and

shape the law (Goodwin and Maru, 2017). A people-centred
approach to justice acknowledges the key role that legal
empowerment plays in preventing justice problems and
improving people’s lives (OECD, 2025a). It strengthens the
rule of law by reducing power imbalances in the interactions
between people and those in charge of justice institutions
and importantly between people who experience injustice
and those who commit it.

Non-formal education can support the legal empowerment
of people at all ages. It combines awareness raising,
community organization, advocacy and direct action.
Grass-roots civil society organizations are often at the
forefront of legal empowerment efforts. They typically
work with community paralegals, who are trained to
accompany individuals through legal processes, pursue legal
remedies and organize collective action towards systems
change (Chitalkar and Moy, 2026; Maru and Gauri, 2018).
Popular education emphasizes simple language and lived
experiences to explain the law in terms that communities
can understand (Freire, 1970).

A meta-analysis found that 92 of 199 evaluation studies of
legal empowerment interventions had reported increased
legal knowledge, especially in community paralegal
interventions, suggesting that practical engagement with
the law helps participants internalize rights and procedures.
In addition, 73 studies reported successful acquisition of

a legal remedy or entitlement, through engagement with
formal courts, ombudsman offices, regulatory agencies and
service delivery institutions (Goodwin and Maru, 2017).

Analysis of 95 justice seekers across India, Kenya and
Myanmar who had received support from community
paralegals found that 84% mentioned an improvement in
legal knowledge. Almost all had some understanding of the
government institutions responsible for addressing their
issues and could cite at least some of the key stepsin the legal
or administrative process. The respondents also reported

a greater sense of confidence in engaging with officials and
expressed a willingness to help others with similar problems
(Khagai et al., 2025). In Indonesia, a qualitative study found
that legal education grounded in community engagement



helped facilitate a deeper understanding of legal rights and
obligations, developed the community's capacity to deter
legal transgressions, and inspired active involvement in local
conflict resolution (Setha, 2024).

Legal empowerment work has been documented to have

a positive impact on the realization of a range of human
rights, including health rights, women's rights, and land and
environmental rights.

A scoping review on access to quality health services in low-
and middle-income countries found that most programmes
had paralegals at the centre of their legal empowerment
strategy (Joshi et al,, 2022). Another systematic review

on the impact of paralegal programmes found that in
Nicaragua, North Macedonia and the United Republic of
Tanzania they increased legal literacy, reduced stigma and
discrimination, and enhanced access to health and justice
services for marginalized communities (Footer et al., 2018).

Legal literacy interventions have helped women assert

their economic, social and political rights. In Bangladesh,
89% of female legal service recipients believed that legal
empowerment activities reduced the climate of violence
and oppression in their communities, and 70% that they
stopped violence and abuse they were experiencing (Panday
and Rabbani, 2017). In Ghana, legal literacy and paralegal
support enabled women to challenge discriminatory
practices and secure land or family rights (Ubink and Quan,
2008). In Guatemala, an assessment of a community-driven
project, which attempted over 12 years to empower
indigenous rural women through education, access to legal
services and gender-based violence prevention, showed
that it had delayed girls’ marriage and improved knowledge
of rights (Women's Justice Initiative, 2024). In rural

Punjab, Pakistan, a legal empowerment project improved
awareness and fulfilment of rights, financial empowerment,
and agency development, especially for women (Cheema and
Riaz, 2022).

Legal empowerment has long been deployed to advance land
rights and environmental justice. A randomized controlled
trial that compared three ways to protect and document
community lands in Liberia, Mozambique and Uganda

found that communities supported by paralegals advanced
furthest in documenting their lands, completing 58% of the
required steps, compared to 50% for those that only received
rights education, 34% for those that received full legal
services, and 19% for communities in a control group (Knight,
2012). In Indonesia, community paralegals supported
communities living in peatlands to protect their land tenure,
reducing evictions and the destruction of these ecosystems
(IDLO, 2022).

Legal empowerment actors use grass-roots experiences,
data and leadership to inform efforts to improve laws,
policies and institutional practices. In Liberia, legal
empowerment groups helped shape the national land rights
policy by generating empirical evidence from the grass
roots, enabling community members to speak directly with
policymakers, maintaining direct lines of communication
with the Land Commission, and engaging the public through
the use of popular media channels (Kaba and Madan, 2022).

A recent mapping of 13 participatory action research
projects in 17 countries explored the strategies through
which legal empowerment actors pursue systems change.
In Malawi, the Southern Africa Litigation Centre and the
Centre for Human Rights Education, Advice and Assistance
helped sex workers, informal traders, street-connected
children and other marginalized groups to address cases
of police abuse by training them to use accountability
mechanisms like the Ombudsman and the Independent
Complaints Commission. They supported the development
of new guidelines and facilitated dialogues between the
community and police to change the culture of impunity.
These efforts improved police practices and also nurtured
reform-minded allies within law enforcement (Kitchell,
2024).

Namati develops and documents pathways for escalating
grass-roots casework into structural reform. In Kenya,
community paralegals, local residents and civil society

allies worked together to abolish a discriminatory vetting
process that had denied fair access to national identity
cards and citizenship. They drew on years of grass-roots
legal empowerment work, combining data, lived experience,
leadership and collective action to push the case for reform
(Gowi, 2025; Human Rights Watch, 2025b). In Sierra Leone,
key provisions of a progressive land rights law stemmed
from people involved in grass-roots struggles supported

by community paralegals. Having shaped the language of
the draft, communities and paralegals led a nationwide
movement to help the bill pass, which fundamentally shifted
the system that governs responsible investment, mandates
free, prior and informed consent, and protects women's land
rights (Conteh and Maru, 2024).

NON-FORMAL EDUCATION HELPS YOUTH IN
CONFLICT WITH THE LAW

Tackling criminal behaviour requires a preventive approach,
often based on cognitive behavioural therapy to tackle
aggression (Smith et al,, 2024). A review of 548 studies
found that interventions which focused on punishment
and deterrence increased criminal recidivism, while those
focused on counselling, skills building and support services
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had the greatest impact in reducing criminal behaviour
(Clark, 2011). In Rio Grande do Sul, Brazil, a school-based
programme combines cognitive behavioural therapy,
mindfulness and socioemotional learning to support
vulnerable adolescents (Camargo et al., 2024). In Medellin,
Colombia, where some 10% of 15- to 34-year-olds in

low- and middle-income neighbourhoods are affiliated
with gangs, typically recruited between the ages of 10 and
17, anti-gang interventions for adolescent males include

a training and mentorship programme and information
sessions on safety and future risks (Blattman et al., 2026).

Crime and violence are socially situated. Preventative
engagement therefore also requires tackling root and
structural causes, and engaging with youth, schools and
communities. Evaluations on methods to reduce violence
highlight direct pathways, such as policing, and indirect

pathways, such as health systems, gender relationships
and public attitudes (Suescin, 2025). In Mexico, the Jovenes
Construyendo el Futuro (Youth Building the Future)
programme targets 18- to 29-year-olds in marginalized
municipalities with training and economic support as

a key dimension of crime prevention. In 2022, 6 out of

10 young people who went through the programme found
employment (Global Alliance Against Hunger and Poverty,
2025). Disadvantaged urban areas are often a focus of
multi-sector interventions, including education, that try to
curb crime (Box 4). However, social inclusion should not be
framed in terms of crime prevention, which can exacerbate
marginalization (Mora-Salas and Cortes, 2021). In the
United Kingdom, a programme provided parents of young
people caught in the youth justice system with facilitated
peer-to-peer support (Caulfield et al., 2023).

1 I

Urban anti-crime strategies need to involve a broad range of stakeholders

An effective public safety strategy that helps tackle the root causes of crime is urban regeneration, which encourages inclusion and
access to cities (UNODC, 2010). But to be successful, urban regeneration needs to engage diverse stakeholders, including from the

Justice sector.

Urban regeneration helps invest in neglected communities and build infrastructure to foster well-being (McLendon et al., 2024). In
Pelotas, Brazil, the Pact for Peace initiative incorporated elements from public health and criminal justice approaches to address high
homicide rates, including targeting early risk factors in schools and engaging imprisoned gang leaders. The initiative was structured
around social prevention, policing, justice, administration, urbanism and technology. The municipal programme was associated with a

9% reduction in homicide and 7% reduction in robbery (Degli Esposti et al., 2023). In Medellin, Colombia, major neighbourhood upgrades
(especially improved transport links to reduce the isolation of some communities and improve access to jobs, schools and other services)
lead to large drops in homicides and violence (Galeano-Duque, 2023). In Chihuahua, Mexico, the Audit Opinion Laboratory worked

with governments and civil society institutions to provide education, training and informational interventions to alleviate social issues

(Gonzalez-Quiriones et al., 2018).

The coordinated work of diverse workforce types and specializations is especially important in cities with high levels of crime. In the
United States, a longitudinal analysis of 264 cities between 1990 to 2013 showed that cities with higher concentrations of non-profit
organizations focused on crime prevention, community development, substance abuse prevention, job training and youth activities
achieved larger reductions in crime and violence. Every 10 such additional organizations in a city with 100,000 residents reduced the
murder rate by 9%, the violent crime rate by 6% and the property crime rate by 4% (Sharkey et al., 2017). A public safety intervention
developed in the city of Seattle, Let Everyone Advance with Dignity (LEAD), diverted complaints from businesses towards community
referrals and to programme personnel instead of police. The non-punitive approach demonstrated success in improving individual
outcomes and satisfying business grievances, highlighting the importance of engaging with alternative professionals for public safety and

community vitality (Stuart and Beckett, 2021).

Another initiative originating from the United States is Cure Violence, which has taken a public health approach, treating violence as a
contagious disease. It targets at-risk youth and redirects conflict to non-violent responses. Street outreach workers mentor young people
at highest risk for violence, connecting them to jobs and educational opportunities. These multisector interventions were found to help
achieve better results with fewer resources than isolated interventions (Cerda et al., 2018). Over 20 years, the model has expanded
widely and is operational in 81 communities in 26 cities in the United States, and 52 communities in 11 cities in Latin American and
Caribbean. Evaluations consistently find that the approach has helped reduce violent crime, injuries, shootings and homicides, including in
cities in Colombia, El Salvador, Honduras, Mexico, and Trinidad and Tobago (Cure Violence Global, 2025; IADB, 2024).




Public views of criminal justice reform need to shift

away from punitive measures towards rehabilitation
solutions, using education and communication campaigns.
The use of media campaigns, storytelling and social
media engagement can help shape public opinion by
presenting youth offenders in a compassionate light and
emphasizing their potential for change (Oke et al., 2023).
In Trinidad and Tobagpo, public education efforts to build
awareness of new approaches to child justice included a
comprehensive information package. Respondents to an
evaluation highlighted that the public education campaign
was an important start to changing public perception of
the use of restorative and rehabilitative approaches to
child justice (Seepersad, 2018).

NATIONAL INSTITUTIONS CAN PROMOTE PUBLIC
UNDERSTANDING

While it is civil society that often provides legal
empowerment to citizens to build demand for justice,

it is critical that governments bear responsibility

too, by ensuring institutions are functional and by
communicating clearly with their citizens. Legal language
and procedures are often inaccessible. In 2024, 36% of
adults surveyed in the European Union countries - ranging
from just 5% in Latvia to 60% in Romania — believed that
fellow citizens were aware of their rights when they faced
alegal problem, according to the EUROVOICES survey of
the World Justice Project. Only 47% agreed that information
was provided in simple formats - ranging from 35% in Italy
to 62% in Malta.

Simplifying language in legal documents is critical to
improve accessibility. In Australia, Canada and New
Zealand, legal drafting guidelines have evolved to simplify
wording to help readers by providing context and guidance,
reflecting a growing awareness and understanding of
users’ needs (Zariski, 2026). In China, since 1985, five-year
plans for legal education and communication require that
all state functionaries, general cadre and students should
have legal education (Wu, 2020). In Japan, a council was
established in 2003 to promote law-related education

in schools and develop educational tools and courses on
rules, private law, consumer protection, the constitution
and judicial systems. The Japan Legal Support Centre
provides education through seminars and lectures on how
to take action in response to consumer problems (lkenaga
etal., 2020). In the Netherlands, legislation was adopted to
avoid technical legal terms and emphasize plain language
(Van Domselaar, 2022).

National human rights institutions typically engage in
public awareness campaigns (OHCHR, 2010). In Malawi,

the Human Rights Commission has carried out various
awareness-raising initiatives to popularize the Access to
Information Act, which is available in English and Chichewa
(Malawi Government, 2022). In Saint Lucia, national
capacity-building initiatives were undertaken for judiciary,
media, workers unions, youth and students to improve
their understanding of the Escazl Agreement, a regional
agreement on access to information, public participation
and access to justice in environmental matters, (Saint
Lucia Government, 2025). The Seychelles Human Rights
Commission educates the public on constitutional and
human rights issues, using multimedia platforms and
workshops (Seychelles Government, 2025). In Slovenia,
the Human Rights Centre, which was established after
the Human Rights Ombudsman Act was amended in

2017, collaborates with universities to raise awareness
and provide analyses of human rights issues (Slovenia
Government, 2020).

Professional organizations also engage in public legal
education efforts. In Canada, in response to a survey which
found that fewer than half of adults agreed that the justice
system was working as intended, Canadian law societies
partnered to launch ‘Ours to Protect’, a national education
campaign designed to raise awareness about the
importance of the rule of law as a cornerstone of Canada's
democracy (Law Society of Saskatchewan, 2025). The Law
Society of Ireland supports public legal education that
involves trainee solicitors and the public to promote legal
literacy and teach skills that enhance participation in legal
matters. The Public Interest Law Alliance, which promotes
clinical legal education to complement the theoretical
training law students receive, helped establish the Irish
Clinical Legal Education Association (Field et al., 2020).

In Singapore, the Law Society produced and circulated a
'Know the Law’ publication to provide legal information,
including where to seek legal help (Tan, 2020).

Cities can enhance a culture of human rights through
education activities. The United Cities and Local
Governments Committee on Social Inclusion, Participatory
Democracy and Human Rights is an international platform
that brings together over 100 local governments to
promote human rights issues (UCLG, 2026). Human Rights
Cities, an international movement started in the 1990s

by the People's Decade for Human Rights Education,
focuses on 'rights inthe city". In Graz, Austria, initiatives
include a human rights trail, a non-discrimination office,

a Human Rights School, and annual human rights reports.
Authorities in Porto Alegre, Brazil, conducted training and
informational forums on issues such as racial and gender
discrimination, domestic violence and police violence.

In Kati, Mali, a human rights clinic was established during
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market days for people to have questions answered about

land rights and women's rights (MacNaughton et al., 2020).

Public institutions often collaborate with
non-governmental organizations. In Canada, the federal
Department of Justice established one public legal
education organization in each province and territory

in 1984. Community Legal Education Ontario provides
public legal education material to other community legal
clinics, for example, on filling out legal forms on topics
such as family law, housing, consumer rights and human
rights (CLEO, 2024). In India, in addition to the National
Legal Services Authority, state-level authorities have
implemented awareness-raising programmes such as
legal literacy camps in schools, colleges, villages, prisons,
observation homes, slums and remote areas, supported
by civil society organizations (Mehra et al., 2020). The Law
Society of Kenya undertakes legal awareness, along with
civil society organizations (Baraza and Kimani, 2020).

In Zambia, the Legal Aid Board implements programmes
raising awareness on the right and access to legal aid
services, including through radio spots (Limondin and
Dinda, 2020).

Such initiatives are important in post-conflict and
transitional justice settings (UNESCO, 2026a). In Bosnia
and Herzegovina, the International Criminal Tribunal
developed an outreach programme, public screenings of
trial proceedings, educational materials for universities,
and youth dialogue initiatives across ethnic lines (ICTY,
2016). In Colombia, outreach included radio campaigns in
remote regions, simplified guides to the peace agreement,
and storytelling testimonies to explain victims' rights
(Brett, 2022). In Guatemala, the Commission for Historical
Clarification investigated abuses during the civil war and
reported on the so-called Memory of Silence, including

in indigenous languages (Bellino, 2016; Oglesby, 2007).

In Nepal, following the 2006 comprehensive peace
agreement, a Truth and Reconciliation Commission was

set up in 2015 to encourage transitional justice awareness.

Community radio, which included dialogues between
former combatants, talk shows on reconciliation and
federalism, and discussions on inclusion, helped reach
remote hill districts, as well as communities speaking
minority languages and with low literacy levels (AMARC
Asia-Pacific, 2020).

In Rwanda, the gacaca community-based courts organized
nationwide sensitization programmes explaining
procedures, radio programmes explained participation

and rights, and community meetings prepared citizens

to provide testimonies. Memorial education was offered
through institutions such as the Kigali Genocide Memorial
(Haskell, 2011; Wierzynska, 2004). In Sierra Leone,

the Truth and Reconciliation Commission used weekly
radio discussions to explain its proceedings to illiterate
audiences, while mobile teams distributed peace
messaging in local languages in rural areas (Bond, 2022;
Mahony and Sooka, 2015). In South Africa, the Truth

and Reconciliation Commission was a highly publicized
process, which included public education and awareness
campaigns, such as nationally televised broadcast
hearings, radio summaries in various languages, and public
summaries of findings, including the South African History
Archive multimedia project (Krabill, 2001; South Africa
Government, 1998). In Timor-Leste, an autonomous
agency was established in 2017 to facilitate the
implementation of the Indonesia-Timor-Leste Commission
of Truth and Friendship and promote human rights through
education (Timor-Leste Government, 2019).

A review of the effectiveness of public legal education
found that well-designed initiatives can improve
knowledge and build confidence in the short term,

but most evaluations do not use rigorous methodologies
or involve control groups (Wintersteiger et al., 2021).
Another literature review of human rights advocacy efforts
over 20 years also noted the lack of clear evaluation
methodologies (Esala et al., 2022). A review of over

100 peer-reviewed articles on factors behind effective
human rights awareness campaigns highlighted the need
to draw on behavioural and message-design theories,
adapt to local contexts, and use traditional and new media
(Boyle et al., 2017). An evaluation of the United Nations
Development Programme'’s justice portfolio between
2014 and 2022 found engagement with legal aid centres
supported by specialized civil society organizations to

be effective in enhancing authorities’ awareness of legal
responsibilities in service provision. But the evidence on
improving knowledge and rights awareness was limited
and anecdotal (IEO and UNDP, 2023). An analysis of a
two-year pilot in the United Kingdom found that providing
public legal education on legal acts, legal information
sources and how to guides raised the confidence of health
and social care service users and carers in recognizing
legal issues, being aware of their rights and knowing when
to seek help. The programme increased the likelihood of
seeking support by 12% (Eureka! Research and Central
England Law Centre, 2018).



EDUCATION IS A PRECONDITION FOR
DEVELOPING THE CAPACITY OF THE
JUSTICE SYSTEM

Often forgotten, education is one of the foundations for
nations and societies to develop the capacity to establish
the rule of law. The justice system needs enough people
with strong legal knowledge and connection with the
communities they serve in order to build just societies
and people-centred justice systems. Many countries do
not have enough professionals. For example, there are
2.6 times more judges and 2.3 times more prison officers
per 100,000 people in high-income countries than in
lower-middle-income countries (Table 3).

The consequences are significant. In Bangladesh, there
are 3.5 million delayed court cases. In 2022, 77% of the
prison population were in pre-trial detention (Bangladesh
Government, 2025). In India, the prison population
increased by 50% in 10 years and the proportion of
people waiting for the completion of investigations or
trials escalated from 66% to 76%. There is an average of
14 judges per million, compared to a target of 50 judges

per million recommended by the Law Commission in 1987.

In 15 states with data, the share of the police budget
for training was about 1% (India Justice Report, 2025).
In Malawi, people need to travel long distances in order
to access police services. There is ane police officer per
2,745 people. To meet the recommended 1:500 ratio,

TABLE 3.

Criminal justice system personnel, by country income group, 2023 or latest year

Rate per 100,000 people
Judges

Prosecutors

Prison staff

Police officers

Male to female ratio
Judges

Prosecutors

Prison staff

Police officers

Source: UNODC {2026h).

High income Upper middle income Lower middle income

16.7 125 6.4

14.0 19.0 14.8

81.4 67.8 34.3

380.3 455.6 234.0

0.9 1.2 4.7

0.8 2.4 1.9

28 36 4.9

3.9 6.0 8.2

36,000 more police officers would need to be recruited
(Malawi Government, 2022).

Access to justice also has gender dimensions.

For female victims of sexual and other types of
gender-based violence, the lack of access to female
officers may discourage women from seeking

justice through formal channels (UNODC, 2016).

For every female policy officer, there are four males in
high-income, six in upper-middle-income, and eight in
lower-middle-income countries. In many countries, access
to justice is also affected by rural-urban disparity. One in
five countries have reported major lawyer shortages in
rural areas (UNODC, 2016).

The justice system needs to be developed in several ways
related to professional capacity. For it to be trusted by
citizens, professionals need skills to communicate and act
with empathy and emotion in line with a people-centred
approach. They need training in gender, environment,
poverty and technology issues to achieve better justice
outcomes. The system broadly needs better capacity to
develop human rights protection mechanisms, such as
ombudsmen, and preventive interventions, such as child
protection. Correctional officers should be involved in
prevention and rehabilitation (e.g. education and training
activities); however, they are still primarily responsible for
surveillance (Figure 8).
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FIGURE 8.
Prison officials are primarily hired for surveillance

Prison officials by responsibility, rate per 100,000 population, 2023 or latest
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A survey of more than 750 judges from 102 countries
highlighted that 46% had received some support to
promote their well-being, of which 62% some training

to address stress and well-being concerns from excess
workload. Most survey participants believed that the lack
of judicial well-being limited the efficiency of justice and
court administrations, quality of decisions and judgments,
and public trust and confidence in the judiciary (UNODC,
2022a).

A backlog of cases and delays is a common symptom

of inadequate human resources. Among the solutions

to tackle the problem of low staff numbers and high
caseloads is a system of triage, similar to health-care
processes, which helps meet legal needs using a
differentiated workforce of justice professionals who work
in government or non-governmental organizations to
support lawvyers and judges. Paralegals help expand access
to justice and decentralize legal expertise. Community
workers strengthen the demand side of a people-centred
justice system by empowering citizens to access remedies,
demand accountability, identify systemic failures,

advocate for reform and seek collective solutions (Maru
and Gauri, 2018).

Social service workers help children in conflict with the
law access justice, meet their needs when in detention,
and prepare for release and reintegration through
diversion and non-custodial measures that reduce
reoffending. Social service workers also help child victims
and witnesses by acting on behalf of the state to promote
their physical and psychological recovery and social
reintegration. Mental health professionals and mediators
help address the root causes of injustice.

This workforce too needs to be trained, and its
competencies acknowledged and recognized, as part of
efforts to expand and align systems to justice needs; yet
it is often under-resourced (UNICEF, 2025b). For example,
in Montenegro, there is an acute lack of professionals

to handle children in conflict with the law or victims of
violence, abuse and exploitation — and the professionals
who are in the system often lack specialized training in
child-friendly judicial procedures (UNICEF, 2019).



JUDGES AND PROSECUTORS

Countries follow a variety of pathways to improve judicial
capacity and training. In Bhutan, the national legal
institute was established in 2011, the first law school was
established in 2015, and the first justice sector strategy
was developed in 2018. The law school curriculum covers
global and local understandings of justice, human rights
and human dignity, along with a focus on experiential
learning and a 12-month law clinic (Bhutan Government,
2018; Case, 2017). In Guinea-Bissau, a training school

for magistrates and judicial personnel was established in
2012 but continuing professional development is limited
due to lack of funding. Many judges lack law degrees.
Judges have highlighted fear of retaliation and lack

of security in politically sensitive cases (Bertelsmann
Stiftung, 2024; Guinea-Bissau Government, 2022).

In Sri Lanka, degree-level programmes and training

aim to expand the capacity of justice officials (Sri Lanka
Government, 2022).

Most countries require legal training that lasts from three
to five years. To become a judge, one needs to complete
alaw degree, followed by specialized judicial training.

In civil law systems, judges can begin their careers soon
after university, while in common law systems, they may
begin their career after many years as practising lawyers.
Pedagogically, adult education methods are used to
engage judges in learning through active discussions and
practical exercises. Institutionally, judicial schools may be
set up under the Ministry of Justice or the Supreme Court
(Judiciaries Worldwide, 2026). For example, in France, initial
training of newly recruited judges consists of on-the-job
training in courts of justice, under the supervision of
experienced judges. In Spain, aspiring judges take an
examination after university to enrol in a three-phase
programme: 10 months of training, & months of internship
and 6 months of work in a court under the supervision of
judicial school faculty (Judiciaries Worldwide, 2026).

Professional qualification criteria can vary. For example,
in the United States, a survey of state laws found that

32 states allow a person without a law degree to become
ajudge for low-level state court positions, and 17 states
do not require judges who adjudicate eviction cases to
have law degrees. In some instances, because of the
irregular timing of magistrate training programmes,
some magistrates may be adjudicating cases for half a
year or more with no legal or administrative training. This
situation creates major challenges for the poor (Greene and
Renberg, 2022).

Further training needs are required to promote a
people-centred and inclusive judicial system. In Chile,
training activities and programmes for judges have
expanded, particularly in areas related to violence against
women, with regional femicide officers and lawyers
dedicated to these cases (Chile Government, 2017; OHCHR,
2024). In Greece, the Ministry of Justice runs continuous
training and specialization programmes for court officials
and judges. In cooperation with the National School of
Judges, education and training for judges and prosecutors
has focused on disability rights and inclusion within civil,
penal and administrative frameworks (Greece Government,
2022). In Kazakhstan, the Higher Judicial Council trains
judicial candidates and provides advanced training to
support the modernization of the justice system from

five to three tiers (Kazakhstan Government, 2019, 2025).

In Mexico, as part of criminal justice system reforms aiming
to ensure better protection for victims and suspects,
prosecutors and judges are trained to operate under a

new procedural guarantee of fairness and transparency
(Mexico Government, 2018). As part of its Judges Initiative,
over the course of 10 years, UNESCO has helped train over
39,000 judicial actors, including judges, prosecutors and
lawyers, through Massive Open Online Courses on regional
and international standards on freedom of expression,
access to information and the safety of journalists in over
160 countries around the world (UNESCO, 2023a).

In India, a judicial education system review, conducted

by the Centre for Research and Planning of the Supreme
Court of India and the National Judicial Academy in 2023,
found that the focus of judicial learning was on procedural
aspects and not on sensitizing judges on the societal
aspects of cases. Among 22 state judicial academies
reporting, all had programmes on children and minors but
were limited to procedural aspects of the 2012 Protection
of Children from Sexual Offences Act and the 2015 Juvenile
Justice Act; 15 had programmes on gender sensitization
and women issues; and 6 on issues faced by people with
disabilities. One in three academies assessed their learning
sessions. Shifting judicial education from traditional
lecture-based formats to interactive and practical learning
methods, and developing high-quality learning materials
were recommended (Supreme Court of India, 2024). Justice
systems need to continuously evolve to wrestle with
challenging issues, such as those posed by the integration
of artificial intelligence (Box 5).
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Artificial intelligence can improve the efficiency of justice systems but requires training

The use of artificial intelligence (Al) in legal fields has generated hopes that it can relieve congestion and backlogs, facilitate investigations,
and make sentencing more consistent and fairer. Automated systems can help handle routine tasks such as document reviews, case
management and legal research, which can help free up professional time to focus on more complex and strategic aspects of work. Al
algorithms can analyse vast amounts of legal data and precedents to provide insights into informal legal strategies and decision-making.

However, there are many potential challenges. The bias and discrimination inherent in Al algorithms due to historical data may perpetuate
and exacerbate disparities in the justice system. Rapid advancement of Al technologies may outpace regulatory frameworks and ethical
guidelines, leaving legal systems ill-equipped to address emerging challenges and risks. As Al systems become more prevalent, human
judgement can be eroded (Borgesano et al., 2025). Judicial system actors need to have the knowledge and the tools to understand the
benefits and risks for their work (UNESCO, 2023c).

The use of digital technology in law has created challenges for human rights. In Australia, a debt recovery programme, which ran between
2015 and 2019, miscalculated and sent debt collection receipts to over 400,000 taxpayers. A large class-action suit led the government to
concede that it had unlawfully imposed AUD 1.8 billion worth of debt. It follows that introducing automation into legal systems with little
human oversight is a matter of concern (Gans-Combe, 2022).

A 2023 UNESCO survey showed critical gaps in Al training for judges, prosecutors and lawyers. Of over 500 respondents from 96 countries,
of those who had used chatbots, some 40% used the tools for searching and 30% for writing. In total, two thirds highlighted potential risks
related to output quality, data protection, copyright, bias and the replacement of human labour. Only 9% had Al guidelines or tools in their
institutions, stressing the need for guidance and support on the ethical and responsible use of Al tools in judicial work (UNESCO, 2024d).
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Educational qualifications matter. Analysis of 11 Latin
American countries found that judges in Supreme Courts
with better academic qualifications were more likely to
produce higher-quality judicial decisions (Basabe-Serrano,
2019). Judicial education has also been associated with
positive impacts. In the United States, a survey of judges
who had attended a continuing education course found that
it had improved legal knowledge, case management skills,
decision-making confidence and even patience (Murphy

et al., 2021). However, state and federal programmes in
judicial training often set content without a comprehensive
needs assessments of what judges need to know or what
they seek to learn (Benton and Sheldon-Sherman, 2020).

Marginalized groups often turn to customary, traditional
and informal justice mechanisms to deal with disputes
such as divorce, inheritance, land and debt disputes
(Denney and Domingo, 2023; Working Group on Cl] and
SDG16+, 2023). Yet traditional systems are also often
viewed as discriminatory, not meeting international
human rights standards, potentially lacking modern legal
knowledge; and emphasizing community harmony over
meeting the victims' rights (Harper and Colliou, 2023).

In Punjab, Pakistan, there are about 60,000 marriage
registrars who are often religious leaders or community
members. Registrars do not require a minimal educational
or training requirement and have limited knowledge of the

law. An intervention providing training to some marriage
registrars on women's rights (e.g. age, divorce, polygamy)
substantially increased their knowledge of key areas of
family law related to women's rights, compared to those
who did not receive training (Field and Vyborny, 2020).

LAWYERS

Legal education is aimed to help professionals develop
technical competences, such as research, legal reasoning,
and digital and assessment literacy skills. But it also needs
to build social awareness of real-world legal challenges
(de Langen, 2023).

Legal education needs to challenge biases, not reinforce
them. Analyses of excess levels of criminalization
against First Peoples in Canada highlighted that legal
training should lead to practitioners being more reflexive,
purposeful and constructive by carrying out more critical
reading of evidence (Williams, 2025) and bring indigenous
voices and systems of law into curricula to understand
indigenous practices (Milroy and Burns, 2025). Analysis
of criminal justice majors in a public university in the
United States found that white students felt race issues
were adequately discussed, minority students did

not agree. While male students were more interested

in the job of arresting criminals and upholding the



Constitution, female students were mainly motivated to
use their education to help solve social problems (Gu and
Crawford, 2022).

Active learning, through role playing as judges, attorneys,
witnesses, plaintiffs and other members of the court,

is often implemented in undergraduate programmes.
Reviews of such training approaches in the United States
show that students felt more confident during their
litigation practices (Cosby, 2018) and found it a more
helpful method than using textbooks, lectures or videos
(Ilvkovi€ and Liu, 2025).

Clinical legal education provides law students with the
opportunities to bridge academic learning and real-world
legal practice. A mapping of clinical legal education in

42 countries found that virtually all programmes had

a social justice objective. The ideal clinical education
curriculum focuses on active learning from experience,
student development and professional identity, ethics

and client responsibility (Giddings, 2024). A survey of

63 respondents from law clinics in Czechia, Ireland,
Pakistan, the United Kingdom, the United States and
Uzbekistan found that clinics had improved their ability

to explain law topics to a lay audience, motivated them

to think critically about the way the law affects lives,

and revealed the practical ways in which people understand
law and build confidence about engaging with legal
institutions (Wallace and Perdue, 2020). An assessment of
the experience of a law clinic focused on women's issues
in Nigeria found that it had helped students gain more
insights into their ethical and professional responsibilities
and develop office management, mediation, conciliation,
legal writing and legal research skills (Ajagunna and Byron,
2024).

Legal clinics are well-established as a pedagogical
approach in some countries. In Poland,

the Polish Legal Clinics Foundation supports a network

of 25 university-based legal clinics that provide free legal
advice to marginalized people. Cooperation between
universities and civil society enhances students’ knowledge
and practical skills (Czernicki and Wtodarczyk, 2022).

In Nigeria, the Network of University Legal Aid Institutions,
an association of university law clinics, developed a clinical
legal education curriculum for Nigerian university faculties
(Ojukwu et al., 2013). In Barcelona, Spain, an elective course
on prisons offered to final year law students of the ESADE
Business and Law School in collaboration with the judicial
branch of the Catalan government is taught in a prison,
with equal numbers of students and inmates who discuss
identity, happiness, justice and forgiveness (Abenoza and
Gimeno, 2023). International networks, such as the Global

Alliance for Justice Education (Global Alliance for Justice
Education, 2001) and the European Network for Clinical
Legal Education (European Network for Clinical Legal
Education, 2013), promote justice education.

COMMUNITY PARALEGALS

Community paralegals use knowledge of laws and
government, combined with skills in advocacy, mediation,
organization and education, to help people impacted by
injustice to know, use and shape the law. They engage
formal and customary institutions alike, including
administrative agencies, human rights commissions,
parliaments and others (Chitalkar and Moy, 2026).

An analysis of 95 justice seekers who received support
from community paralegals in India, Kenya and Myanmar
found that 84% mentioned an improvement in legal
knowledge, while 90% felt more confident engaging with
government officials (Khagai et al., 2025). Community
paralegals tend to be affiliated with civil society actors
(Grassroots Justice Network, 2019, 2026a), although
government-funded legal aid programmes sometimes also
train community paralegals. Some work as volunteers,
while others are paid or receive in-kind support (IDLO,
2021; Torres Garcia, 2024).

Sensitive justice issues have particularly benefited from
community paralegal engagement. Informal, customary
mechanisms exist in Bangladesh (shalish), Burundi
(bashingantahe), Fiji (bulubulu), Samoa (ifoga) and other
countries, but have been documented as being unjust
towards women, urging compromise in rape, sexual assault
or domestic violence cases. The education provided by
community paralegals can educate women and other
community members about the law and their rights,

and inform victims about options for redress. Paralegals
can help navigate between formal and informal systems,
including in educating local leaders about the law and
acting as a buffer between women and police or local
authorities (ICAAD, 2015; Meten et al., 2024). For example,
in Zambia, the training, support and building of trust with
community paralegals helped influence customary leaders’
approaches. Some village headmen highlighted how Law
and Development Association paralegals helped them
understand law and human rights, and some expressed a
willingness to work collaboratively to resolve local disputes.
However, volunteering by paralegals declines when there is
a lack of reimbursement of expenses (Betancur et al., 2013).

Public recognition of community-based justice work,
sustainable financing and enhanced protections for
justice defenders are all vital to the success of legal
empowerment efforts. Earlier mapping of legal aid status




and trends across 49 countries found that even though Aid Board has institutionalized paralegal deployment

some legal systems rely on paralegals, some countries’ across all districts to provide community-based justice
bar associations are resistant to including paralegals in services, and the legal aid law was adopted in 2012.
the professional space (UNODC, 2016). A recent analysis The mixed model of criminal and civil legal aid allowed
of paralegal legislation in Canada, Colombia, Indonesia, the Legal Aid Board to scale its operations (Manuel

Kenya, the Philippines, Sierra Leone, Uganda and the United  and Manuel, 2024). In South Africa, the Legal Practice
States found differences in regulatory frameworks, ranging  Billin 2014 passed into law the statutory recognition

from criminalization in the United States to unpaid work of paralegals, providing a legislative framework for

in Colombia and onerous registration requirements in restructuring the legal profession (South Africa Minister of
Indonesia (Torres Garcia, 2024). Justice and Constitutional Development, 2014).

National policies increasingly recognize the role of The Kampala Declaration on Community Paralegals
community paralegals, although some framewaorks risk calls on governments to embrace them, recognize their
impinging on their independence. In Kenya, the Legal Aid contributions to justice and accountability, and invest in
Act recognizes paralegals as legal aid providers so long scaling up their efforts, while protecting their independence
as they complete training programmes approved by the (Grassroots Justice Network, 2012). Efforts to legally
Council of Legal Education (a government entity) and are empower paralegals should be insulated from political
supervised by an advocate or an accredited legal aid influence and government control. Independence allows
provider. Such heavy-handed regulation has attracted them to put the vulnerable people’s needs first and, when
criticism as it could displace well-established informal necessary, to hold institutions accountable, or advocate for
structures for community paralegal coordination and reforms.

capacity building (Mbogoh, 2021). In Sierra Leone, the Legal

Empowering communities through legal knowledge: The importance of paralegals
Hazel Lavitoria, Executive Director, Sentro ng Alternatibong Lingap Panlegal (SALIGAN, Alternative Legal Assistance Centre), Philippines

Founded in the late 1980s, SALIGAN was one of the first organizations in the Philippines to champion the concept of legal empowerment.
One of the key challenges we address is the lack of access to basic legal knowledge. In the Philippines, the legal system is highly
professionalized and only a small segment of the population has the opportunity to study law or gain familiarity with legal processes. At
the same time, legal literacy is not widely integrated into the formal education system. Basic legal knowledge - like understanding family
law, property rights or workers' rights - is not taught in schools. So many people simply don't know their rights or where to go if those
rights are violated.

To address this gap, we work directly with communities through training programmes, workshops and partnerships with grass-roots
organizations, in community settings, often collaborating with local groups such as labour unions, community leaders and service
providers. Our flagship initiative, Paralegal Formation Programme, trains community members to become legal resource persons within
their organizations and neighbourhoods. SALIGAN's paralegals are community leaders and advocates who receive training in basic legal
principles and practical skills. Participants undergo a series of workshops and mentoring sessions that can last between one and three
years. During this time, they learn how to interpret laws, navigate administrative processes and assist others in resolving legal issues.
These paralegals become the first point of contact for legal questions in their communities. They help fellow workers understand their
rights, assist union members in filing complaints, and sometimes even represent themselves or their organizations in administrative
praceedings.

The impact of these programmes has been far-reaching. Many trained paralegals have gone on to play active roles in shaping public policy
and advocating for stronger labour protections. Some of our paralegals are now appearing before Congress to propose legislation. They
are advocating for laws that protect workers in sectors like business process outsourcing and the gig economy.

SALIGAN's work also extends to other critical social issues, including gender equality and responses to gender-based violence, housing
rights, indigenous peoples’ rights, environmental protection and community participation in governance.

The diversity and impact of the work continue to motivate me every day. Our colleagues often say that the ultimate goal of alternative
lawyering is to put ourselves out of business. If communities are fully empowered and able to defend their rights without needing us, that
means we have succeeded. Everything we do is connected by the same goal: creating a more just and equitable society.
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POLICE OFFICERS

The police are the institution of the criminal justice system
with which people are most likely to come into contact.
While the police are pivotal for ensuring public safety,

in many countries they have a reputation for violence,
brutality and corruption, especially affecting the most
marginalized. A 2020 global comparison of police training
requirements of more than 100 countries found that

the United States had among the lowest police training
requirements. Police training is mostly reactive, with a
heavy emphasis on combat tactics and specific threats
rather than crime prevention. In 37 states, police officers
are not required to complete their training before given
authority (Institute for Criminal Justice Training Reform,
2025). Improvements in education and training can
improve police performance. College-educated officers can
identify scientific evidence, build better relations between
the police and communities they serve, and are less likely
to use force (Bouffard and Armstrong, 2020). In Honduras,
a police reform programme improved recruitment
requirements, training curricula and infrastructure for
criminal investigations. The programme contributed to a
50% drop in the homicide rate and a 50% increase in public
confidence in the police (IADB, 2024).

Community-oriented policing, which focuses on community
involvement and problem solving, can build trust, reduce
bias and the use of force, and play a preventative role
(UNODC, 2010). In Seychelles, the police force adopted the
Respect Our Community initiative to foster collaboration
between the police and the public and introduced a
competency framework to ensure a professional and
compassionate workforce (Seychelles Government,

2025). In the Solomon Islands, community-based crime
prevention committees have been introduced to enable
citizens to work with police in identifying and resolving
security concerns (Solomon Islands Government, 2024).

In Sri Lanka, the Praja Police Sewaya community-based
model involves local public protection committees and
youth to reduce crime and violence (Sri Lanka Government,
2022). In Trinidad and Tobago, a police manpower audit
was carried out, which assessed processes, positive
partnerships and public confidence-building needs,

to develop a blueprint for the transformation of the

service (Trinidad and Tobago Government, 2020). However,
experimental evaluation of community policing initiatives
in Brazil, Colombia, Liberia, Pakistan, the Philippines and
Uganda found that they did not improve trust nor reduce
crime. Poor implementation, lack of sustained buy-in from
police leadership, rotation of officers, and lack of resources
to respond to issues raised by citizens may explain the poor
outcomes (Blair et al.,, 2021).

In several countries, the police also try to engage with
youth. In Bulgaria, the national school policing programme
works to prevent violence against school-age children,

build safe behaviour models and create positive attitudes
towards police. In Hungary, police give crime prevention
talks in children's homes and schools. In Jharkhand province,
India, the Police Uncle Tutorial initiative provides education
to students at risk of dropping out in areas affected by
extremism. The programme helps students prepare for
grade 10 examinations, with education seen as a preventive
and rehabilitative toal.

Legitimacy comes from people’s perceptions of the ends and
the means through which institutions interact with citizens.
Training police officers on procedural justice principles of
voice, neutrality, respect and reliability (i.e. explaining why
choices are being made) can help enhance the legitimacy
and trust of police. For the training to work, police officers
have to understand the principles so that they can
internalize them and change their behaviour. A randomized
evaluation on procedural justice training in Mexico focused
on legitimacy and trust and highlighted the importance of
organizational, rather than individual, practices. The training
improved how individual officers thought about policing but
also how they behaved on the street. However, the effects
were smaller for officers whose managers were not trained.
Improvements in behaviour were also constrained by how
police officers are evaluated: rewarding police for arrests
and reductions in crime led officers to focus on arresting
people rather than on building trust with citizens. When
police forces consider citizens as their central concern, they
focus on understanding their problems, building trust and
establishing collaborative relationships; if they prioritize local
government accountability then they focus on crime metrics
(Canales et al., 2025).

PRISON OFFICERS

Globally, it is estimated there were 11.7 million people
detained in 2023. Over one third of the global prison
population remains in pre-trial detention. In South Asia,
almost two thirds of held detainees were unsentenced
(UNODC, 2025).

Humane approaches in prisons build trust with citizens and
improve their well-being. A systematic review of recidivism
statistics in 33 countries found that two-year recidivism
ranged from 18% in Norway (down from 70% in the 1990s)
to 55% in Australia (Yukhnenko et al., 2023). In Norway,
prisons promote rehabilitation, vocational, educational and
therapeutic programmes to improve prisoners’ quality of life
and promote a smooth transition back to society. The prison
system emphasizes preparing inmates for life after their




release. Prison staff were trained to act more like social
workers to build trust. The enabling environment provided
prisoners education, job training and mental health support
(First Step Alliance, 2022; Jones, 2021).

Strengthening human resources vields positive results for
prison welfare. In Indonesia, a partnership between the
Ministry of Law and Human Rights and the Raoul Wallenberg
Institute helped build capacity in correction facilities from
2007 to 2017. The programme improved the management
and operational skills of correctional staff, including the
number of capable auditors and audited prisons, creating
sustainable conditions for a national monitoring system of
human rights compliance (Raoul Wallenberg Institute, 2015,
2026). In Kenya, the Nelson Mandela Rules — the UN-adopted
Standard Minimum Rules for the Treatment of Prisoners —
and human rights have been embedded in the practices of
the national prison service. Training was provided to officers
in charge of prisons, regional commanders of prisons, prison
headquarter directors and senior correctional managers, with
an emphasis on transformational leadership. Correctional
institution audits found concrete improvements in prison
conditions and increased staff capacity to tackle human
rightsissues (Hackett et al., 2017). In Ukraine, a new strategic
emphasis on penitentiary reform focused on strengthening
professional training on human rights protection

(Kokhan, 2026).

THE RELATIONSHIP BETWEEN
EDUCATION AND JUSTICE COULD BE
BETTER MONITORED

Assessment of progress on justice-related indicators
through the SDG monitoring framework is mixed. There

is some solid reporting, but unofficial data are needed

to fill the gaps. There is a lack of indicators that link
education and justice but considerable scope for exploring
opportunities.

The monitoring indicators of SDG target 16.3 - to
promote the rule of law at the national and international
levels and ensure equal access to justice for all — are

the proportion of victims of violence who reported their
victimization (16.3.1); unsentenced detainees as a share
of the prison population (16.3.2); and experiencing a
dispute and accessing a dispute resolution mechanism
(16.3.3). The Global Progress Report on SDG 16 has been
prepared annually since 2023 (UNDP et al., 2024; UNODC
etal., 2023). The 2025 report showed that the world
was not on track to achieve any of the 12 SDG 16 targets
and in fact moved in the opposite direction for 2 targets.
Conflict and violence, attacks on human rights defenders
and journalists, justice gaps, corruption, exclusion,

discrimination and forced displacement all remain at high
levels (OHCHR et al., 2025).

Within voluntary national reviews, reporting on the
importance of access to justice has grown from modest
country coverage in 2016 to near-universal coverage

by 2025 (UNDP, 2025). However, given the lack of data
reporting, unofficial data become important in providing

a global picture. The SDG 16 Data Initiative, a consortium
of 18 organizations coordinated by International IDEA,
seeks to promote SDG 16 through non-official data.

The 2023 assessment by civil society partners highlighted
that birth registration and the existence of national human
rights institutions were showing signs of progress, while
peace and violence, children, the rule of law and access to
justice, fundamental freedoms and discrimination were
regressing. The 2025 assessment affirmed major gaps in
access to justice: 1.4 billion people failed to obtain justice
because their civil or administrative justice needs were not
met (SDG 16 Data Initiative, 2025).

The World Justice Project (W]P) Global Legal Needs Survey
has been proposed as an alternative source on the needs
and experiences of dispute resolution mechanisms.

As only five countries have reported to the UN SDG
indicators database on SDG indicator 16.3.3, the WJP
household-level access to justice data help fill the gap
(World Justice Project, 2023a). WJP's people-centred
justice work prioritizes generating data to understand the
scope, nature and impact of justice problems; supporting
the design and delivery of people-centred justice
strategies; and strengthening learning and adaptation

by measuring what works (World Justice Project,

2024).. Its Rule of Law index, a comprehensive data set
that evaluates and ranks countries across eight key
indicators, finds a weakening of the rule of law in 57% of
142 surveyed countries.

Education’s importance is recognized by the justice
community in the roadmap for peaceful, just and inclusive
societies. In April 2016, the World Federation of United
Nations Associations launched the 16+ Forum, which
identified 24 targets from 7 SDGs other than SDG 16 that
are directly related to peace, inclusion or access to justice.
Reference was made to SDG target 4.5 on equity in
education and SDG target 4.7 on a culture of peace and
non-violence, human rights, gender equality and global
citizenship (Pathfinders for Peaceful, Just and Inclusive
Societies, 2019).

The 2025 Global Progress Report on SDG 16 (OHCHR et al.,
2025) highlights people's satisfaction with social services
as an indicator of effective and accountable institutions



in inclusive societies, drawing on UNDP and Gallup World
Poll data. But while information on satisfaction with health
services is available from 148 countries, only 43 countries
report on satisfaction with secondary education and just
11 countries report on primary education. Meanwhile,
new evidence from 119 countries shows an upward

trend in global experience of discrimination. One in

four people from least developed countries reported
being discriminated against on grounds prohibited by
international law. An inverse relationship between
education level and experiences of discrimination was
highlighted: 21% of those with no education reported
feeling discriminated against or harassed in the past

12 months, compared to 14% of those with secondary
education. However, fewer than half of all countries
provide disaggregated data by education level, and only
one in five countries conduct repeated surveys. Data
collection on survey respondents’ education attainment
could be improved and thereby help highlight how legal
needs, capability and other dimensions of access to justice
vary for adults by education.

LEARNING ASSESSMENTS CAN BE USED TO CAPTURE
JUSTICE-RELEVANT COMPETENCIES

Apart from education attainment, learning achievement
is also a key factor facilitating access to justice, especially
in contexts where legal language is hard to understand.
Cognitive outcomes (e.g. understanding justice,

inclusion and peace, justice systems, and human rights
frameworks), socioemotional outcomes (e.g. the ability to
debate, show empathy and reflect on personal belonging)
and behavioural outcomes (e.g. critical assessment of
peace, justice, inclusion and strong institutions, ability to
demand and support policies promoting peace and justice,
and contribute to conflict resolution) are relevant for the
achievement of SDG 16 (UNESCO, 2017a).

An understanding of legal rights and responsibilities
among young people is the foundation for the future
support and practice of rights. However, there are
limited comparative assessments on knowledge and
competencies for improving justice outcomes in society.

The 1999 IEA Civic Education study examined differences
in 14-year-old students' knowledge related to human
rights in 27 education systems. Students were asked to
identify the rights contained in the Universal Declaration
of Human Rights and the Convention on the Rights of

the Child. Students performed better on human rights
knowledge items when their countries paid more attention
to human rights in intergovernmental discourses. Students
with more knowledge of human rights, more frequent

engagement with international topics, and open class and
school climates held stronger norms supporting social
movements and positive attitudes towards immigrants’
rights (Torney-Purta et al., 2008).

The International Civic and Citizenship Education Study,
which replaced the Civic Education Study, remains the main
large-scale assessment on students’ knowledge, attitudes
and engagement regarding human rights, albeit mainly for
high-income European countries. In 2022, civics knowledge
scores stalled after improvements in previous rounds in
2009 and 2016. But the data show the importance of civic
knowledge for developing attitudes that promote more
just societies. For instance, students who scored above
average in terms of civic knowledge and understanding
tend to be more supportive of gender equality and of

equal rights for immigrants and ethnic minority groups
(Schulz et al., 2025) (Figure 9).

FIGURE 9.

Higher proficiency in civic knowledge is positively
associated with endorsement of equal rights for all
Score of students’ endorsement of equal rights for all ethnic
groups, by level of civic knowledge, 2022
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As part of the International Survey of Children's
Well-Being, it was found that of some 17,000 8-year-old
children, only a minority knew what rights they had.
Children who came from more privileged families and
who felt heard at home and school were more aware and
knowledgeable of children's rights, and felt more respect
from adults (af Ursin and Haanpaa, 2018).

However, the ICCS surveys have only been conducted in
less than 30 upper-middle- and high-income countries,
mostly from Europe (Schulz et al., 2025), limiting
understanding of the contextual variation in knowledge,
values and attitudes towards social justice and inclusion.
Expansion of civic assessments at the national level and
more emphasis on civics and related knowledge globally
would show more variation and provide a better basis for
analysis.

Efforts to capture justice-related outcomes in
school-based learning are continuing. The Climate Literacy
component of the 2029 round of the Programme for
International Student Assessment (PISA) framework will
evaluate students’ ability to connect scientific knowledge
with social-ecological issues, providing some emphasis on
climate justice—related issues in student competencies.
The idea of focusing on climate literacy in PISA stems
from the demand of young people for climate education
and from a call for a multidisciplinary perspective in
assessment. Competencies to be assessed will include
understanding and explaining human-induced climate
change; applying evidence-based and systems reasoning
to climate challenges; engaging with arguments and
perspectives on climate change; and exercising agency for
climate futures. Among the expectations is the ability to
integrate diverse sources of evidence to inform decision

making, and understand engagement with different
knowledge systems, including indigenous knowledge
(OECD, 2025b).

While legal capability frameworks for adults have been
more extensively developed in relation to legal systems,
frameworks for children need to be developed. To be legally
capable, children need to develop an understanding of legal
needs through their lived experiences and participation.
A proposed measure of legal capability includes three
components: knowledge - of the UN Convention of the
Rights of the Child, how it applies to their situation,

and that they have a right to speak about things that
affect them,; skills — to recognize the problem, identify
appropriate sources of support, take appropriate action
and escalate the action appropriately; and confidence -
a belief in their ability to achieve a goal individually or
collectively. Along this scale, an intermediate level of
capability would encompass knowledge of domestic

law and its applications, as well as the ability to identify
remedies; while an advanced level of capability would be
the ability to have a critical understanding of laws and
children’s rights, communicate concerns, and transfer
learning about rights and laws to new contexts (Watkins
etal., 2025).

Public legal education is often cited as a way to build the
legal capability necessary to make and carry through
informed decisions to resolve justiciable problems. Some
surveys include questions on awareness of or familiarity
with legal services, but only a handful pose questions on
respondents’ knowledge or legal understanding, which
suggests a greater concern with people’s ability to obtain
information and support, than with their ability to deal with
legal cases (OECD and Open Society Foundations, 2019).




RECOMMENDATIONS

Challenges in access to the justice system and its services,
growing concerns with social, climate and transitional justice
issues, and the weakening of the rule of law: all these problems
call for more attention to the root causes of injustice and how
they can be addressed to reimagine and rebuild more just
societies. In this context, the education—justice nexus is critical.
Education has a political and moral purpose at its heart, helping
children and youth experience, learn and question issues of
justice, rights and power.

But education can reproduce established norms just as it

can transform them. The positive power of education must
therefore be the focus. When some disadvantaged populations
are discriminated against, education can help empower them to
claim their rights, not least by strengthening their foundational
skills, and further develop their capacities to navigate the legal
system and access solutions to legal problems. Education is
also the main mechanism to develop the capacities of actors

in the justice system, not only technical but also those skills
that are a precondition for people-centred dispensation of
justice. Just as formal and non-formal education channels play
complementary roles, formal and non-formal actors of justice
systems need to be the focus of education interventions.

One way to characterize the interdependence between
education and justice is by considering justice /n education
(fairness within education systems), foreducation (education’s
role as a lever for justice in society) and througheducation
(processes that transform society towards greater justice).

As 2030 is approaching, given the close interrelationship
between the goals of inclusive and equitable quality education
(SDG 4) and peaceful, just and trustful societies and institutions
(SDG 16), the goals also need to be operationalized in tandem.
This report has presented numerous examples of doing so but
the finding that stands out is the lack of a systematic approach.
The following recommendations summarize some practical
steps that can be taken in that direction.

Embed human rights and legal education in school
systems at all levels.

Globally, the coverage of justice issues in curricula is
inconsistent. Meanwhile, there is a tendency to look at
injustices in classrooms from a historical perspective
rather than as contemporary challenges.

B Integrate human rights, peace and legal education
through a specific subject (e.g. civics), whose teaching
time is protected, and also embed justice questions
across the curriculum and at all stages (e.g. through
literature).

B Adopt a whole-school approach that embeds justice
values into school culture and relationships with the
community, making institutions inclusive and putting
student experiences of injustice at the centre.

Invest in teacher education and create conditions for
quality teaching.

Teachers are often hampered in teaching issues of
justice, rights and power in classrooms because of lack
of preparation, inappropriate pedagogy and political
sensitivities.

B Provide high-quality teacher professional development
to prepare teachers to teach questions of justice, rights
and power, anticipating any difficulties that may arise in
classrooms.

B Do not treat these questions only as a matter of
transferring factual knowledge but consider the
contributions that students can make through action-
oriented and experiential methods.

Prioritize education for crime prevention and youth
offender rehabilitation.

There is strong evidence that education attainment,
learning achievement and vocational training opportunities
help young people avoid crime — and those in conflict with
the law to be reintegrated into society.

B Investin early childhood and school education in
disadvantaged areas with a high crime propensity and
prone to gangs.

B Ensure a dedicated and well-resourced rehabilitation
strategy for people in detention, especially for
children and young people deprived of their liberty,
with education and skills development as a central
component.

Build the capacity of justice system actors to focus on a
people-centred approach.

As many people believe that key justice system actors do
not abide by professional principles, they do not trust their
actions and decisions.

B Address shortages of justice system professionals,
including in education and rehabilitation roles, ensuring
that people with strong qualifications are selected in
courts, the police and correctional institutions.




Invest in continuing professional development for
judges, prosecutors, lawyers, police and prison officers,
with the aim to build a rights-respecting, people-
centred justice system.

Recognize the role of community paralegals in bridging
the gap between communities and formal institutions,
and support their ongoing training and grass-roots
outreach.

Promote legal empowerment for marginalized
communities who face injustice.

Structural barriers, discrimination and lack of knowledge
and confidence prevent billions of people from
meaningfully addressing their justice problems.

In formal education, ensure that legal education is
practically oriented to improve understanding and
engagement with justice institutions.

In non-formal education, support civil society legal
empowerment efforts to help t communities pursue
legal remedies and shape fairer, more sustainable
systems.

Improve the monitoring of the education—justice
relationship to keep it high on the policy agenda.

Few countries monitor key aspects of SDG 16 on peace,
justice and strong institutions, with many critical insights
coming from non-official data.

Disaggregate access to justice indicators by education
attainment and learning achievement to make the
reduction of inequality a key driver of policy.

Develop a definition of legal literacy and/or capability
for use in assessments of the effectiveness of formal
and non-formal legal education programmes.




References

Abad, M. N., and Conchas, G. Q. (2025). Youth resistance for educational justice: Pedagogical dreaming from the classroom to the
streets. Taylor & Francis.

Abedi, F. Y., and Fer, S. (2023). Human rights education implementation in Turkish teacher education: Faculty members'
and teacher candidates' views. Human Rights Education Review, 6(1), 72-94.

Abenoza, S., and Gimeno, C. (2023). Philosophy in prison: Law students and incarcerated people in dialogue for social
justice. In Handbook of research on solutions for equity and social justice in education (pp. 56—77). 1Gl Global Scientific
Publishing.

ACARA. (2026). Givics and citizenship (version 8.4). Australian Curriculum, Assessment and Reporting Authority.
https://v8.australiancurriculum.edu.au/f-10-curriculum/humanities-and-social-sciences/civics-and-citizenship/

ACI). (2024). A partir de una causa judicial iniciada por AClJ, el Gobierno portefio se comprometié a evitar y sancionar la exclusién
escolar de las personas con discapacidad [Following a legal case initiated by AClJ, the Buenos Aires City Government
pledged to prevent and punish the exclusion of people with disabilities from school]. https://acij.org.ar/a-partir-de-una
-causa-judicial-iniciada-por-acij-el-gobierno-porteno-se-comprometio-a-evitar-y-sancionar-la-exclusion-esco
lar-de-las-personas-con-discapacidad/

af Ursin, P.-K., and Haanpaa, L. (2018). A comparative study on children's rights awareness in 16 countries. Child Indicators
Research, 11(5), 1425-1443,

Ahmmed, E. (2023). Access to justice for illiterate women in the southern char areas of Bangladesh. https://papers.ssrn.com/
sol3/papers.cfm?abstract _id=4574794

Ajagunna, F., and Byron, I. (2024). Clinical legal education and social justice: Assessing the impact on law students in a law
clinic in Nigeria. International Journal of Clinical Legal Education, 31.

Al-Habbal, J. (2011). The institutional dynamics of sectarianism: Education and personal status laws in postwar Lebanon.

MA thesis, Lebanese American University. https://laur.lau.edu.lb:8443/xmlui/bitstream/handle/10725/1153/
Jinan_AI_Habbal_Thesis_Redacted.pdf.

AMARC Asia-Pacific. (2020). Nepal: Community radio, conflict resolution and peacebuilding. World Association of Community
Radio Broadcasters (Asia-Pacific). https://amarc-ap.org/wp-content/uploads/2023/06/VersionF2021.02.16.
small_.pdf

Amnesty International. (2017). Human rights friendly schools: Toolkit. https://www.amnesty.org/fr/wp-content/
uploads/2021/05/P0L3266092017ENGLISH.pdf

Anders, J., Barr, A. C., and Smith, A. A. (2023). The effect of early childhood education on adult criminality: Evidence from
the 1960s through 1990s. American Economic Journal: Economic Policy, 15(1), 37-69.

Anderson, L. W. (2023). Civic education, citizenship, and democracy. Education Policy Analysis Archives, 31.

Arbetman, L. (2018). Street Law, Inc.: Context, history and future. International Journal of Public Legal Education, 2(1), 3-27.

Argentina Association of Magistrates and Officials of the National Justice System. (2025). La justicia va a la escuela [Justice
goes to school]. Association of Magistrates and Officials of the National Justice System. https://www.amfjn.org.
ar/la-justicia-va-a-la-escuela.html

Arystanbek, A., Bukutova, A., Toleuy, G., Parmenter, L., Cremin, H., and Ospanbek, A. (2026). Implementing positive peace
education in schools: A systematic literature review of global practices. Educational Research Review, 50.

Aslund, 0., Grénquist, H., Hall, C., and Vlachos, J. (2018). Education and criminal behavior: Insights from an expansion of
upper secondary school. Labour Economics, 52, 178-192.

Bacha, A. (2025). Transforming societies through peace education: Lessons from Rwanda for post-conflict reconstruction.

PhD thesis, West Chester University. https://digitalcommons.wcupa.edu/cgi/viewcontent.
cgi?article=1367&context=all_doctoral

Bacher-Hicks, A., Billings, S. B., and Deming, D. ). (2024). The school-to-prison pipeline: Long-run impacts of school
suspensions on adult crime. American Economic Journal: Economic Policy, 16(4), 165-193.

Badanjak, S., Amaya-Panche, )., Beaujouan, J., Epple, T., Farquhar, A., Henry, N., Wilson, R., and Wise, L. (2025). Peace
agreements in 2024: Insights from the PA-X Peace Agreements Database. University of Edinburgh. https://peacerep.
org/wp-content/uploads/2025/07/Peace-Agreements-in-2024-Insights-from-the-PA-X-Peace-Agreemen
ts-Database-DIGITAL.pdf



Bajaj, M. (2015). Human rights education: Imaginative possibilities for creating change. Teachers College Record, 117(10),
1-8.

Bajaj, M. (2018). Conceptualizing transformative agency in education for peace, human rights, and social justice.
International Journal of Human Rights Education, 2(1), 13.

Balarin, M., and Milligan, L. 0. (2024). Education as justice: Articulating the epistemic core of education to enable just
futures. Global Social Challenges Journal, 3(1), 125-141.

Balmer, N. J., Pleasence, P., McDonald, H. M., and Sandefur, R. L. (2024). The Public Understanding of Law Survey (PULS)
Volume 2: Understanding and Capability. lictoria Law Foundation.

Bangladesh Government. (2025). Voluntary national review.

Baraza, N. M., and Kimani, K. (2020). Access to justice in Kenya. Global Access to Justice Project.
https://globalaccesstojustice.com/files/national_reports/national-report-kenya.pdf

Barba, D., and Ponce, A. (2023). Disparities, vulnerability, and harnessing data for people-centered justice: WJP Justice Data
Graphical Report Il. World Justice Project.

Baron, E. )., Hyman, J., and Vasquez, B. (2024). Public school funding, school quality, and adult crime. Review of Economics
and Statistics, 1-46.

Barros Filho, A. D. de, Leite, C., and Monteiro, A. M. R. (2023). Education policies in prisons: An analysis focused on the
10 largest prison populations. Revista Brasileira de Educagdo, 28.

Bartholomaeus, J. (2025). Who believes in a just world? A multilevel latent profile analysis of justice capital using the
European Social Survey. Journal of Personality, 93(2), 449—-462.

Barton, K. C. (2020). Students' understanding of institutional practices: The missing dimension in human rights education.
American Educational Research Journal, 57(1), 188-217.

Basabe-Serrano, S. (2019). The judges' academic background as determinant of the quality of judicial decisions in Latin
American Supreme Courts. Justice System Journal, 40(2), 110-125.

Baunkjzer, K., and Rohlfing, R. H. (2025). Student movements as drivers of de-sectarianization in divided societies: The
case of Lebanon's Secular Club. Social Movement Studies, 1-18.

Bell, B., Costa, R., and Machin, S.(2022). Why does education reduce crime? Journal of Political Economy, 130(3), 732-765.

Bell, C., and Badanjak, S. (2019). Introducing PA-X: A new peace agreement database and dataset. Journal of Peace
Research, 56(3), 452-466.

Bell, C., Badanjak, S., Farquhar, A., Beaujouan, J., Epple, T., Forster, R., Jamar, A., McNicholl, K., Molloy, 5., Nash, K., Pospisil,
)., Wilson, R., and Wise, L. (2026). PA-X Codebook, Version 10. Peace and Conflict Resolution Evidence Platform
(PeaceRep), University of Edinburgh. https://www.peaceagreements.org/

Bellino, M. (2016). Learning through silence in 'postwar' Guatemala. In Bentrovato D., Korostelina, K. V.
and Schulze M. (Eds.) History can bite: History education in divided and postwar societies (pp. 177-190). V&R
unipress.

Bellino, M. J. (2014). 'Violence is who we are": Adolescents constructing human rights consciousness in 'postwar’
Guatemala. Listening: Journal of Communication Ethics, Religion and Culture, 136-157.

Bellino, M. J. (2015). Civic engagement in extreme times: The remaking of justice among Guatemala's ‘postwar'generation.
Education, Citizenship and Social Justice, 10(2), 118-132.

Bellino, M. J., Paulson, )., and Anderson Worden, E. (2017). Working through difficult pasts: Toward thick democracy and
transitional justice in education. Comparative Education, 53(3), 313-332.

Benhabib, S. (2002). The claims of culture: Equality and diversity in the global era. Princeton University Press.

Bennett, P. (2018). The heterogeneous effects of education on crime: Evidence from Danish administrative twin data.
Labour Economics, 52, 160-177.

Benton, D., and Sheldon-Sherman, J. A. (2020). What judges want and need: User-friendly foundations for effective judicial
education. Revista Forumul Judecatorilor, 19.

Berger, C., Marfan, )., Torrealba, F.,, Pereira, S., Gallardo, T., and Dibona, G. (2024). Resumen ejecutivo: Estudio sobre la
evolucion de la convivencia escolar en Chile desde la entrada en vigor de la Politica Nacional de Convivencia de 2002 a la
fecha [Executive summary: Study on the evolution of school coexistence in Chile from the entry into Force of the National
Coexistence Policy of 2002 to the present]. Chile Ministry of Education/UNICEF. https://convivenciaparaciudadania.
mineduc.cl/wp-content/uploads/2024/05/Resumen-ejecutivo-Analisis-historico-de-la-PNCE.pdf

Bertelsmann Stiftung. (2024). BTI 2024 country report— Guinea-Bissau. Bertelsmann Stiftung. https://bti-project.org/
fileadmin/api/content/en/downloads/reports/country_report_2024_GNB.pdf



Betancur, M. L., Dadzie, C., Jagannath, M., Majeed, R., Shibatsuchi, M., and Waters, E. (2013). Law and Development Association
of the Southern Province of Zambia: An assessment of the Adult Paralegal Program. School of International and Public
Affairs, Columbia University. https://igp.drupalcustom-test.cc.columbia.edu/sites/default/files/migrated/migrated/
documents/Law%2520and%2520Development%2520Parallegal%2520Program%2520Zambia_0.pdf

Bhutan Government. (2018). Justice Sector Strategic Plan: Bhutan 2018-2023. https://files.acquia.undp.org/public/
migration/bt/)ustice-Sector-Strategic-Plan.pdf

Bhutan National Legal Institute. (2025). Bhutan National Legal Institute: Completion of Phase Il - Legal Advocacy on Access to
Justice for Children. Bhutan National Legal Institute. https://bnli.bt/completion-of-phase-ii-legal-advocacy-on-ac
cess-to-justice-for-children/

Blair, G., Weinstein, J. M., Christia, F., Arias, E., Badran, E., Blair, R. A, Cheema, A., Farooqui, A., Fetzer, T., and Grossman,

G. (2021). Community policing does not build citizen trust in police or reduce crime in the Global South. Science,
374(6571).

Blattman, C., Uribe, A. R., and Tabon, S. (2026). Understanding how to reduce adolescent recruitment into gangs: Evidence from
Medellin, Colombia. https://poverty-action.org/understanding-how-reduce-adolescent-recruitment-gangs-evide
nce-medellin-colombia

Boateng, C., Boateng, W., and Mensah, R. 0. (2025). Reducing recidivism through vocational skills training in selected
Ghanaian prisons. African Quarterly Social Science Review, 2(1), 70-81.

Bond, H. (2022). Making peace with children: Truth and Reconciliation Commission Report for the children of Sierra Leone.
In Peace studies for sustainable development in Africa: Conflicts and peace oriented conflict resolution (pp. 419-432).
Springer.

Borgesano, F., De Maio, A., Laghi, P., and Musmanno, R. (2025). Artificial intelligence and justice: A systematic literature
review and future research perspectives on Justice 5.0. European Journal of Innovation Management, 28(11),
349-385.

Botero, ). C.,, and Ponce, A. (2011). Measuring the Rule of Law. https://papers.ssrn.com/sol3/papers.cfm?abstract_id=1966257

Bouffard, L., and Armstrong, G. (2020). 5 reasons police officers should have college degrees. https://theconversation.com/5-
reasons-police-officers-should-have-college-degrees-140523

Boyle, E., Creamer, C., Cosimini, A., Karakaya, Y., McElrath, S., Montal, F., and Wahutu, ). (2017). Making human rights
campaigns effective while limiting unintended consequences: Lessons from recent research. University of Minnesota.
https://www.iie.org/wp-content/uploads/2022/12/University-of-Minnesota-Human-Rights-FINAL.pdf

Brett, R. (2022). Victim-centred peacemaking: The Colombian experience. Journal of Intervention and Statebuilding, 16(4),
475-497.

Briscoe, K. L., Garces, L. M., and Johnson, R. M. (2025). Introduction: Countering legislative attacks on higher education:
Challenges, strategies, and future directions. Journal of Higher Education, 96(7), 1185-1189.

Bromley, P., Meyer, J. W., and Ramirez, F. 0. (2011). Student-centeredness in social science textbooks, 1970-2008: A
cross-national study. Social Forces, 90(2), 547-570.

Brooks, C., and Hajir, B. (2020). Peace education in formal schools. International Alert. https://www.international-alert.org/
app/uploads/2021/07/Peace-Education-Schools-Formal-EN-2020.pdf

Buhigiro, J. L., Sibomana, E., Ngabonziza, J. de D. A., Mukingambeho, D., and Ntawiha, P. (2024). Peace and values education
as a cross-cutting issue in Rwandan schools: Teachers and classroom-based perspective. African Journal of
Empirical Research, 5(1), 13-23.

Bulgaria Government. (2020). Voluntary national review.

Burkina Faso Government. (2023). Voluntary national review

Camargo, J., Mello, E., and Pantaleao, B. (2024). Evaluating the impact of a (BT-based intervention with at-risk youth in Rio
Grande do Sul, Brazil. Innovations for Poverty Action. https://poverty-action.org/evaluating-impact-cbt-based-int
ervention-with-risk-youth-rio-grande-do-sul-brazil

Canales, R., Santini, J. F,, Gonzalez Magana, M., and Cherem, A. (2025). Shaping police officer mindsets and behaviors:
Experimental evidence of procedural justice training. Management Science.

Candelaria, C. A., and Shores, K. A. (2019). Court-ordered finance reforms in the adequacy era: Heterogeneous causal
effects and sensitivity. Education Finance and Policy, 14(1), 31-60.

Carrasco, A. (2025). Difficulties in rolling back neoliberal policies in education: Resistances to and counter-reform of the
Inclusion Law in Chile. In Research handbook on education privatization and marketization (pp. 383-398). Edward
Elgar Publishing.

Case, J. (2017). The law and happiness in Bhutan. Harvard University. https://hls.harvard.edu/today/law-happiness-bhutan/




Caulfield, L., Brooks-Wilson, S., Booth, )., and Monaghan, M. (2023). Engaging parents to reduce youth violence: Evidence
from a youth justice board pathfinder programme. Crime Prevention and Community Safety, 25(4), 401-426.

Cayir, K., and Bagl, M. T. (2011). ‘'No-one respects them anyway': Secondary school students’ perceptions of human rights
education in Turkey. Intercultural Education, 22(1), 1-14.

Cerda, M., Tracy, M., and Keyes, K. M. (2018). Reducing urban violence: A contrast of public health and criminal justice
approaches. Epidemiology, 29(1), 142-150.

Chaux, E., Barrera, M., Molano, A., Velasquez, A. M., Castellanos, M., Chaparro, M. P,, and Bustamante, A. (2017).
Classrooms in peace within violent contexts: Field evaluation of Aulas en Paz in Colombia. Prevention Science,
18(7), 828—-838.

Cheema, A. R., and Riaz, M. (2022). Community-based paralegals to build just societies: Insights from a legal
empowerment project in Pakistan. Community Development Journal, 57(4), 695-712.

Child Rights International Network. (2016). E.T. v. Hamilton-Wentworth District School Board. Child Rights International Network.
https://archive.crin.org/en/library/legal-database/et-v-hamilton-wentworth-district-school-board.html

Chile Government. (2017). Voluntary national review.

Chitalkar, P., and Moy, A. (2026). Advancing People-Centred Justice Through Legal Empowerment.

Cinera, J., Skalik, J., and Binka, B. (2018). One world in schools: An evaluation of the human rights education programme in
the Republic of Georgia. Cambridge Journal of Education, 48(6), 769-786.

Clark, P. M. (2011). An evidence-based intervention for offenders. Corrections Today, 73(1), 62-64.

CLEO. (2024). Community Legal Education Ontario 2023/2024 Annual Report. Community Legal Education Ontario. https://
www.cleo.on.ca/wp-content/uploads/CLEQs-2023-2024-Annual-Report-EN.pdf

Conteh, S., and Maru, V. (2024). How Sierra Leone enacted one of the most progressive land, climate, and environmental
justice laws in the world. Environmental Justice, 17(6), 404—-412.

Cooper, M. (2025). The identity reckoning: The new policy playbook, part Iil: The Trump administration is wiping out decades
of gains in campus diversity. American Association of Colleges and Universities. https://www.aacu.org/
liberaleducation/articles/the-identity-reckoning

Corbacho, A., Brito, S., and Osorio Rivas, R. (2012). Birth registration and the impact on educational attainment.
Inter-American Development Bank Working Paper 345. https://publications.iadb.org/en/birth-registration-and-i
mpact-educational-attainment

Cosby, T. N. (2018). To the head of the class: Quantifying the relationship between participation in undergraduate mock
trial programs and student performance in law school. .5t John's Law Review, 92, 797.

Cote d'lvoire Government. (2019). Voluntary national review.

Cox, C. (2017). Global citizenship concepts in curriculum guidelines of 10 countries: Comparative analysis. International Bureau
of Education and Asia-Pacific Centre of Education for International Understanding. https://unesdoc.unesco.org/
ark:/48223/pf0000247788

Cummings, P. M., Mizala, A., and Schneider, B. R. (2025). Chile's Inclusion Law: The arduous drive to regulate an unequal
education system, 2006-19. Educational Review, 77(3), 764-789.

Cure Violence Global. (2025). The effectiveness of the Cure Violence approach in Latin America and the Caribbean. https://cvg.
org/wp-content/uploads/2025/05/LAC-Evidence-Report-05.14.2025.pdf

Czernicki, F., and Wtodarczyk, A. (2022). Mapping report on models of cooperation between legal clinics and civil society.

The Polish Legal Clinics Foundation. https://rwi.lu.se/wp-content/uploads/2022/12/Mapping-Report-on-Mode
Is-of-Cooperation-Between-Legal-Clinics-and- Civil-Society.pdf

Daly, K. (2025). Justice: Word, idea, practice. Criminology, 63(4), 707-743.

D'Apice, H. K. (2025). The institutionalization of contested identities in university structure: global, national, and historical trends.
PhD thesis, Stanford University.

Davira, T., Mazorodze, W., Mabiza, H. )., Nciizah, E., and Gudyani, S. (2025). An analysis on the effectiveness of
rehabilitation and re-intergration programs in Zimbabwe prison services: A case of Midlands Correctional
Centres. African Social Science and Humanities Journal, 6(1), 85-101.

Davis, D. (2024a). Only young once: Dismantling Georgia’s punitive youth incarceration system. Southern Poverty Law Center.
https://www.splcenter.org/resources/reports/only-young-once-dismantling-georgias-punitive-youth-incarce
ration-system/

Davis, D. (2024b). Only young once: The systemic harm of Florida's school-to-prison pipeline and youth legal system. Southern
Poverty Law Center. https://www.splcenter.org/wp-content/uploads/files/florida-only-young-once.pdf



Davis, L., Steele, J., Bozick, R., Williams, M., Turner, S., Miles, J., Saunders, J., and Steinberg, P. (2014). Correctional education
in the United States: How effective is it, and how can we move the field forward? The results of a comprehensive
evaluation. RAND Corporation.

de Langen, M. S. (2023). Delivering justice and fairness in people’s lives: Looking beyond the usual suspects to understand
the knowledge and skills required to solve people’s justice problems. https://papers.ssrn.com/sol3/papers.
cfm?abstract_id=4587998

de Langen, M. S., and Weston, M. (2023). Making access to justice for all a reality: Appraising progress on the promise of SDG 16.
Pathfinders for Peaceful, Just and Inclusive Societies. https://cic.nyu.edu/wp-content/uploads/2023/06/Apprais
ing-Progress-on-Justice-UPDATES-PDF-15th-June-FINAL.pdf

De Souza, A. P, and Puga, B. A. (2023). The important role of the university facing the challenges for a high-quality
education for children in Brazil. In A. Bajpai, D. W. Tushaus, and M. R. K. Prasad (Eds), Human rights and legal
services for children and youth (pp. 175-194). Springer Nature Singapore.

Degli Esposti, M., Coll, C. V., da Silva, E. V., Borges, D., Rojido, E., Dos Santos, A. G., Cano, |., and Murray, J. (2023). Effects of
the Pelotas (Brazil) Peace Pact on violence and crime: A synthetic control analysis. The Lancet Regional Health—
Americas, 19.

Department for Education. (2013). Statutory guidance: National curriculum in England: Citizenship programmes of study for
key stages 3 and 4. https://www.gov.uk/government/publications/national-curriculum-in-england-citizensh
ip-programmes-of-study/national-curriculum-in-england-citizenship-programmes-of-study-for-key-stag
es-3-and-4

Deresso, D. (2023). Administrion of justice by social courts in Ethiopia: Normative and comparative analysis. International
Journal of Ethiopian Legal Studies, 8(1), 80-111.

Dias, A. V. D., de Lima, J. F.,, dos Santos, A. M. V. G., de Oliveira Benicio, A. ]., do Nascimento, J. S., de Souza, J. S., Teles, K.,
and Mourao, F. (2024). The relevance of conflict mediation in the school environment. Lumen et Virtus, 15(43),
8040-8052.

Edara, R. (2025). Right to Education (RTE) Act’s influence on caste-based enrollment gaps and segregation in India (Working
Paper 25-1310). Annenberg Institute Brown University. https://doi.org/10.26300/QZGP-W013

Ellison, M., Szifris, K., Horan, R., and Fox, C. {2017). A rapid evidence assessment of the effectiveness of prison education in
reducing recidivism and increasing employment. Probation Journal, 64(2), 108—128.

Ensunchoa, M. H. (2023). Decolonial practices in higher education from the Global South: A systematic literature review.
Journal of Comparative and International Higher Education, 15(5), 4.

Eren, O., Lovenheim, M. F,, and Mocan, H. N. (2022). The effect of grade retention on adult crime: Evidence from a
test-based promotion policy. Journal of Labor Economics, 40(2), 361-395.

Esala, J. ], Sweitzer, L., Higson-Smith, C., and Anderson, K. L. (2022). Human rights advocacy evaluation in the global
south: A critical review of the literature. American Journal of Evaluation, 43(3), 335-356.

Estonia Ministry of Justice and Digital Affairs. (2024). Preventing juvenile reoffending. https://www. justdigi.ee/en/noorte-oi
gusrikkujate-retsidiivsuse-vahendamine

Eureka! Research, and Central England Law Centre. (2018). Evaluation of the RIPPLE project—A new model of public legal
education. https://www.centralenglandlc.org.uk/Handlers/Download.ashx?IDMF=97ebe458-44eb-4251-82
5c-be326cdas369

European Network for Clinical Legal Education. (2013). European Network for Clinical Legal Education.
https://encle.org/upload/lg/about-us/ENCLE _statute_amendment_2015_registered_version.pdf

Fakir, R. A., Islam, K., Rahman, A., and Rahman, T. (2025). Human rights education in Bangladesh: Challenges facing
secondary school social science teachers. Human Rights Education Review, 0(0), 1-14.

Febrianty, Y., Ariyanto, A., Fitri, H., and Ryendra, N. R. (2025). The effect of legal education on public legal awareness.
Journal of Public Representative and Society Provision, 5(1), 204-221.

Field, A., Deegan, R., and Scanlon, J. (2020). Access to justice in Ireland. Global Access to Justice Project.

First Step Alliance. (2022). What we can learn from Norway's prison system: Rehabilitation and recidivism.
https://www.firststepalliance.org/post/norway-prison-system-lessons

Fisch, S. M. (2018). 1007 nights: Using media to foster socioemotional development among refugee children and other children at
risk. https://bigbadboo.com/media/LSCE/files/1001NightsinternationalCommunicationAssociation.pdf

Flagg, A., and Hefernann, S. (2026). ‘Why is this happening to us?’ Daily number of kids in ICE detention jumps 6x under Trump.
The Marshall Project. https://www.themarshallproject.org/2026/01/29/ice-kids-in-detention-numbers




60

Footer, K., Windle, M., Ferguson, L., Hatcher, )., Lyons, C,, Gorin, E., Stangl, A. L., Golub, S., Gruskin, S., and Baral, S. (2018).

A meta-narrative literature synthesis and framework to guide future evaluation of legal empowerment
interventions. Health and Human Rights, 20(2), 65.

Formento, S. (2024). Community paralegals are building power amid shrinking civic spaces in Southeast Asia. Open Global
Rights. https://www.openglobalrights.org/community-paralegals-are-building-power-amid-shrinking-civic-s
paces-in-southeast-asia/

Franklin, V. P. (2003). Patterns of student activism at historically black universities in the United States and South Africa,
1960-1977. Journal of African American History, 88(2), 204-217.

Fraser, N. (2008). Social justice in the age of identity politics: Redistribution, recognition, and participation.
https://www.ssoar.info/ssoar/bitstream/handle/document/12624/ssoar-1998-fraser-social _justice_in_the_age.pdf

Freire, P. (1970). The adult literacy process as cultural action for freedom. Harvard Educational Review, 40(2), 205-225.

Freire, P. (2021). Pedagogy of hope: Reliving pedagogy of the oppressed. Bloomsbury Publishing.

Galeano-Duque, V. (2023). Delivering the ‘miracle’: Levelling-up low-income neighbourhoods through local infrastructure and jobs
activation. Medellin, Colombia, 2000-2018. PhD thesis, University College London. https://discovery.ucl.ac.uk/id/
eprint/10170056/1/Thesis_GaleanoDuque.pdf

Gans-Combe, C. (2022). Automated justice: Issues, benefits and risks in the use of artificial intelligence and its algorithms
in access to justice and law enforcement. In 0'Mathina, D, and Iphofen R. (Eds.) Ethics, integrity and policymaking:
The value of the case study, 175-194.

GARIJE. (2025). Satyashodhak Shikshak Sabha’s work to dismantle caste inequities in schools in Maharashtra. Global Action for
Racial Justice in Education.

GCPEA. (2025). Education under attack 2024. Global Coalition to Protect Education From Attack.
https://protectingeducation.org/wp-content/uploads/eua_2024.pdf

GCPEA. (2026). Statement by GCPEA on attack on schools in Iran. Global Coalition to Protect Education From Attack.
https://mailchi.mp/protectingeducation/statement-by-gcpea-on-attacks-in-iran

Georgia Government. (2020). Voluntary national review.

Georgia Government. (2024). Voluntary national review.

Ghulinyan, A. (2026). From law to lived experience: How RW! Is re-shaping human rights practice in Armenia. Raoul Wallenberg
Institute. https://rwi.lu.se/blog/from-law-to-lived-experience-how-rwi-is-re-shaping-human-rights-prac
tice-in-armenia/

Giddings, ). (2024). Clinical legal education. Routledge.

Global Access to Justice. (2020). Global Access to Justice project questionnaire 2019-2020: A new Global survey. Global Access
to Justice. https://globalaccesstojustice.com/wp-content/uploads/2020/11/global-access-to-justice-project-qu
estionnaire-english-version.pdf

Global Alliance Against Hunger and Poverty. (2025). Mexico: 'Youth Building the Future’ Program. Global Alliance Against
Hunger and Poverty. https://globalallianceagainsthungerandpoverty.org/country-example/mexico-youth-buildi
ng-the-future-program/

Global Alliance for Justice Education. (2001). Constitution of the Global Alliance for Justice Education. Global Alliance for Justice
Education. https://www.gaje.org/GAJE-Constitution

Global Campaign for Equal Nationality Rights. (2024). Gender discrimination and childhood statelessness. Global Campaign for
Equal Nationality Rights. https://www.equalnationalityrights.org/wp-content/uploads/2024/06/Gender-discri
mination-childhood-statelessness.pdf

Gonzalez-Quifones, F., Machin-Mastromatteo, J. D., and Romo-Gonzalez, J. R. (2018). Preventing crime and violence
through saocial, educational and informational interventions. Information Development, 34(3), 309-314.

Goodwin, L., and Maru, V. (2017). What do we know about legal empowerment? Mapping the evidence. Hague Journal on the
Rule of Law, 9(1), 157-194.

Govender, L., and Naidoo, D. (2023). Decolonial insights for transforming the higher education curriculum in South Africa.
Curriculum Perspectives, 43(Suppl 1), 59-71.

Gowi, M. (2025). We dreamed it. We did it. Kenya abolishes ID vetting. Namati. https://namati.org/news-stories/we-dream
ed-it-we-did-it-kenya-abolishes-id-vetting/

Grassroots Justice Network. (2012). Kampala Declaration on Community Paralegals. Grassroots Justice Network.
https://grassrootsjusticenetwork.org/wp-content/uploads/2015/02/Kampala_Declaration_on_Community_
Paralegals.pdf



Grassroots Justice Network. (2019). The case to fund and protect grassroots justice defenders. Grassroots Justice Network.
https://grassrootsjusticenetwork.org/wp-content/uploads/2019/01/Justice-For-All_Policy-Brief_
MedRes_5.31.2019.pdf

Grassroots Justice Network. (2026a). Community paralegals are grassroots advocates who use their knowledge of the law to
seek concrete solutions to instances of injustice. Grassroots Justice Network. https://grassrootsjusticenetwork.org/
resources/developing-a-community-paralegal-program/

Grassroots Justice Network. (2026b). Learn: Improve your skills and build community power with the world’s largest network of
Justice defenders. Grassroots Justice Network. https://grassrootsjusticenetwork.org/learn/

Greece Government. (2022). Voluntary national review.

Greene, S. S., and Renberg, K. (2022). Judging without a ).D. Columbia Law Review, 122, 1287-1388.

Gu, C.-)., and Crawford, C. (2022). The reimaging of criminal justice education: A preliminary study of students’ classroom
experiences and perceptions of racial justice. Journal of Criminal Justice Education, 33(1), 1-22.

Guinea-Bissau Government. (2022). Voluntary national review.

Gukurume, S., and Maringira, G. (2022). Confronting legacies of apartheid: The #RhodesMustFall and #FeesMustFall
movements in South Africa. In Bangura I. (Ed.) Youth-led social movements and peacebuilding in Africa (pp.
181-199). Routledge.

Gunapooti, M., Evans, D., and Smarrelli, G. (2026). What are we learning about the impacts of -and solutions to - school-related
violence? Center for Global Development. https://www.cgdev.org/blog/what-are-we-learning-about-impacts-an
d-solutions-school-related-violence

Gungea, M. (2025). Mind the gap! Bridging correctional settings with tertiary education for inclusiveness of detainees in
the education system: A case study in Mauritius. African Educational Research Journal, 13(4), 418—-422.

Gupta, S. (2018). Essays in Development Economics and Governance. PhD thesis, Graduate School of Arts and Sciences,
Harvard University.

Guy-Sheftall, B. (2020). Introduction: Fifty years of women's studies. In Shayne J. and Carter N. (Eds.) Persistence is
resistance: Celebrating 50 years of gender, women & sexuality studies. https://uw.pressbooks.pub/happy50thws/
chapter/introduction-fifty-years-of-womens-studies/

Hackett, T., Njoga, B., and Ounsted, J. (2017). Human rights are good corrections: A partnership between the Kenya
Prisons Service and the Raoul Wallenberg Institute. Journal of the International Corrections and Prisons Association,
212-220.

Hahn, C. (2020). Human rights teaching: Snapshots from four countries. Human Rights Education Review, 3(1), 8-30.

Hanushek, E. A., and Joyce-Wirtz, M. (2023). Incidence and outcomes of school finance litigation: 1968-2021. Public
Finance Review, 51(6), 748-781.

Haskell, L. (2011). Justice compromised: Legacy of Rwanda’s community-based Gacaca courts. https://digitalcommons.usf.edu/
cgi/viewcontent.cgi?article=1001&context=hgsc_publications

HiiL. (2024). Justice needs and satisfaction in Honduras 2024: Access to justice gap for internally displaced people.

Hague Institute for Innovation of Law. https://www.hiil.org/wp-content/uploads/2024/09/
HiiL-Honduras-JNS-report-EN_web.pdf

HiiL. (2025). Justice needs and satisfaction in Nigeria 2025: Legal problems in daily life. Hague Institute for Innovation of Law.
https://www.hiil.org/wp-content/uploads/2024/08/HiiL-Nigeria-JNS-2025-report_web-1.pdf

Hinger, S., and Bissonnette, G. (2026). Department of Education backs down on unlawful directive targeting educational equity.
https://www.aclu.org/press-releases/department-of-education-backs-down-on-unlawful-directive-targeti
ng-educational-equity

Hjalmarsson, R., Holmlund, H., and Lindquist, M. ). (2015). The effect of education on criminal convictions and
incarceration: Causal evidence from micro-data. Economic Journal, 125(587), 1290-1326.

Honneth, A. (2015). Education and the democratic public sphere: A neglected chapter of political philosophy. In Jakobsen J.
and Lysaker O. (Eds.) Recognition and freedom: Axel Honneth's political thought (pp. 17-32). Brill.

Hosoda, C. {2025). Teachers' role as human rights educators: The views of citizenship educators in England and Japan.
Human Rights Education Review, 8(1), 7-17.

Human Rights Watch. (2025a). Exceptional failure: France’s persistent education shortcomings in Mayotte. https://www.hrw.
org/report/2025/11/18/exceptional-failure/frances-persistent-education-shortcomings-in-mayotte

Human Rights Watch. (2025b). Victory for Kenyans denied citizenship: Constitutional Court ruling on identity system affects tens
of thousands. https://www.hrw.org/news/2025/02/26/victory-kenyans-denied-citizenship

Hungary Government. (2018). Voluntary national review.




62

Huttunen, K., Pekkarinen, T, Uusitalo, R., and Virtanen, H. (2023). Lost boys? Secondary education and crime. Journal of
Public Economics, 218.

IADB. (2024). Fact sheets: Citizen security in Latin America and the Caribbean. Inter-American Development Bank.
https://www.iadb.org/en/news/citizen-security-latin-america-and-caribbean

IBCR. (2022). Annual report 2021-2022. International Bureau for Children’s Rights. https://issuu.com/ibcr/docs/ibcr_
ra_2021-2022_en_web_pages?fr=sYzg0OYTUSNDIyMzU

ICAAD. (2015). Fiji: The role of culture in shaping judicial opinions. International Center for Advocates Against Discrimination.
https://icaad.ngo/wp-content/uploads/2015/03/The_Role_of_Culuture_in_Shaping_Judicial_Opinions_in_
SGBV_Cases_doc.pdf

ICTY. (2016). Outreach: 15 years of outreach at ICTY. International Criminal Tribunal for the former Yugoslavia.
https://www.icty.org/x/file/Outreach/15-years-of-outreach/outreach-15_en_light.pdf

IDLO. (2021). Navigating complex pathways to justice: Community paralegals and customary and informal justice. International
Development Law Organization. https://www.idlo.int/sites/default/files/paralegals_and_cij_final.pdf

IDLO. (2022). Rule of law: Responses to climate insecurity. Issue Brief. International Development Law Organization.

IEO and UNDP. (2023). The evaluation of UNDP support of access to justice. Independent Evaluation Office/United Nations
Development Programme.

lkenaga, T., Wagatsuma, M., Abe, K., Hara, W., Ichiki, G., Oishi, T., and Sagawa, T. (2020). Access to justice in Japan.
Global Access to Justice Project.

ILO, Walk Free, and IOM. (2022). Global estimates of modern slavery: Forced labour and forced marriage. International
Labour Organization/ Walk Free/ International Organization for Migration. https://www.ilo.org/sites/default/
files/2025-09/ILO_GEMS-2022_Report_EN_Web.pdf

India Government. (2020). Voluntary national review.

India Justice Report. (2025). India Justice Report: Ranking states on the capacity of police, judiciary, prisons and legal aid.
Sir Dorabji Tata Trust. https://indiajusticereport.org/files/IJR%204 _Full%20Report_English%20(1).pdf

Institute for Criminal Justice Training Reform. (2025). Vision for a path forward. https://www.trainingreform.org/
reimagining-police-training

Institute for Economics & Peace, and Global Partnership for Education. (2024). Key findings from analyses on the relationship
between education and peace. Institute for Economics & Peace/Global Partnership for Education.
https://www.globalpartnership.org/node/document/download?file=document/file/2024-04-iep-gpe-key-findi
ngs-education-and-peace-rev1.pdf

Institute on Statelessness and Inclusion. (2025). Leaving no child behind: Childhood statelessness and the fight for inclusive
education. Institute on Stateslessness and Inclusion. https://files.institutesi.org/Leaving_No_Child_Behind_
Report.pdf?mc_cid=13f55882e5&mc_eid=3f563b33ae

International Alert, The British Council, and RIWI. (2018). Peace perceptions poll 2018. https://www.britishcouncil.org/sites/
default/files/global_peace_perceptions_poll_2018.pdf

Irwin, V., Wang, K., Cui, J., and Thompson, A. (2024). Report on indicators of school crime and safety: 2023. U.S. Department of
Education/U.S. Department of Justice.

Jayasooriya, L. B. (2025). Human rights education and global citizenship: An analysis of Sri Lankan civic education curricula.
Human Rights Education Review, 8(3), 451-464.

Jones, I. (2021). Prisons in paradise or purgatory: A comparative analysis between criminal justice systems and recidivism rates in
Norway and the United States. BA thesis, University of Colorado Boulder.

Joshi, A., Schaaf, M., and Zayed, D. (2022). The use of legal empowerment to improve access to quality health services:
A scoping review. International Journal for Equity in Health, 21(1), 136.

Judiciaries Worldwide. (2026a). Judicial education. Federal Judicial Center. https://judiciariesworldwide.fjc.gov/
judicial-education

Kaba, A., and Madan, G. (2022). Walking with villagers: How Liberia’s land rights policy was shaped from the grassroots. Sustainable
Development Institute and Namati. https://www.iied.org/sites/default/files/pdfs/migrate/G03832.pdf

Kajawo, S. C,, and Johnson, L. R. (2023). The right to education: A reality or pipe dream for incarcerated young prisoners in
Malawi. Journal of Prison Education and Reentry (2014-2023), 7(3), 267-289.

Kakupa, P., and Mulenga, K. M. (2021). Does correctional education matter? Perspectives of prisoners at a male adult
maximum-security prison in Zambia. International Journal of Educational Research Open, 2, 100090.



Kasa, T., Rautiainen, M., Malama, M., and Kallioniemi, A. {2021). 'Human rights and democracy are not self-evident": Finnish
student teachers' perceptions on democracy and human rights education. Human Rights Education Review, 4(2),
69-84.

Kaurooa, S., and Sookrajowa, S. S. (2021). Challenges of civic education in non-western countries: A vignette from
Mauritius. In Matto E. et al. (Eds.) Teaching civic engagement globally (pp. 375-379). American Political Science
Association. https://web.apsanet.org/teachingcivicengagement/wp-content/uploads/sites/9/2021/09/Teachi
ng-Civic-Engagement-Globally.pdf

Kazakhstan Government. (2019). Voluntary national review.

Kazakhstan Government. (2025). Voluntary national review.

Khagai, A., Malo, E., Hargrave, M., and Zanchelli, M. (2025). Power up: Lessons from twelve years of organizing with community
paralegals. Namati.

Khvatsik, Y. A. (2021). Clinical legal education in Belarus: Practice-oriented pedagogy for socially engaged law students.
Kutafin Law Review, 8(4), 668—-689.

Kilkelly, U., and Bergin, P. (2021). Advancing children’s rights in detention: A model for international reform. Policy Press.

Kim, G. (2019). 'Why is studying hard a violation of human rights?": Tensions and contradictions in Korean students’
reasoning about human rights. Journal of Social Studies Research, 43(3), 255-267.

Kim, R., Black, D., Eckes, S., Green Ill, P, and Perera, R. (2025). Legal experts weigh in on the implications of the 2025 Supreme
Court term for K-12 education. Brookings. https://www.brookings.edu/articles/legal-experts-weigh-in-on-the-im
plications-of-the-2025-supreme-court-term-for-k-12-education/

Kitchell, E. (2024). Grassroots justice: Pathways to systems change. Namati.

Kitching, K., and Gholami, R. (2023). Less than two-fifths of pupils feel comfortable expressing their political views in school.
University of Birmingham. https://www.birmingham.ac.uk/news/2023/less-than-two-fifths-of-pupils-feel-co
mfortable-expressing-their-political-views-in-school

Knight, R. (2012). Protecting community lands and resources: Evidence from Liberia, Mozambique and Uganda. International
Development Law Organization .

Kokhan, H. (2026). RWI engages with the Ministry of Justice on advancing penitentiary reform and implementation of the Rule of
Law Roadmap. Raoul Wallenberg Institute. https://rwi.lu.se/news/rwi-engages-with-the-ministry-of-justice-on
-advancing-penitentiary-reform-and-implementation-of-the-rule-of-law-roadmap/

Kondowe, W., and Svongoro, P. (2025). Discrimination and access to justice in Africa. In Kondowe, W. and Svongoro P. (Eds.)
Discrimination and access to justice in Africa (pp. 1-10). Routledge.

Krabill, R. (2001). Symbiosis: Mass media and the Truth and Reconciliation Commission of South Africa. Media, Culture &
Society, 23(5), 567-585.

Kumar, A. (2025). Unequal spaces: An in-depth analysis of caste discrimination in Indian Universities. Contemporary
Education Dialogue, 22(2), 200-221.

Kuppens, L., and Langer, A. (2018). Peut-on apprendre la paix a |'école? Une évaluation du cours « Education aux droits de
I'homme et a la citoyenneté » en Cote d'lvoire post-conflit [Can peace be taught in schools? An evaluation of the
Human Rights and Citizenship Education course in post-conflict Cote d'lvoire]. International Review of Education,
64(5), 633-650.

Kuppens, L., and Nfundiko, J. S. (2025). Teaching about the violent past: Opportunities and challenges for teachers in
conflict-affected African societies. Leuven University Press.

Kuthar, G. (2026). First among unequals. The Hindu. https://frontline.thehindu.com/social-issues/social-justice/india-educa
tionugc-2026-regulations-caste-discrimination-supreme-court-stay/article70651830.ece

Ivkovi¢, S., and Liu, Y. V. (2025). Learning while doing: Mock trials as active learning strategies in comparative criminal
justice courses. Journal of Criminal Justice Education.

Kyrgyzstan Government. (2020). Voluntary national review.

Lafortune, J., Rothstein, J., and Whitmore Schanzenbach, D. (2016). Can school finance reforms improve student achievement?
Washington Center for Equitable Growth. https://equitablegrowth.org/wp-content/uploads/2016/03/031616-r
othstein-schoolfin1.pdf

LANZA Judicial de Mexico. (2026). Our programs. https://lanzajudicial.org/programs/

Larsen, A. K. (2012). Evaluating human rights education: How do we know it is working? MA thesis, Universita Degli Studi di
Padova. https://repository.gchumanrights.org/server/api/core/bitstreams/d4e6fbbc-82af-466a-8eab-078d8c
85bd9c/content




64

Law Society of Saskatchewan. (2025). Ours to protect: A national campaign to strengthen awareness of the rule of law.
https://www.lawsociety.sk.ca/news/ours-to-protect-a-national-campaign-to-strengthen-awareness-of-t
he-rule-of-law/

Learn, M. (2024). The rise and fall of civic education: The battle for social studies in a shifting historical landscape. Bloomsbury.

Legal Service Board. (2020). Reshaping legal services to meet people’s needs: An analysis of legal capability.
https://www.legalservicesboard.org.uk/wp-content/uploads/2020/02/PLE-Reshaping-Legal-Services.pdf

Les Avocats du Barreau de Charleroi. (2026). Un avocat dans I'école [A lawyer at the school]. https://www.barreaudecharleroi.
be/fr/actualites/un-avocat-dans-lecole

Limondin, K., and Dinda, C. (2020). Access to justice in Zambia. Global Access to Justice Project.

Ljungman, C. M., and Sidel, M. (2016). Mid-term review of the Raoul Wallenberg Institute’s programme in China. Swedish
International Development Cooperation Agency. https://cdn.sida.se/publications/files/sida61953en-mid-term-r
eview-of-the-raoul-wallenberg-institutes-programme-in-china---final-report.pdf

Lo, H. (2026). The education of human rights in Japan: A comparative analysis of civics textbooks in senior high school
between the 1970s and 2010s. Asia Pacific Journal of Education, 46(1), 20-38.

Lo, M. M., Hebga, 0., Coulibaly, A., and Mengot, R. (2024). A story of inequality: The critical issue of children without birth
certificate in Cameroon. World Bank Blogs. https://blogs.worldbank.org/en/nasikiliza/children-without-birth-cert
ificate-in-cameroon

Lépez, V., Gonzalez, L., Contreras-Villalobos, T., Benbenishty, R., and Torres-Vallejos, J. {2025). Evolucién de la convivencia
y violencia escolar en Chile: Un estudio longitudinal [Evolution of coexistence and school violence in Chile:

A longitudinal study]. Educagdo & Sociedade, 46.

Lucid Collaborative. (2025). IDRC’s support to the Legal Empowerment Learning Agenda Initiative final evaluation report.
International Development Research Centre. https://idl-bnc-idrc.dspacedirect.org/server/api/core/bitstreams/5
db177d0-ea43-4741-b007-ded4469d6779/content

Lund, R. L., Jakobsen, A. L., Fisker, M.V, Jensen, H. L., and Jgrgensen, A. (2025). From 'ghettos’ to graduation?

A register-based cohort study on the long-term impact of Danish 'ghetto’ areas on educational attainment.
Journal of Urban Affairs, 1-20.

Lundy, L., and Martinez Sainz, G. (2018). The role of law and legal knowledge for a transformative human rights education:
Addressing violations of children's rights in formal education. Human Rights Education Review, 1(2), 04—-24.

Machin, S., and Sandi, M. (2025). Crime and education. Annual Review of Economics, 17, 241-260.

MacNaughton, G., Mnisi Weeks, 5., Kamau, E., Sajadi, S., and Tarimo, P. (2020). The promises and challenges of human
rights cities. In Zajda, ). (Ed.) Human rights education globally (pp. 109-132). Springer.

Magee, G. (2021). Education reduces recidivism. Technium Social Sciences Journal, 16, 175.

Mahony, C., and Sooka, Y. (2015). The truth about the truth: Insider reflections on the Sierra Leonean Truth and
Reconciliation Commission. In Ainley, K. et al. (Eds.) Evaluating transitional justice: Accountability and peacebuilding in
post-conflict Sierra Leone (pp. 35—-54). Springer.

Malawi Government. (2022). VVoluntary national review.

Malaysia Government. (2025). Voluntary national review.

Manning, P., and Paulson, J. (2024). Some contradictions of multiple perspectives approaches to peace and history
education: Lessons from Cambodia. Ethics and Education, 19(2), 185-200.

Manuel, C., and Manuel, M. (2024). Cost-effective front-line justice services in Sierra Leone: A case study in frugal innovation and
domestic resourcing. ODI Global. https://odi.org/en/publications/cost-effective-front-line-justice-services-in-sie
rra-leone-a-case-study-in-frugal-innovation-and-domestic-resourcing/

Maru, V., and Gauri, V. (2018). Community paralegals and the pursuit of justice. Cambridge University Press.

Mauritius Government. (2024). Voluntary national review.

Mbogoh, A. (2021). Pouring new wines in old wineskins: State capture, contestations and conflicting understanding of the
paralegalism in Kenya with the advent of the Legal Aid Act 2016. Egerton Law Journal, 1, 161-179.

McLendon, L., Eisenberg, R., and Wilson, N. (2024). Improving public safety through better accountability and prevention.
Center for American Progress. https://www.americanprogress.org/article/improving-public-safety-through-bet
ter-accountability-and-prevention/

Mehra, N., Singh, K., and Gosala, R. (2020). Access to justice in India. Global Access to Justice Project.
https://globalaccesstojustice.com/files/national_reports/national-report-india.pdf



Meten, N., Stunzner, |., and Boucher, D. L. (2024). Fiji's bulubulu and Samoa'’s ifoga have their place, but not to cover up sexual
violence, rights groups say. ABC Pacific. https://www.abc.net.au/pacific/customary-apology-samoa-ifoga-fiji-bul
ubulu-gender-violence/104197312

Metz, T. (2017). Africanising institutional culture: What is possible and plausible. In Cross, M. and Ndofirepi, A. (Eds.)
Knowledge and change in African universities: Volume 2. Re-imagining the terrain (pp. 19-41). Sense.

Mexico Government. (2018). Voluntary national review.

Meyer, J. W., Bromley, P., and Ramirez, F. 0. (2010). Human rights in social science textbooks: Cross-national analyses,
1970-2008. Sociology of Education, 83(2), 111-134.

Migration & Asylum Project. (2024). Empowering the paralegal volunteer network: A needs assessment survey.
https://workdrive.zohoexternal.com/external/99b5b6abb16114342fdbae13436e81a0651ab7558ac0ff4a05c1b32c9a4b0dc3

Milligan, L., Balarin, M., Wilder, R., Nuwategeka, E., and Paudel, M. (2026). Education as and for Justice in the Global South:
Case Studies from Nepal, Perd and Uganda. Bristol University Press. https://bristoluniversitypress.co.uk/educati
on-as-and-for-justice-in-the-global-south

Milroy, A., and Burns, K. (2025). What is Aristotle’s totem anyway? Indigenous systems of law and governance and the
Australian public law curriculum. In Watson, N. and Douglas, H. (Eds.) Legal education through an indigenous lens
(pp. 230-244). Routledge.

Miranda-Medina, C., Ruiz-Gémez, G., Rodriguez-Burgos, K., and Gorjon, F. (2020). School mediation a tool against school
violence. In Rodriguez-Burgos, K. (Ed.) School violence radiography (pp. 119-140). Universidad de Simon Bolivar.

Moiwo, J. (2026). A review analysis of the role of higher education institutions in promoting sustainable peace in post-war
Sierra Leone: Higher education institutions in post-war peace-building. Factis Pax: Journal of Peace Education and
Social Justice, 20(1).

Moody, Z., Perry-Hazan, L., and Darbellay, F. (2024). Children’s human rights education: Conceptual foundations of school
students’ learning processes. Cambridge Journal of Education, 54(6), 681-699.

Morales, E. (2021). Peace education and Colombia's efforts against violence: A literature review of Catedra de la Paz.
Revista Latinoamericana de Estudios Educativos, 51(2), 13-41.

Moran, G., and Mushayavanhu, D. (2023). External evaluation of the Raoul Wallenberg Institute’s Zimbabwe Human Rights
Capacity Development Programme 2019-2023. Swedish International Development Cooperation Agency.
https://cdn.sida.se/app/uploads/2023/12/08121407/DE2023 _27_62668en.pdf

Mora-Salas, M., and Cortes, G. A. U. (2021). Is there a new youth policy in Mexico? Journal of Applied Youth Studies, 4(3),
261-276.

Murphy, E., Kemmelmeier, M., and Grimes, P. (2021). Motivations, barriers, and impact of continuing judicial education: A
survey of US judges. Court Review, 57, 40.

Ndwandwe, N. D. (2024). Barriers to implementing peace education in secondary schools in South Africa. Journal of Peace
Education, 21(2), 164-184.

Ndwandwe, N. D., and Adigun, O. T. (2023). 'Let there be peace": An exploratory study of peace education as a strategy to
combating school-based violence in South African secondary schools. Journal of School Violence, 22(4), 556-568.

Newton, D., Day, A., Giles, M., Wodak, J., Graffam, J., and Baldry, E. (2018). The impact of vocational education and training
programs on recidivism: A systematic review of current experimental evidence. International Journal of Offender
Therapy and Comparative Criminology, 62(1), 187-207.

Noddings, N. (2013). Caring: A relational approach to ethics and moral education. University of California Press.

Noghanibehambari, H. (2022). School finance reforms and juvenile crime. American Law and Economics Review, 24(1), 1-86.

Noghanibehambari, H., and Tavassoli, N. (2022). An ounce of prevention, a pound of cure: The effects of college expansions
on crime. International Review of Law and Economics, 71, 106081.

Nordin, M. (2018). Does eligibility for tertiary education affect crime rates? Quasi-experimental evidence. Journal of
Quantitative Criminology, 34(3), 805-829.

Nur, A. V., and Nguyen, H. (2023). Prison work and vocational programs: A systematic review and analysis of moderators of
program success. Justice Quarterly, 40(1), 129-158.

Nussbaum, M. C. (2009). Creating capabilities: The human development approach and its implementation. Hypatia, 24(3),
211-215.

Obiagu, A., and Nwaubani, 0. (2020). The challenges of teaching for human rights in Nigeria: Knowledge, pedagogy and
activism. Human Rights Education Review, 3(2), 5-26.

O'Brien, G. (2024). History repeating itself: An investigation of the challenges of teaching civic, social and political
education. Irish Educational Studies, 43(4), 1021-1042.




66

OECD. (2021). OECD framework and good practice principles for people-centred justice.
https://www.oecd.org/content/dam/oecd/en/publications/reports/2021/12/o0ecd-framework-and-good-practi
ce-principles-for-people-centred-justice_aa5031db/cdc3bde7-en.pdf

OECD. (2025a). Making justice systems more effective and people centred: Advancing a responsive rule of law.

OECD. (2025b). PISA 2029 climate literacy framework: Preliminary draft.

OECD, and Open Society Foundations. (2019). Legal needs surveys and access to justice.

Oglesby, E. (2007). Historical memory and the limits of peace education: Examining Guatemala's memory of silence and
the politics of curriculum design. In Cole, E. (Ed.) Teaching the violent past: History education and reconciliation (pp.
175-202). Rowman & Littlefield.

OHCHR. (2010). National human rights institutions: History, principles, roles and responsibilities. Office of the High
Commissioner for Human Rights. https://www.ohchr.org/sites/default/files/Documents/Publications/
PTS-4Rev1-NHRI_en.pdf

OHCHR. (2024). Experts of the Committee on the Elimination of Discrimination against Women praise Chile's laws on violence
against women, ask about measures to prevent trafficking of children and sexual abuse of girls. Office of the High
Commissioner for Human Rights. https://www.ohchr.org/en/meeting-summaries/2024/10/experts-committ
ee-elimination-discrimination-against-women-praise-chiles

OHCHR, UNDP, and UNODC. (2025). Global Progress Report on Sustainable Development Goal 16: Indicators on
peaceful, just and inclusive societies. https://www.undp.org/sites/g/files/zskgke326/files/2025-09/
undp-global-progress-report-on_sustainable-development-goal-16-v2.pdf

Ojukwu, E., Erugo, S., and Adekoya, C. (2013). Clinical legal education: Curriculum lessons and materials. network of
university legal aid institutions. Network of University Legal Aid Institutions. https://resources.gaje.org/
wp-content/uploads/gravity_forms/27-61ffabe162d29b7fe6c279abe68e27eb/2013/12/Clinical-Legal-Educati
on-Curriculum-Lessons-and-Materials-Published.pdfOke, 0., Awoyemi, O., and Atobatele, F. A. (2023). The public
relations and perception management model for youth-centered criminal justice reform. International fournal of
Multidisciplinary Research and Growth Evaluation.

Open Society Justice Initiative. (2025). European Court reaffirms principles of EU law making it likely that Denmark’s 'ghetto
package'is racially discriminatory. Open Society Foundations. https://www.justiceinitiative.org/newsroom/eu
ropean-court-reaffirms-principles-of-eu-law-making-it-likely-that-denmark-s-ghetto-package-is-racia
lly-discriminatory

Osler, A. {2020). Education, migration and citizenship in Europe: Untangling policy initiatives for human rights and racial
justice. Intercultural Education, 31(5), 562-577.

Panday, P. K., and Rabbani, G. (2017). Do legal empowerment activities of NGOs reduce gender-based violence in
Bangladesh? International Journal of Gender Studies in Developing Societies, 2(1), 1-18.

Paraguay Supreme Court of Justice. (2016). Secretaria de Educacion en Justicia. https://www.pj.gov.py/contenido/1266-secr
etaria-de-educacion-en-justicia/1266

Parker, W. (2018). Human rights education’s curriculum problem. Human Rights Education Review, 1(1), 5-24.

Pathfinders for Peaceful, Just and Inclusive Societies. (2019). The roadmap for peaceful, just and inclusive societies: A call to
action to change our world. https://cic.nyu.edu/wp-content/uploads/2023/06/Roadmap-for-Peaceful-Just-and-I
nclusive-Societies-9Jul19-1.pdf

Penal Reform International. (2025). Global prison trends 2025. https://cdn.penalreform.org/wp-content/uploads/2025/05/
PRI_Global-prison-trends-2025.pdf

Perera, R., and Tenpas, K. D. (2025). Does civics education make more engaged citizens? Brookings.
https://www.brookings.edu/articles/does-civics-education-make-more-engaged-citizens/

Perry-Hazan, L., Kirma, R., and Shoshana, A. (2024). Rights consciousness, sense of constraint and the reproduction of
inequalities: Perceptions of rights among pupils of low socioeconomic status who completed a human rights
education unit. Cambridge Journal of Education, 54(1), 53-69.

Peterson, B., and Zaki, M. (2023). Reforming Somali customary justice: Pathways to adapting xeer procedures and practices.
SABABI Institute.

Pew Research Center. (2024). Race and LGBTQ issues in K-12 schools: What teachers, teens and the U.S. public say about current
curriculum debates. Pew Research Center. https://www.pewresearch.org/social-trends/wp-content/uploads/
sites/3/2024/02/ST_24.02.22 _lgbtg-race-in-schools_report.pdf



Pham, P., Metekia, T., Deyessa, N., Mah, A., Vosniak, L., and Vinck, P.(2023). Ethiopia Peace and Justice Survey 2023. Harvard
Humanitarian Initiative. https://hhi.harvard.edu/sites/g/files/omnuum&866/files/humanitarianinitiative/files/
hhiethiopiareport_engl_hd.pdf

Poder Judicial Espana. (2026). Educating in justice. Poder Judicial Espana. https://www.poderjudicial.es/portal/site/cgpj/
menuitem.87fc234e64fd592b3305d5a7dc432ea0/?vgnextoid=2edd15bdc8fbb210VgnVCM100000cb34e20a
RCRD&vgnextfmt=default&vgnextlocale=en&perfil=1&lang_choosen=en

Prayitno, K. P., Oktobrian, D., and Barkhuizen, ). (2023). Addressing prison education and the obstacles in ensuring the right
to education in Indonesian juvenile correctional facilities. Journal of Southeast Asian Human Rights, 7,123.

Pugh, ]. D., and Ross, K. (2019). Mapping the field of international peace education programs and exploring their networked
impact on peacebuilding. Conflict Resolution Quarterly, 37(1), 49-66.

Quennerstedt, A. (2022). Children’s and young people's human rights education in school: Cardinal complications and a
middle ground. Journal of Human Rights, 21(4), 383-398.

Quennerstedt, A., Gawlicz, K., Duda, D., and Francia, G. (2025). The elusive content of children’s human rights education.
Journal of Curriculum Studies, 1-23.

Raffoul, )., Ward, J., Calvez, S., Kartolo, A., Hague, A., Holmes, T., Attas, R., Kechego, |., Kustra, E., and Mooney, J. (2022).
Institutional structures and individual stories: Experiences from the front lines of Indigenous educational
development in higher education. AlterNative: An International Journal of Indigenous Peoples, 18(1), 163-172.
Ramirez-Barat, C., and Duthie, R. (2015). Education and transitional justice. International Center for Transitional
Justice.

Raoul Wallenberg Institute. (2015). Conditions improve in Indonesian prisons. Raoul Wallenberg Institute.
https://rwi.lu.se/2015/01/23/conditions-indonesian-prisons-improve/

Raoul Wallenberg Institute. (2026). Human rights in Indonesia’s correctional facilities. Raoul Wallenberg Institute.
https://rwi.lu.se/human-rights-in-indonesias-correctional-facilities/

Rapaport, A., Saavedra, A. R., and Garland, M. (2022). Street Law's Rule of Law for All program. Implementation and classroom
experiences. University of Southern California Dornsife College.

Rawls, J. (1968). Distributive justice: Some addenda. Natural Law Forum 13(1), 51-71. https://scholarship.law.nd.edu/cgi/
viewcontent.cgi?article=1137&context=nd_naturallaw_forum

Ray, R., and Gibbons, A. (2021). Why are states banning critical race theory? Brookings.

Right to Education Project. (2017). The incorporation and enforcement of the right to education in domestic legal order.
Background paper for Global Education Monitoring Report 2017/18.

Rinaldi, S. (2017). Challenges for human rights education in Swiss secondary schools from a teacher perspective. Prospects,
47(1), 87-100.

Rule of Law Education Centre. (2025). Strengthening Australian democracy and our rule of law by educating students about
Justice, equality and fairness. https://www.ruleoflaw.org.au/wp-content/uploads/2025-ROLE-Annual-Report.pdf

Rusli,S. A. B, Lo, R,, Hamzah, N. A., and Weng, P. W. P. (2024). Correctional through skills: vocational training for
prison inmates in Malaysia. In Awwad, B. (Ed.) The Al revolution: driving business innovation and research:

Volume 1 (pp. 665-677). Springer.

Russell, S. G, Sirota, S. L., and Ahmed, A. K. (2019). Human rights education in South Africa: Ideological shifts and
curricular reforms. Comparative Education Review, 63(1), 1-27.

Sahani, I. (2024). Opportunities and challenges in integrating human rights education into national curriculum in Nepal.
Curriculum Development Journal, 32(46), 77-89.

Saint Lucia Government. (2025). Voluntary national review.

Saleh, M. N. I., Hanum, F., and Rukiyati. (2025). Approaches to implementing peace education in high schools for nonviolent
conflict resolution. Cogent Education, 12(1).

Sawyer, P. S., and Korotayev, A. V. (2022). Formal education and contentious politics: The case of violent and non-violent
protest. Political Studies Review, 20(3), 366-389.5cacco, A., and Warren, 5. 5. (2018). Can social contact reduce
prejudice and discrimination? Evidence from a field experiment in Nigeria. American Political Science Review, 112(3),
654-677.

Schulz, W., Ainley, J., Fraillon, J., Losito, B., Agrusti, G., Damiani, V., and Friedman, T. (2025a). Education for citizenship in times
of global challenge: IEA International Civic and Citizenship Education Study 2022 international report. Springer Nature.

SDG 16 Data Initiative. (2023). A ‘bold new agenda’is falling short: The perils and promises of SDG 16. SDG 16 Data Initiative
2023 Report. https://www.idea.int/sites/default/files/2023-12/5DG%2016%20Data%20Initiative%20Report%20
2023-0nline.pdf




68

SDG 16 Data Initiative. (2025). Promoting progress on SDG 16 and SDG 5 as pathways to inclusive social development—SDG
16 Data Initiative Report 2025. https://www.idea.int/sites/default/files/2025-11/SDG16%20D1%20Report%20
2025.pdf

Section27. (2025). Copyright reform. https://section27.org.za/campaigns/copyright-reform/

Section27, and Centre for Child Law. (2025). The Michael Komape sanitation progress monitor: Limpopo Education Department
completes 559 schools, but misses 31 March 2025 deadline. https://section27.org.za/michael-komape-sanitation-p
rogress-south-africa/

Seemann, A. (2021). The Danish ‘'ghetto initiatives’ and the changing nature of social citizenship, 2004-2018. Critical Social
Policy, 41(4), 586—-605.

Seepersad, R. (2018). Final evaluation report of the Trinidad and Tobago Juvenile Court Project. UNDP.
https://erc.undp.org/evaluation/documents/download/11887

Sefa Dei, G. )., and Cacciavillani, A. (2024). Actualizing decolonization: A case for anticolonizing and Indigenizing the
curriculum. Journal of Philosophy of Education, 58(2-3), 209-226.

Sen, A. (1987). Tanner lectures in human values: The standard of living. Cambridge University Press.

Sen, A. (2023). How are human rights presented in Turkey's textbooks? Development of an escapist model of human rights
education (1950-2020). Compare: A Journal of Comparative and International Education, 53(3), 454-470.

Setha, D. (2024). Community empowerment through legal education: Enhancing legal awareness in village communities.
Bulletin of Community Engagement, 4(3), 876-885.

Seychelles Government. (2025). Voluntary national review.

Shafi, A. (2020). The impact of the secure custodial setting on re-engaging incarcerated children with education and
learning. A case study in the UK. International Journal of Educational Development, 76.

Shafig, M. N., and Ross, K. (2010). Educational attainment and attitudes towards war in Muslim countries contemplating
war: The cases of Jordan, Lebanon, Pakistan, and Turkey. The Journal of Development Studies, 46(8), 1424-1441.

Shahjahan, R. A., Estera, A. L., Surla, K. L., and Edwards, K. T. (2022). 'Decolonizing' curriculum and pedagogy:

A comparative review across disciplines and global higher education contexts. Review of Educational Research,
92(1), 73-113.

Sharkey, P., Torrats-Espinosa, G., and Takyar, D. (2017). Community and the crime decline: The causal effect of local
nonprofits on violent crime. American Sociological Review, 82(6), 1214-1240.

Shenkin, E. N., Sanchez, V. C.,, and Greer, L. (2023). Climate responsible universities: Student-led fossil fuel divestment
campaigns. In Filho, W. L. et al. (Eds.) University initiatives on climate change education and research (pp. 1-22).
Springer.

Sierra Leone Government. (2021). Voluntary national review.

Singapore Government. (2023). Voluntary national review.

Singh, P., Upadhyay, A. and Aprajita, K. (2025). Youth unrest in higher education institutions in India: A comprehensive
research review. Archives of Interdisciplinary Education.

Skinner, N., and Bromley, P. (2019). Individual and collective social justice education: Comparing emphases on human rights
and social movements in textbooks worldwide. Comparative Education Review, 63(4), 502-528.

Sloan Morgan, 0., Melchior, F,, Thomas, K., and McNab-Coombs, L. (2024). Youth and climate justice: Representations of
young people in action for sustainable futures. Geographical Journal, 190(1).

Slovenia Government. (2020). Voluntary national review.

Smith, A., Roberts, A., Krzemieniewska-Nandwani, K., Eggins, E., Cook, W., Fox, C., Maruna, 5., Wallace, S., and Szifris, K.
(2024). Revisiting the effectiveness of cognitive-behavioural therapy for reducing reoffending in the criminal
justice system: A systematic review. Campbell Systematic Reviews, 20(3).

Sofia Platform, and Street Law Inc. (2023). Handbook on civic education for legal practitioners supporting teachers in class.
Sofia Platform/Street Law Inc. https://streetlaw.org/supporting-civic-education-in-bulgaria/

Solomon Islands Government. (2024). Voluntary national review.

Solum, L. B. (2004). Procedural justice. Southern California Law Review, 78, 181.

Sorrenti, G., Zolitz, U., Ribeaud, D., and Eisner, M. (2020). The causal impact of socio-emotional skills training on educational
success.

South Africa Department of Justice and Constitutional Development. (2014). Republic of South Africa: Legal Practice
Bill. https://www.lssa.org.za/wp-content/uploads/2020/01/Legal-Practice-Bill_BILL20B_2012_
final-November-2013-1.pdf



South Africa Department of Justice and Constitutional Development. (2025). National Schools Moot Court Programme.
South Africa Department of Justice and Constitutional Development.

South Africa Government. (1998). Volume One: Truth and Reconciliation Commission of South Africa Report.
https://www.justice.gov.za/trc/report/index.htm

Sperfeldt, C. (2023). Scoping study: Exploring the nexus between poverty, human rights and statelessness: A case study of
Cambodia. Raoul Wallenberg Institute. https://rwi.lu.se/wp-content/uploads/2024/07/RWI-Scoping-Study-Pove
rty-Statelessness-Report-Nov2023.pdf

Sri Lanka Government. (2022). Voluntary national review.

Stoll, N., Kayn, S., Lempp, H., and Hatch, S. (2025). Impact of racial discrimination in education and other adverse childhood
experiences on black students’ mental health and wellbeing: An interpretative phenomenological analysis study.
International Journal of Qualitative Studies on Health and Well-Being, 20(1).

Strand, T. (2026). Justice in, for and through education: Philosophical principles and their implications for education systems.
Background paper for Global Education Monitoring Report and Namati (2026). Education and justice: Learning to
build just societies.

Street Law Inc. (2024). Street Law's impact in Uzbekistan: Building legal capacity and sustaining civic engagement.
https://streetlaw.org/street-laws-impact-in-uzbekistan-building-legal-capacity-and-sustaining-civ
ic-engagement/

Street Law Inc. (2025). Evaluation results: The power of structured discussion in schools.
https://landmarkcases.org/evaluation-results-the-power-of-structured-discussions-in-schools/

Stuart, F., and Beckett, K. (2021). Addressing urban disorder without police: How Seattle's LEAD program responds to
behavioral-health-related disruptions, resolves business complaints, and reconfigures the field of public safety.
Law & Policy, 43(4), 390-414.

Suescin, C. (2025). New evidence on crime and violence: Insights from low- and middle-income countries. Washington, DC.
https://poverty-action.org/sites/default/files/2025-08/IPA-New%20Evidence%200n%20Crime%20and%20
Violence-Doc.pdf

Sultana, F. (2022). Critical climate justice. Geographical Journal, 188(1), 118-124.

Supreme Court of India. (2024). Rethinking judicial education: A detailed study of curriculum and learning methodologies in
Judicial academies.

Sylvester, P. (2026). Future-proofing the legal workforec: Why law firms should start in high school.
https://streetlaw.org/future-proofing-the-legal-workforce-why-law-firms-should-start-in-high-school/

Tan, E. (2020). Access to justice in the Republic of Singapore. Global Access to Justice Project.
https://globalaccesstojustice.com/global-overview-singapore/

Task Force on Justice. (2019). Justice for All: The Task Force on justice. Center on International Cooperation.
https://cic.nyu.edu/wp-content/uploads/2023/02/english _task_force_report_27jun19-min_compressed.pdf

Taylor, C. (2016). Review of the youth justice system in England and Wales.

Timor-Leste Government. (2019). Voluntary national review.

Torney-Purta, J., Wilkenfeld, B., and Barber, C. (2008). How adolescents in 27 countries understand, support, and practice
human rights. Journal of Social Issues, 64(4), 857-880.

Torres Garcia, M. A. (2024). Exclusion in practice: A human rights analysis on the legal barriers to advancing community justice.
The Bernstein Institute for Human Rights, New York University School of Law.
https://www.law.nyu.edu/sites/default/files/Exclusion%20in%20Practice%20Report%20v4-compressed.pdf

Trinidad and Tobago Government. (2020). Voluntary national review.

Ubink, J. M., and Quan, J. F. (2008). How to combine tradition and modernity? Regulating customary land management in
Ghana. Land Use Policy, 25(2), 198-213.

UCLG. (2026). UCLG Committee: Social inclusion, participatory democracy and human rights: Human rights. United Cities and
Local Governments. https://uclg-cisdp.org/en/about-committee#ipartners-54

UNDP. (2025). 2025 Voluntary national reviews through the lens of peaceful, just and strong institutions.

UNDP, UNODC, and OHCHR. (2024). Global Progress Report on Sustainable Development Goal 16 indicators: At the crossroads:
Breakdown or breakthrough for peace, justice and strong institutions. https://www.ohchr.org/sites/default/files/
documents/issues/hrindicators/undp-unhcr-unodc-global-progress-report-sdg16-indicators-v2-3.pdf

UNESCO. (2017a). Education for sustainable development goals: Learning objectives.

UNESCO. (2017b). Global Education Monitoring Report 2017/18: Accountability in education: Meeting our commitments.




UNESCO. (2020). Global Education Monitoring Report 2020. Latin America and the Caribbean. Inclusion and education:
All means all.

UNESCO. (2021). Education in prison: A literature review.

UNESCO. (2023a). 10 years of UNESCO's Judges’ Initiative: Strengthening the rule of law, freedom of expression and safety of
Journalists 2013-2023. https://unesdoc.unesco.org/ark:/48223/pf0000386925/PDF/386925eng.pdf

UNESCO. (2023b). Global toolkit on Al and the rule of law for the judiciary.

UNESCO. (2023c). Human rights education: Key success factors.

UNESCO. (2024a). Peace education in the 21st century: An essential strategy for building lasting peace. https://unesdoc.unesco.
org/ark:/48223/pf0000388385

UNESCO. (2024b). Recommendation on education for peace, human rights and sustainable development: An explainer.
https://unesdoc.unesco.org/ark:/48223/pf0000388330/PDF/388330eng.pdf.multi

UNESCO. (2024c). UNESCO Global Judges’ Initiative: Survey on the use of Al systems by judicial operators. https://unesdoc.
unesco.org/ark:/48223/pf0000389786/PDF/389786eng.pdf

UNESCO. (2025a). New national civic education strategy launched by Sierra Leone. https://www.unesco.org/en/articles/new-
national-civic-education-strategy-launched-sierra-leone

UNESCO. (2025b). The right to education: Past, present and future directions.

UNESCO. (2026a). Convention against Discrimination in Education: List of States Parties. UNESCO. https://www.unesco.org/
en/legal-affairs/convention-against-discrimination-education

UNESCO. (2026b). Dialogue for transitional justice.

UNESCO. (2026c¢). Global Education Monitoring Report 2026: Access and equity. Countdown to 2030.

UNESCO. (2026d). Middle East: UNESCO calls to keep schools out of conflict. https://www.unesco.org/en/articles/middle-ea
st-unesco-calls-keep-schools-out-conflict

UNESCO, and MECCE. (2024). Education and climate change: Learning to act for people and planet. https://unesdoc.unesco.
org/ark:/48223/pf0000389801/PDF/389801eng.pdf. multi

UNHCR. (2025a). The unbreakable promise: Resilience and resolve in refugee education. https://www.unrefugees.org/news/fi
ve-takeaways-from-unhcrs-2025-education-report/

UNHCR. (2025b). Who we protect. Stateless people. https://www.unhcr.org/about-unhcr/who-we-protect/stateless-people

UNICEF. (2019). Analysis of the work of centres for social work in Montenegro. UNICEF. https://www.unicef.org/montenegro/
media/9566/file/MNE-media-MNEpublication508.pdf

UNICEF. (2022). Rights denied: The impact of discrimination on children.

UNICEF. (2024a). RRSA impact 2024: An update on evidence. https://www.unicef.org.uk/rights-respecting-schools/how-we-
create-change-for-children/impact-of-rrsa/

UNICEF. (2024b). The right start in life: Global level and trends in birth registration: 2024 update. https://data.unicef.org/
resources/the-right-start-in-life-2024-update/

UNICEF. (2025a). Children deprived of liberty in the administration of justice: Global and regional estimates and trends.

UNICEF. (2025b). Technical brief on the role of the social service workforce in justice for children.

UNODC. (2010). Handbook on the crime prevention guidelines: Making them work. United Nations Office on Drugs and Crime.

UNODC. (2016). Global study on legal aid country profiles.

UNODC. (2022). Exploring linkages between judicial well-being and judicial integrity. https://www.unodc.org/res/ji/resdb/
data/2022/exploring_linkages_between_judicial_well-being_and_judicial_integrity_html/Global_Report_
Judicial_Well-being.pdf

UNODC. (2025). Prison Matters 2025: Global prison population and trends: A focus on rehabilitative environments.

UNODC. (2026). UNODC: Access and functioning of justice. Criminal justice personnel [Data set]. https://data.unodc.org/
datareport/cjs-personnel

UNODC, UNDP, and OHCHR. (2023). Global Progress Report on Sustainable Development Goal 16 indicators: A wake-up call for
action on peace, justice and inclusion. https://www.ohchr.org/sites/default/files/documents/issues/sdgs/2023/20
230919-global-progress-report-on-sdg-16-indicators.pdf

U.S. GAO. (2026). Department of Education: Full costs and savings estimate needed for reduction-in-force and restructuring of the
Office for Civil Rights. U.S. Government Accountability Office.

Usha, and Chaudhary, S. (2025). Educational implementation failures within the juvenile justice framework: A legal and
institutional review. International Journal of Social Science Research, 2(6).

Van Domselaar, I. (2022). ‘Plain’ legal language by courts: Mere clarity, an expression of civic friendship or a masquerade of
violence? Theory and Practice of Legislation, 10(1), 93-111.



von Berg, P. (2023). How research into citizenship education at university might enable transformative human rights
education. Human Rights Education Review, 6(1), 30-51.

Waldron, F., and Oberman, R. (2016). Responsible citizens? How children are conceptualised as rights holders in Irish
primary schools. International Journal of Human Rights, 20(6), 744-760.

Wallace, A., and Perdue, B. (2020). Preparing lawyers for practice: Developing cultural competency, communication skills,
and content knowledge through Street Law programs. Journal of Legal Education.

Wallace-Casey, C. (2022). Teaching and learning the legacy of residential schools for remembering and reconciliation in
Canada. History Education Research Journal, 19(1), 4.

Walzer, M. (1983). Spheres of justice: A defense of pluralism and equality. Basic Books. https://archive.org/details/
spheresofjustice00walz/page/n7/mode/2up

Watkins, D., Mills, C., and Wood, C. (2025). A framework for developing children’s legal capability. Legal Studies, 45(3),
432-445,

Watkins, S. (2025). 50-state comparison: Civics education. James G. Martin Center. https://jamesgmartin.center/
wp-content/uploads/2025/10/50-State-Civics-Final1a.pdf

Wierzynska, A. (2004). Consolidating democracy through transitional justice: Rwanda's Gacaca courts. New York University
Law Review, 79, 1934.

Wike, R., Fagan, Huang, Clancy, L., and Lippert, ). (2025). Economic inequality seen as major challenge around the world.

Pew Research Center.

Williams, M. S. (2025). Reflecting on the ‘general part’ when there is systemic injustice: Do we inadvertently facilitate
overcriminalisation of First Peoples in Australia? In Watson, N. and Douglas, H. (Eds.) Legal education through an
indigenous lens (pp. 207-229). Routledge.

Wintersteiger, D. L., Morse, S., Olatokun, M., and Morris, D. C. ). (2021). Effectiveness of public legal education initiatives.

A literature review. Legal Services Board.

Wintersteiger, L. (2015). Legal needs, legal capability and the role of public legal education. Law for Life: the Foundation for
Public Legal Education. https://www.plecanada.org/wp-content/uploads/2017/12/Legal-Needs-Legal-Capabili
ty-and-the-Role-of-PLE-Law-for-Life.pdf

Women's Justice Initiative. (2024). Twelve years of impact: Creating a safer, more equitable future for indigenous women and
girls: 2011-2023. https://womens-justice.org/wp-content/uploads/2024/02/New-Twelve-Years-of-Impact.pdf

World Justice Project. (2019). Global insights on access to justice: Findings from the World Justice Project general population polf
in 101 countries. World Justice Project.

World Justice Project. (2023). Dissecting the justice gap in 104 countries. World Justice Project.

World Justice Project. (2025). Rule of Law Index 2025. World Justice Project. https://worldjusticeproject.org/
rule-of-law-index/downloads/WJPIndex2025.pdf

Wu, H. (2020). Access to justice in the People’s Republic of China. Global Access to Justice Project.
https://globalaccesstojustice.com/global-overview-china/

Xu, R, Salahuddin, F.,, and Aghayere, 0. (2020). Developing a values-anchored framework for civic education in Sierra Leone.
https://mbsse.gov.sl/wp-content/uploads/2020/08/5L-Report-FINAL-08-23.pdf

Young Citizens. (2026). The big legal lesson. https://www.youngcitizens.org/programmes/the-big-legal-lesson/

Yu, Y., Liu, W., and Meng, X. (2026). The impacts of peace education: A meta-analysis. International Journal of Educational
Development, 122.

Yukhnenko, D., Farouki, L., and Fazel, S. (2023). Criminal recidivism rates globally: A 6-year systematic review update.
Journal of Criminal Justice, 88.

Zariski, A. (2026). 'It's Complicated" The development of plain language legislative drafting in Australia, Canada, and New
Zealand. Statute Law Review, 47(1).

Zembylas, M. (2017). Re-contextualising human rights education: Some decolonial strategies and pedagogical/curricular
possibilities. Pedagogy, Culture & Society, 25(4), 487-4989.

Zimova, A. (2016). Strategic litigation impacts: Roma school desegregation. .




Education and justice
Learning to build just societies

Living in peaceful, just societies with trusted
institutions that safeguard human rights is a
universal aspiration. But the rule of law is in decline
in many countries, with growing challenges to
fundamental rights and low trust levels in justice
system institutions and their actors. Individual legal
needs are vast. Yet billions of people, especially
from disadvantaged populations, face obstacles in
accessing legal systems and their services. When
justice systems fail, they compound inequality,
including by failing to protect the right to education.

Following two publications on climate change and
nutrition, this is the third publication in the Global
Education Monitoring Report series aimed at advancing
debate on the interrelationship between education
and selected outcomes of the 2030 Agenda

for Sustainable Development. In partnership

with Namati, an organization dedicated to legal
empowerment and community paralegals, this report
argues for people-centred justice, which requires a
legally empowered citizenry. Education, as part of its
moral and political purpose, has a role to help people
understand their rights, navigate justice systems and
shape fairer societies. It also has a clear role, through
formal and non-formal channels, to develop the
professional capacity of justice system actors.
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Education and justice are deeply interconnected. Advancing the
links between SDG 4 and SDG 16 requires stronger education and
Justice systems, alongside better quality, more disaggregated data
to understand how educational inequalities relate to discrimination,
exclusion, trust in institutions and access to justice.

Alexandra Wilde, United Nations Development Programme

Evidence on the links between education, justice, and peace remains
limited outside high-income settings, and what exists still too rarely
reaches decision makers in actionable form. This report is a timely call for
more rigorous, context-sensitive evidence that policymakers, educators,
and justice actors urgently need.

Daniela Barba, Director of Research, Access to Justice,

World Justice Project

Street Law welcomes UNESCO'’s education and justice paper for its
strong recognition of legal empowerment and community-based
education as essential to advancing access to justice. The paper
highlights how practical legal education strengthens civic participation,
profects rights, and equips communities to engage confidently and
effectively with justice systems.

Amy Wallace, Advisor, Law School Programs, Street Law, Inc.

The Raoul Wallenberg Institute endorses the paper’s call to embed
human rights and legal education across education and justice
institutions as fundamental to building just and inclusive societies.
Strengthening institutional capacities is central to building a culture of
human rights.

Morten Koch Andersen, Director of Research and Education,
The Raoul Wallenberg Institute

BABSEACLE strongly endorses the integration of human rights, civic,

and legal education across school systems as a foundation for expanding
access to justice. This approach aligns with our mission to cultivate
globally minded, pro bono-oriented legal professionals and empower
communities through justice education.

Bruce Lasky, Managing Director, BABSEACLE

Evidence on the links between education, justice, and peace — central

to achieving SDG 16 — remains scarce outside high-income settings,
and what exists is too rarely used by the decision-makers. This report is a
timely call for the rigorous, context-sensitive evidence that policymakers,
educators, and justice actors urgently need.

Ricardo Morel, Director of the Peace & Recovery Program,
Innovations for Poverty Action
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